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Abstract

English as a medium of instruction EMI has gained prominence in higher educational
institutions around the world. EMI requires thoughtful implementation to ensure
appropriate teacher training, gradual transition methods, development of high quality
bilingual teaching resources, and adequate support to students at different English
proficiency levels. This study aims to investigating the teaching methods, techniques,
tools, and resources used by instructors across different disciplines in Algerian universities
that have adopted EMI. A descriptive method, including interviews with 06 EMI
instructors and a questionnaire administered to 45 EMI teachers, was used to provide an in-
depth exploration of the instructional practices employed in EMI classrooms. Key areas of
inquiry include the teaching methods adopted, use of instructional materials and resources,
integration of technology, strategies for addressing language barriers, and the challenges
faced by instructors in delivering content through the medium of English. The findings
indicate an intermediate level of English language proficiency among teachers and a mixed
level of support for EMI implementation. Language-related challenges such as expressing
complex ideas, grammar and syntax errors, pronunciation difficulties, and limited
vocabulary were identified as potential barriers to effective content delivery and therefore,
tailored  language support strategies and resources are recommended. Additionally,
pedagogical training programs and support should be provided to enhance teachers'
instructional strategies, assessment methods, and the creation of an inclusive educational
environment in an EMI setting. Beyond the extent of teachers and teachers training, this
study recognizes the need for a holistic approach to EMI execution that policymakers
should formulate a comprehensive long-term strategic plan that focuses on enhancing

English language proficiency at earlier educational levels.

Keywords: Higher education, EMI, Teaching methods, Teaching materials, ICTs, English

language proficiency.
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General

Introduction




1. Backgroun of the study

English Medium Instruction (EMI) refers to the use of the English language as the
medium of teaching and learning in non-English speaking countries. In recent years, EMI
has gained significant traction in Algerian higher education institutions as a means of
promoting internationalization, enhancing students' English language proficiency, and

preparing them for the global job market. (Benrabah & Imene, 2023, p. 2).

The implementation of EMI in Algerian universities is driven by several factors,
including the recognition of English as a global language of communication, the desire to
attract international students, and the need to foster cross-cultural exchange and
collaboration. However, the adoption of EMI also presents challenges, particularly in terms
of ensuring effective teaching and learning outcomes, as well as maintaining the quality of

instruction.

To address these challenges, Algerian higher education institutions have explored
various teaching methods and strategies within the EMI framework. These methods aim to
facilitate effective content delivery, promote active learning, and support students'
language development. Some commonly employed approaches include content and
language integrated learning (CLIL), task-based language teaching, and the use of

multimedia and technology-enhanced learning resources.

Investigating EMI teaching methods in the Algerian context is crucial for
understanding their effectiveness, identifying best practices, and informing policy
decisions related to language education and internationalization in higher education. Such
research can provide valuable insights into factors influencing the success of EMI

programs, such as teacher training, curriculum design, and student support systems.



2- Statement of the problem

Universities and other higher education institutions have traditionally employed local
languages as the primary medium of teaching, since their students speak their mother
tongue. Nonetheless, in recent years, there has been a noticeable shift in favour of English
as the language of education, particularly in Europe and other countries. According to
Graddol (2006), more than half of international students are currently receiving English
education because of the broad adoption of this trend. English is increasingly used as a
Medium of Instruction EMI since research findings can be shared through books, journals,

and conferences (Mauranen et al., 2010).

In Algeria, universities have been making efforts to integrate EMI, both for research
purposes and as a language of instruction for certain academic subjects. “This transition
has prompted numerous studies investigating various aspects related to EMI in the
Algerian context, particularly focusing on the attitudes and perceptions of students, faculty
members, and stakeholders towards this approach (Chelli & Khdidja, 2023, p. 2). While
existing research has provided valuable insights into the overall readiness and willingness
to adopt EMI in Algerian universities, there is a notable gap in understanding the specific
pedagogical approaches and instructional strategies employed by teachers in EMI
classrooms. Despite the growing body of literature on EMI in Algeria, limited attention has
been given to the teaching methods, techniques, tools, and resources utilized by instructors

who deliver content through the medium of English.

To address this gap, this study aims to investigate the instructional practices and
pedagogical approaches adopted by teachers in EMI courses across different disciplines in
Algerian universities. Moreover, this research can provide insights to better support and

train EMI instructors, develop contextually relevant teaching resources, and ultimately



enhance the quality and effectiveness of English-medium instruction in Algerian higher

education institutions.

3- Research Questions

In accordance with the stated problem, this study aims to answer these questions:

1-  What specific pedagogical methods are currently being employed by instructors

in EMI courses within Algerian universities?

2- How do teachers and students perceive the effectiveness of the methods and

techniques used in EMI classrooms within Algerian higher education?

3-  What are the perceived challenges faced by instructors when implementing EMI

teaching methods in Algerian higher education?

4- Research Objectives

The purpose of the research is to comprehend and investigate

1- the teaching methods and the techniques employed by Algerian higher education

teachers in the EMI classrooms.

2- to explore the differences in methods and techniques used across different academic

subjects in EMI classrooms.

3- to investigate the perceptions and experiences of higher education teachers and
regarding the effectiveness of the methods and techniques in EMI classrooms and

challenges they face.

5- Significance of the study

The importance of this study lies on developing teacher’s education methods in

Algeria. It can help prioritize training and development courses for teachers that provide



them with opportunities for evaluating their methods and techniques to impart knowledge
in various subjects with English as a medium of instruction. The study seeks to help
teachers improve their teaching methodologies while using English as a medium of
instruction through self-reflection and also facilitate curriculum innovators and
policymakers to provide opportunities for reflection on policy and practice. Strategies that
foster English as a medium of instruction, English translation, and the necessary

curriculum to be adopted at universities will be discussed.

6- Research Methodology

This study employs the descriptive method to achive its main research objectives. It
aims to collect structured data regarding the teaching methods used by university teachers
in their EMI practice. The primary objective is to examine the methods and techniques
used by 45 university teachers from various faculties and departments in many Algerian
universities where EMI has been already adopted. An online questionnaire was distributed
to 45 teachers to gain insights into their methods and techniques used in teaching their

subjects and the effective implementation of (EMI) in Algerian universities.

7- Operational Definition of Research Variables:

- EMI: English Medium Instruction refers to the use of the English language to teach

academic subjects in countries where the first language is not English.

- Teaching method: A teaching method is a systematic way of presenting information
and skills to students in an educational setting. It encompasses the techniques,
procedures and strategies employed by educators to facilitate learning engagement,

and the application of knowledge.

- Technique: A technique is a single activity or task that comes from a procedure. A

common technique when using a video material is called "silent viewing". This is



where the teacher plays the video with no sound. Silent viewing is a single activity
rather than a sequence, and as such is a technique rather than a whole procedure

(Harmer, p. 79).



CHAPTER ONE:

English as Medium

of Instruction and the

Teaching Methods




Introduction

This chapter functions as a theoritical foundation to the use of English as a medium
of instruction EMI in Algerian higher education, to investigate the methods and techniques
used in EMI classrooms, in addition to describe the shift towards EMI through discussing
the significance of English as a lingua-franca, and the motives behind its implementation
in Algerian higher education. Moreover, to shed light on the challenges facing instructors

in EMI implementation .

The second part of the theoritical chapter delves into key aspects include ensuring
adequate English proficiency of students and instructors, as highlighted by Macaro et al.
(2018): "Successful EMI hinges on adequate language skills and appropriate support™
(p.37). Additionally, Content and Language Integrated Learning (CLIL) approaches, which

integrate subject content and language learning (Coyle et al., 2010), have been explored by

researchers who emphasize the importance of tailoring EMI methods to local educational
and cultural contexts (Mohammadian & Dolatabadi, 2021). Understanding the unique
challenges faced by Algerian students and instructors is crucial for successful EMI

implementation.
1- English As Medium of Instruction
1-1- Definition of EMI

English as a Medium of Instruction in higher education EMI is an approach where
English is used to teach academic courses to students who are typically non-native English
speakers. It is implemented in contexts where English is not the dominant language of the
surrounding society. EMI aims to provide students with the language necessary skills to
operate in a globalized academic environment and enhance their future employment

opportunities. The practice of EMI has grown due to the internationalization of higher



education, with English often regarded as a lingua franca in academic and professional
domains. It does not only involve the delivery of subject content in English, but also
implies a need for support mechanisms to develop students’ academic English language
proficiency (Yuksel, Soru¢, Horzum, & McKinley, 2023). The EMI approach is believed
to facilitate access to global research and scholarly discourse, contributing to the cognitive

and academic development of students (Dombi, 2020).

Macaro (2018) defines EMI as "The use of the English language to teach academic
subjects other than English itself in countries or jurisdictions where the first language of
the majority of the population is not English.” According to Baker (2018), the adoption of
EMI in higher education is driven by the globalization of education, increasing demand for
English proficiency in professional fields, and the belief that using English can enhance
academic outcomes. EMI according to Macaro et al. (2018) has not been defined. It refers
to the application of the English language to teach other subjects like Mathematics,
Science, Social Science, in countries like Algeria where English is not the first language of
the majority of the population. English as a foreign language (EFL), English for academic
purposes (EAP), English for specific purposes (ESP), content-based instruction (CBI),
immersion, and content and language integrated learning (CLIL) are some other
comparable strategies. Rose et al. (2020) drew a continuum of these phrases to help explain
this ambiguity; the role of learning goals is the primary component that determines each

term’s location on the continuum.(Imen.M,2020)

Focus on

Immersion CLIL csBl ESP Focus on

content language

Figure 1: ‘Continuum of EMI in practice’ (Rose et al., 2020)



According to Liyanage (2023), EMI signifies the application of English (as a
second or foreign language) in non-Anglophone settings for the purposes of teaching and

learning subject content, encompassing both top-down and bottom-up approaches:

. Top-down EMI involves a deliberate EMI policy, where English is exclusively
employed for teaching students, training teachers, utilizing teaching resources, assessment

tools, and even in administrative activities .

. Bottom-up EMI is characterized by stakeholders (teachers and students)
independently incorporating English. This may include using English in research, teaching
materials, and occasionally in assessments. In this approach, English may be present in the
classroom, in the stakeholders' linguistic background, within the societal linguistic
repertoire, and in the linguistic environment of educational institutions (Alaloul et al.,

2020).

Tsui (2013), on the other hand, defines EMI as a situation where English is used as
the primary language of instruction in an educational institution where it is not the mother
tongue of the majority of students and teachers. This definition emphasizes the importance
of the context in which EMI takes place, and the fact that it is not necessarily the natural

language of the students and teachers involved. (Ouafa.0,2023)

Cummins and Davison (2007) defined EMI as a situation where students are taught
academic content in a language that is not their first language, and that language is used as
the primary medium of instruction. Finally, Dearden (2015) defined EMI as the use of
English as a medium of instruction in a formal educational setting, where English is used
as the primary language for teaching academic subjects. This definition emphasizes the
formal nature of EMI and the fact that it takes place in educational contexts. (Ouafa. O,

2023).



Generally speaking, the EMI definitions listed previously, offer a few perspectives,
each sheds light on diverse aspects of English as a Medium of Instruction. When
interpreting these definitions together, it becomes clear that EMI includes instructing and
learning in English inside instructive frameworks where English is not the local language.
It implies that both students and instructors may face the challenge of communicating and
comprehending complex subject matter in English. Furthermore, these definitions propose
that EMI is not just a method of instruction but also an instructive methodology expects
to prepare students to participate in a globalized world where English holds a crucial value

of universal communication and academia.

1-2- Significance of EMI

The implementation of English as a Medium of Instruction in higher education
institutions holds significant value in the contemporary academic landscape, particularly in
non-native English-speaking countries. EMI serves as a strategic response to the demands
of globalization, enabling students to gain proficiency in English, which is widely
recognized as a global lingua franca. The significance of English as a medium of
instruction in global education is captured by Galloway and Rose, who stated that
"internationalisation of higher education remains a priority for universities worldwide, and
movements are inextricably linked with an increase in the role of English in the university
setting” (Nugroho et al., 2018). This reflects the increasing prevalence of academic
programs being delivered in English in non-native English-speaking countries, a trend

known as EMI, due to its substantial contributions to university globalization efforts.

By facilitating access to a broader range of academic resources, research, and
scholarly discourse predominantly available in English, EMI enhances the international

competitiveness of graduates. Moreover, the adoption of EMI can lead to increased



opportunities for international collaboration and student exchange programs. In essence,
EMI not only furthers the academic and cognitive development of students by fostering
critical thinking and problem-solving skills, but also prepares them for a globalized job
market where English language proficiency is often a valuable asset. However, the
significance of EMI transcends pragmatic language acquisition; it embodies a commitment
to intercultural understanding and the interchange of ideas across different societies,

thereby enriching both the educational experience and cultural competence of students.
1-3- Development of EMI

The development of EMI in Algerian higher education has gone gradually, because
the Algerian higher education curriculum is either in French or in Arabic. The Algerian
policy makers have the desire to drive the country into global academic community and
foster international collaboration. Benrabah (2013) cited: “The use of English in Algerian
higher education has been increasing since the 1990s”. This highlights that the trend of
using English as a medium of instruction EMI in Algerian universities is not new, but has

been growing for many years left.

Introducing EMI in Algerian higher education began in late 20th century, primarily
in scientific and technical fields. This move aimed to facilitate access to international
research and foster academic exchanges, and equip students with language proficiency
skills to successfully be integrated in globalized world. In the 2000s, several Algerian
universities started offering degrees programs taught entirely in English, such as the
master’s in Renewable Energy at the university of Tlemcen (Hayane, 1989; Benrabah

2014).

This view point of EMI implementation was highly supported by the previous

Algerian Minister of higher Education and scientific research Tayab Bouzid who stated:



“for the time being, we are just talking about scientific publications. But these documents
are not enough, and we have to further and cover all areas of scientific study. If we do not

study in English, there can be no future.” , (f 24.my/you tube EN).

Additionally, the international collaborations and partnership with English speaking
institutions, such as The British Council, The American Embassy have played a crucial
role in enhancing the quality of EMI in Algerian university and promoted the cross-cultural
exchanges, “The Algerian government has implemented policies to promote English
language teaching, such as the National Plan for Teaching English (Plan National de

L’Anglais, PNEA), (Benramdane,2010).

As (Imen. M , 2020 .p. 68,69) cited:” different phrases may refer to different
methods of teaching in English and other languages by using the phrase "through the
medium of English,” or they may refer to teaching just in English by using the phrase

"taught entirely through English,” as illustrated in the table 01 below

Table: 01

Development of EMI in Algerian Higher Education

Shone (2017)

Author / year EMI and MOI labelling

of publication

Macaro et al. Through the medium of English,” “taught entirely through English,”
(2018) ‘taught through English” “lectures delivered in English.”

Bolton, Botha | “English as the sole teaching medium in education,” “English as the
and Bacon- sole medium of instruction,” “English as the predominant medium of

nstruction.”

Bolton and
Botha (2017)

“English as a teaching medium,” “English-medium”, “English-
medium instruction,” “English as the official medium,” “English-
educated,” “English as the dominant language of education,” and
‘English is the sole official language.”

Kuchah (2017) | English as medium of instruction  (EMI),”
“English
instruction,” “English medium education.”

Walkinshaw, | “English medium instruction,” “through the medium of

10



Fenton-Smith
and

English,” “English taught programs,” “English-medium,” “English
medium,” “English is the sole medium of instruction.”

Mifiano (2016)
Dearden and

Humphreys

(2017)

Dafouz and “English-medium instruction,” “English- and Spanish-medium
Camacho- programmes,” “learning through English,” “EMIL.”

99 ¢¢

“English medium instruction,” “through the medium of English,”

Fenton-Smith
and
Humphreys
(2017)

Dafouz and
Camacho-
Mifano (2016)

Akincioglu ‘EML”
(2016)
Walkinshaw, “English medium instruction,” “through the medium of

English,” “English taught programs,” “English-medium,” “English
medium,” “English is the sole medium of instruction.”

Dearden and

99 €6

“English medium instruction,” “through the medium of English,”

Mkhize (2014)

Akincioglu ‘EML.”

(2016)

Kamwendo, “English is the main medium of instruction,” “English as a
Hlongwa and | medium of instruction”, “English medium institution”, “English and

siZulu as the two official languages of academia,” “IsiZulu and
English, the languages of teaching and learning in the University.”

Rahman (1997

99 ¢¢

“English as the medium of instruction,” “English-medium,” “as the
medium of instruction,” “as a medium of examination,” “as the
medium of instruction and examination

99 ¢¢

1-4- The Status of English in Algeria

In the 21st century, it became highly necessary to cope with the outside world. The
English language nowadays is the key to communicate with foreigners and access
information worldwide, as it is the international language, a global language and a lingua
franca. In Algeria, English does not enjoy the same prestige and functions that English as
an international language enjoys in other countries. In fact it is the French language which

possesses a prestigious position and enjoys the functions of language of science and

11



technology, advertising, branding and product naming, and is the first foreign language of
the country since independence. However, over time, there have been some calls for the
replacement of French by English. There are many reasons behind this, but mainly because
of the negative attitudes that some Algerians have towards French being the language of
the former colonizer, and the positive attitudes that they have towards English for being the
language of technological development and globalization, in addition to it not carrying any

colonizing history with Algeria.

Grandguillaume (2005) argued that supporters of Arabization opted for choosing
English to be taught as the first foreign language in grade four of basic education instead
of French (p. 6). In 1993, authorities suggested that English would replace French as the
first mandatory foreign language introduced in primary school (Benrabah,2014, p. 51).
Nevertheless, the vote came in favor of French. Nowadays, English is taught starting from
the 3rd year in primary school. Besides, it is also present in higher education as many
departments in Algerian universities are specialized in the teaching of the English language

and culture. What really helped the spread of English in Algeria.

1-5- A shift to English In Algerian higher education

On July 8, Minister of Higher Education and Research Bouzid Tayeb informed the
public of his efforts to strengthen the presence of English in Algerian universities and
research institutions, while also noting that French would continue to be a part of the
language landscape. In Algeria, Arabic is the primary language of instruction, yet French
dominates in higher education, particularly in the sciences and technical subjects. Later,
on July 21, the previous Minister of higher eduacttion Tayeb Bouzid directed that all

official documents and correspondence from Algerian faculties should be entitled only in

12



Arabic or English, signalling an initial move towards substituting French with English in

the educational sphere.

Among a rapidly evolving global landscape, individuals and societies are obliged to
adapt the 21st century's technological progress, global integration and globalization call
for a clear engagement with cultural, economic, and knowledge systems. Essential for
managing contemporary complexities is developing adaptability and continuous learning
skills. In particular, proficiency in English, is becoming more crucial . At the
organizational level, education systems are tasked to outline an appropriate curriculum
that aligns with today's world and future’s possibilities, calling for policies that encourage
innovation and capitalizing on international cooperation to solve universal challenges.
Embracing progressive, inclusive viewpoints that prioritize flexibility and openness to the

world.

1-6- Challenges related to EMI implementation

If the proper implementation of EMI is not ensured, many challenges can arise,
posing difficulties for its successful execution. These potential obstacles originated from
various stakeholders, including teachers, learners, designers, and authorities. According to
Imen. M. (2020, p.97, p101), “EMI is investigated from perspectives and attitudes rather
than actual practices...EMI has been also criticised for several common drawbacks, such
as low level of English proficiency, difficulty in learning and teaching and low

performance”.

Teacher quality emerges as a significant challenge in the implementation of EMI in
higher education, as highlighted by Oktaviani (2019). Current programs inadequately

prepare teachers to engage in EMI practices or incorporate them effectively into their

13



classes, with training and continuous professional development courses often falling short

of expected outcomes (Oktaviani, 2019).

In an ideal scenario where teachers possess the necessary communicative
competence, students can become an obstacle if they struggle to comprehend lessons
delivered in English (Oktaviani, 2019). Their limited proficiency in English and resultant
communication breakdowns may lead to a lack of engagement and participation in the
classroom, resulting in diminished academic achievement. Frequently, teachers resort to
code-switching to overcome communication barriers, thereby restoring motivation and

interest in the lessons ( ibid., 2019).

2- Teaching Method

2-1- Definition of Teaching Method

In the context of teaching, methods are defined in different ways, as they refer to the
instructional techniques, tools, procedures and strategies that teachers use to deliver
lesson’s content, course materials, facilitating learning activities, engaging with students
and evaluating students, grasp of the subject matter, the way teachers approach this task is
shaped by their personal values, beliefs, and prior training experiences. According to
Westwood (2018, p.4) “Teaching encompass the principles, pedagogy, and management
strategies used for classroom instruction, they involved the concrete and particular
techniques that's allow Learners to engage with specific content and develop given
competence”. Additionally, (Curzon 2004, p. 130) defined: “The methods teachers use are
shaped by their educational, philosophy, classroom demography subject area and school
policies, they encompass all instructional techniques used before, during and after lesson to

optimize student comprehension and skills acquisition.
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The teaching- learning process is one of many aspects leading to the existence of a
paramount variety of teaching methods. An essential part of this process is the dynamic
interactions between learners and teachers determining the learning route entirely.
Therefore, variations of instructional approaches are critically necessary. The latter can be
traditional like whiteboards, flashcards and pictures or modern like online platforms or as

far as using artificial intelligence.

The specific content which is needed to be taught, the delivering strategies, the way
which teachers present information, assessment plan to evaluate students and provide
feedback and take needs which are the specific psychological practices used to promote

comprehension and catered to learners diversity and needs. As noted by William (2007,

p.5)

“Teaching methods pertain to the interaction between teacher and students in
facilitating learning and refer to the repertoire of instruction, tools, content, delivering
strategies assessment plan and techniques that teachers employ to meet diverse students

need “(William, 2007, p.5).

William's definition provides a comprehensive perspective on teaching methods,
emphasizing the importance of interaction as facilitator components of learning process
considering the student diversity, and the connection between teaching method and
assessments which is not limited only to instructional techniques, but it captures the

complexity and multi -dimensional nature of teaching.

Based on the aforementioned definitions, teaching methods encompass different
tools, techniques, procedures and instructional strategies used by teachers to import

knowledge, insure engagement and active learning. Yet, the selection of teaching method

15



depends on factors such as the objectives, subject matter, teachers, performance and

tailored to varied learning and needs.
2-2- The Elements of Teaching Method.

While teaching methods can vary across different contexts, several universal

elements are commonly recognized as essential components namely:
2-2-1- Objectives

According to Madger(1962) , “a teaching objective is a description of performance you
want learners to be able to exihibit before you consider them competent”. Similarly,
Gronlund (2000) defines teaching objectives as” clear, concise statements of what the

students will be able to do at the end of the course or program.” (p.4.)
2-2-2- Content

When discussing teaching methods, the term content refers to specific disciplines
that are being taught, including the knowledge, skills, concept and ideas that make up the
curriculum and what students are expected to learn. According to Tom Linsion and Moon
(2013) "content refers to the knowledge, subjects and topics covered in the curriculum.” (

p.12)
2-2-3- Instructional Strategies

“Instructional strategies are techniques teachers used to help students become
independent strategic learners” ( Marzano, 2003, p.76). They are key elements of teaching
methods, they refer to the specific techniques, approaches, and activities needed by

teachers to promote learning and help students achieve the learning objective.

16



2-2-4- Materials and resources

Materials and resources are the main elements of teaching methods. Teachers use
them to facilitate learning process using textbooks, software technology and audio-visual
aids. The selection of materials and resources is crucial in enhancing student engagements
and understanding the content being presented. as defined by Januszewski and Molinda
(2008) " Instructional materials are the physical resources that support teaching and

learning"

2-2-5- Feedback

Feedback provides a valuable information to both students and teachers. It allows to
assess progress, identify areas for improvement and make the necessary adjustments.
According to Hattie, and Timperley (2007): " Feedback is conceptualized as information
provided by agents, for example, teachers peer book, parent, self or experience regarding
aspects of one's performance or understanding. ..Feedback should focus on areas of

strength and weaknesses”.

2-2-6- Assessment

Assessment is a process of evaluating students’ progress and development.
According to Stinggins (2005), “commonly there are three main types of assessments
diagnostic, formative and summative”. First, "Diagnostic assessment is a form of pre-
assessment that allows a teacher to determine students' individual strengths, weaknesses,
knowledge, and skills prior to instruction” (Linn & Miller, 2005, p. 26). Second, *
Formative Assessment is a process used by teachers and students during instruction that
provides feedback to adjust on-going teaching and learning to improve students'

achievement of intended instructional outcomes.” (McMillian, 2013, p. 108). Third,
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"Summative assessments are used to evaluate student learning at the end of an instructional

unit by comparing it against some standard or benchmark™ (Brookhart, 2004, p. 5)

2-2-7- Interaction

It is a crucial element that influences the teaching learning process, which is a mutual
action occurring between teachers and students or students- students. Moon 1989 provides
03 types of interaction. First, learning - content interaction. This type refers to the
interaction between the learner and the subject matter of learning material. Second , learner
- instructor interaction. It is the exchange of ideas and communication between the
teachers and learners. Third, learner- learner interaction. It is the collaboration between
learners themselves. Generally interaction provides active learning and fosters critical

thinking.

2-2-8- Reflection and Revision

According to Schon (P.35) reflection is " The process of critically analysing an
experience of practice in order to lead to new understanding and appreciation”. He
distinguished two types of reflection, such as: reflection in action which is thinking about
what one is doing while teaching and making adjustments and reflection on action which is
retrospective analysis of the teaching experience after it has occurred In order to identify
the areas of improvements, and making revision. Through reflection and revision, teachers
can assess their effectiveness teaching method. Identify the weaknesses strength and

making the needed adjustment.

2-3- Types of Teaching Methods

In the domain of teaching EMI, various methodological approaches are available for
educators to employ to effectively impart knowledge to learners, two prevalent

methodologies deserve consideration. The first approach is Content and Language
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Inegrated Learning (CLIL), which integrates the acquisition of subject knowledge with the
development of language proficiency. The second approach is the Communicative
Language Teaching (CLT), which emphasis the practical application of language skills in

real- life context.
2-3-1- Content language integrated learnig (CLIL)

According to Belhiah, H and Elham. M ,(2015, p.7) from an educational point of
view, the implementation of EMI appears to be facilitated by adhering the best practices in
English language teaching (ELT). There are at least two language teaching approaches that

tend to support this choice. The first approach is CLIL, and the second is CLT.
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2-3-1-1- CLIL Definition

Content and Language Integrated Learning (CLIL) is an educational approach where
the topics are taught through the medium of foreign language with double emphasis on
learning content and acquiring the language itself. Therefore, CLIL refers to situation
where subjects, a part of subject are taught through a foreign language with dual focused

aims, namely the learning of content, and the simultaneous learning of foreign language “(

Marsh, 1994).

This definition highlights its unique approach to language learning combining

content mastery with language proficiency in a dynamic learning environment.

Among CLIL’s Advocators and practitioners Maurizio Marsell, a human resource
professional and executive coach, who believes that “this hybrid immersion approach
produces much more immediate results, and appeals to self- motivated adult learners, who
already possess a basic knowledge, and understanding of the target language”, this

illustrates that “there is a validity to the belief that CLIL is an elite phenomenon.*

2-3-1-2- CLIL Origin

The term CLI L was coined in 1994 by David Marsh as a teaching approach
similar to but distinct from language immersion and content-based interaction. The
proponents behind CLIL aimed to create “an umbrella term”, that would encompass
various ways of using language as the medium of interaction for teaching content. This
methodology has been in business contexts across many countries, and is widely regarded

as an effective approach.
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2-3-1-3- CLIL and Language Immersion

CLIL is an approach that is based on the methodological principles established by
research on language immersion, the European commission has identified it as crucial
method because” it can provide effective opportunities for pupils to use their newly
acquired language skills immediately rather than learning them for later use”. (European

Action Plan 2003: Action 1,2,4 to 127)

CLIL opens door to access language acquisition for different range of students it
fosters self- confident among young learners and individuals, who have faced problems
using traditional methods, it facilitates language exposure without extra curriculum
through making it beneficial in educational and vocational context. (European Action Plan

2003)

This approach involves learning subjects, such as histories, geography,
mathematics management skills concepts, or other subjects through a new language, it can
positively, help children develop attitude towards themselves as enhancing languages
learning. Consequently, the European Commission has decided to promote the learning of
teachers to “... enhance language competence in general in order to promote the teaching
of non-linguistics subjects in a foreign language”, Journal European union council

resolution (2018)
2-3-1-4- CLIL Objectives

Coyle et al (2010) stated that: Among the most relevant objectives of CLIL the

following:

1. To establish the necessary condition that will allow students to achieve the

appropriate level of academic performance in C L I L subject.
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2. To Improve student proficiency in both L1 and L2 as also noted by (Lorenzo et al,
2014),” this educational approach L1 and L2 development prepare students in the
globalization world, increase students motivation...CLIL being more beneficial than the

traditional foreign language teaching come”.
3. It helps developing instructional competence.
2-3-1-5- CLIL in English as International language and Content Based Instruction

English is a global language, where the communication and foreign language gain
more importance, for this reason, English teaching should not be restricted to studying the
structure but rather the use (Diaz Merino, 2010). The integration of content and language
learning in English as an international language EIL is found in approach to bilingual
education these approach includes immersion, CBI content based- instruction, content-
based language teaching CBLT and the movement towards English medium of instruction
EMI. All of these approaches raise number of question that view English as international

language has for content integrated approach (Thompson and McKinley, 2018).

CLIL and CBI are the same concept with different names (Cenoz et all, 2014).
However, some scholars argue that CLIL and CBI are different terms, where CLIL
combines subject content with language instructional form and the content’s point of view.
(l.e. CLIL happens in content class). In contrast, CBI implies integration of learning and
content learning where the course focus of learning is not on learning a language in

isolation as noted by Dallon Puffes et al (2014).

(Marsh, 2005) and Cavacs, p .48-49, 2014) argue that CLIL represent an appropriate
“umbrella” term that can be used to comprise various approaches towards content

integration where the terms can be used interchangeably).
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2-3-1-6- CLIL Content:

According to Marsh (1994), CLIL refers to a “ situation where subjects, or parts of
subjects are taught through a foreign language with dual -focused aims, namely the
learning of content and the simultaneous learning of a foreign language”. In other words,
the language is not taught “traditionally” via rules and forms, but rather via targeting the
human cognition and subconscious. It is by presenting learners with relevant content and

scenarios that they can use the language accordingly and mostly with little knowledge of

its structural and grammatical components.

Communication

Content

Cognition

Do Coyle

Figure 02: The 4Cs Framework for CLIL (Coyle 2005)

The 4cs framework. Coyle proposed the (2005)4cs framework which is considered a
theoretical framework principle to plan CLIL. Content, refers to the subject matter .It
determines the development of acquiring the knowledge. Since the content has been
established the learner must be involved. Once , the learner uses the language to learn

while learning to use the language this is communication. The next term is cognition in




which he/she challenged to develop his/her socio cognitive abilities to interpret. The last
term is culture. culture is interconnected with the language therefore, the learner develops

cross cultural awareness besides the new linguistic system.

2-3-2- Communicative Language Teaching CLT

Communicative Language Teaching CLT appeared in (1970s to 1990s) as a
reaction to traditional language teaching approach, began and soon spread around the

world as older method such as Audiolingualism (Jackson, Richards 2006, p. 9).

Sri Gastiani (2011, p. 17, 18) define communicative language teaching as” an approach of
teaching, second on foreign language that focuses on learner’s interaction whether are the
mean or the ultimate goal of learning a target language”. Here the participation is
considered as a task in which Learners work collaboratively in addition to Sri Gastiani and
Kaisheng (2007) highlighted “CLT is believed as the most effective approach focused on

communicative competence of the learner”.

CLT characterized by several key elements: The syllabus, classroom activities,
materials, tasks, and the roles of teachers and learners. Firstly, the syllabus helps language
teachers to design learning materials and activities for the lesson plan emphasized on target
language as mentioned by Qinghang (2009) and Van FK (1980). Secondly, CLT involves
classroom activities and tasks that promote interaction among students such as group
discussion, role-play, and simulation, these activities faster collaboration and improve
students’ language skills. Thirdly, considering tasks and activities, the designed activities
provide opportunities for students to practically use and express the target language. This
achieved by setting a suitable atmosphere that utilized communicative materials tailored to
the Learners context, time and real life situation, Richard and Rogers (1986) argued that

“there are three kind of materials which brings CLT approach in language teaching.
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. Authentic materials (realia).

. Task-based materials (the use of language through role-play).

. Text -based materials (the Learners practice situation like analysis of themes).

Finally, reading the teachers and learners’ role, this approach emphasized Learners-
centered approach where the focus is on empowering learners to become effective

communicators. In CLT, the teacher’s role shifts from being instructor to be facilitator.

Of course, the choice of any approach or method is tailored to Educational goal, Subject
matter, Learners disabilities, Teachers’ role and using different method centred to Learners

need.

Conclusion

In light of the study into EMI within Algerian higher education, this chapter
summarises the journey towards designing and implementing EMI teaching methodologies
is an ambitious and necessary step towards elevating the national educational standards to
an international level. Yet, to align with the international educational investigations and
researches concerning EMI execution and methods used, there is a visible commitment to
fostering an academic environment that not only champions linguistic proficiency but also
promotes a more connected and collaborative international scholarly community. The
progression of EMI in Algeria requires a delicate balance of embracing global educational
practices while navigating the intricacies of localized learning needs. If executed with
thoughtful support and adaptable strategies, EMI has the potential to significantly
transform and enhance the educational experiences of Algerian students, preparing them

effectively for the demands of a global workforce.
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CHAPTER TWO:

RESEARCH METHODOLOGY, DATA
ANALYSIS AND FINDINGS

DISCUSSION




Introduction

This study aims to investigate the methods and techniques used by Algerian university
teachers across various regions in Algeria. This chapter is devoted to the field work. It
introduces the practical part of the research where both methods and procedures in addition
to research tools used to conduct this study are explained , and it includes two sections.
The study methodologies, setting, population, and research tools are all fully described in
the first section. The second section covers data interpretations and analyses, discussion of
the findings, study limitations, implications for teaching, and suggestions for more

research.

1- Research Methodology and Design

This section is devoted to explain the research methodology and the steps that were
made to collect data, analyse it, discuss it and interpret it. It also describes the methods and

approaches that were used to reach the aims and answer the research questions.

1-1- The Descriptive Method

As it was stated in the general introduction, this research aims to investigate the
methods and techniques used by Algerian higher education teachers across various
universities in Algeria. Therefore, in order to provide answers to the research questions
posed and to achieve a more holistic understanding, the current study utilises the
descriptive method; "Descriptive research involves gathering data that describe events and
then organizes, tabulates, depicts, and describes the data collection.” , (Glass, G. V., &
Hopkins, K. D. (1984). This method is used to obtain a better description to the research
question to characterize and analyse the methods used by higher education teachers when

using EMI.
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1-2- Research sampling and sample design

The population for this study is higher education teachers from many Algerian
universities, for academic year (2023-2024). It consisted of 60 higher education teachers ,
however, only 45 teachers out of the total number have responded to the online
questionnaire, besides 06 teachers of Mouhamed Boudiaf University who accepted to be
interviewed. The sample was selected purposively to collect a wide range of perspectives
and insights about the English Medium Instrucion EMI teaching methods in the Algerian

higher education.
1-3- Research tools

1-3-1- The teachers’ questionnaire

The primary data collection used in this study was a questionnaire. As defined by
(Lavrakas, P.J. (2008): "A questionnaire is a pre-defined set of questions assembled in a
predetermined order that is designed to capture data from respondents to be used for
analysis."

An online questionnare consisting of 20 closed- ended and open -ended questions ,
devided into 03 sections ; section 1, Demographic information involves 07 questions ,
section 2, Teahing methods involves 07 questions and section 3 Challenges involves 06
questions , was developed using Google Forms, a web based survey administration tool
(See appendix 1). The questionnare link was distributed to higher education teachers
across many Algerian universities between 2" and 7" May, 2024. It aimed to gather
insightful information for this research.
1-3-1-1- Piloting of the teachers’ questionnaire

The piloting stage is an important process. It is the research were tools are tried out to

avoid any embiguity or redendency. Before lanching the questionnaire online, a pilot study
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was conducted with the assistance of 10 teachers so as to come up with the revised verion.
The questionnaire was primarly validated by the supervisor of the study who suggested
some changes concerning the question selection and distribution. Then, it was piloted by
ditributing both paper sample and an online sample via email to other university teachers
(See appendix2). Face and content validity were used by the pre- mentioning teachers
who agreed on the relevence of questions , and they suggested some modifications and

corrections at the level of structure and questions formation.
1-3-1-2- Questionnair Data Analysis
Section A: Background information

The first section of the questionnaire describes the participating university teachers'
background. It asks about their gender, , teaching experience, and self-reported English
proficiency nd the universities they work in. This information helps build a profile of the
teachers involved and allows to consider any potential influences these factors might have

on the study's findings. Participants gender is summarized in Graph 01.

Male

H male

M female

Graph 01: Participants’ gender
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Q2: The participating universities

The second question shows the participating universties. Data is summarized in table 02

below

Table :(02)
The participating universities
University
M’sila
Algiers
Tizi Ouzou
BBA
Setif
Tlemcen
Djelfa
Laghouat
Blida

Oran

Number of participants
25

1

In table (02), data provides an overview of the distribution of teachers across various

universities in Algeria, indicating the number of teachers associated with each institution

and their respective percentages of the total. It summarises the distribution of teachers’

across some Algerian universities.
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Q3: Teachers’ Teaching Experience
Table 03 :

Teaching Experience

1-5 8 17.8%
5-10 4 8.9%

10 and more 33 73.3%
Total 45 100%

As illustrated in table (03) and Graph (02) below, approximately a significant portion
of respondents 33 (73.3%) work for more than 10 years. While 08 (17.8 %) have the

teaching experience of 5 years and 04 (8,9%) indicating moderate level of experience.

These findings highlight the varied levels of experience and knowledge among
respondents that will be later invested in responding to questions concerning the methods

and techniques used teaching their subjects using EMI.
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M1-5 ®W5-10 m10and more

Graph 02 : Teachers' Teaching experience

Q4: Evaluation of teacher’s English Proficiency.
Table: (04)

Evaluating English Proficiency

11 Beginner 24.4%
25 Intermediate 55.6%
9 Advanced 20.0%

The fourth table presents data of the English proficiency levels of higher education
teachers in different regions in Algeria beginners, intermediate and advanced. According
to the table 11 teachers (25 %) indicate that they possess a beginner level English. A large
group of 24 (54.5%) reported their intermediate level of English. The last portion of 09
teachers (20.5%) responded that they possess an advanced level of English. This findings
reflect a range of English proficiency among the participating teacher with a significant

proportion falling with the intermediate category.
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It is worth noting that the distribution of proficiency level highlights the diversity of
language proficiency among the teachers and its impact on their instructional strategies and
communicative competency when using EMI in educational setting. Graph (04) below

clearly displays these findings.

(<) Advanced -
M 11 Beginner
2 Intermediate _ M 25 Intermediate

M 9 Advanced

— Beginner

0,0% 10,0% 20,0% 30,0% 40,0% 50,0% 60,0%

Graph 03 : Teachers’ English Proficiency
Q5: The Benefits of Using English as a Medium of Instruction in Higher Education

Table: 05

Benefits of EMI in higher education

YES 42 93.3%

NO 3 6.7 %

The tabulated data in table (05) illustrates the perceived significance of using English
as the medium of instruction across different teachers from various universities. A
remarkable percentage of teachers 41 (93.3%) in both scientific and human sciences

branches confirmed the significance of English in higher education. While, 03 teachers
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(6.7%) noted that is not beneficent since the majority of students acquired their subject in

Arabic language.

Responses who agreed on the significance of (EMI) explained that using English as a
medium of instruction in higher education offers several benefits; Firstly, most academic
research is published in English. Additionally, many technical fields use English for both
content and vocabulary. Moreover, EMI is often regarded as way to enhance graduates’
upward social and economic mobility. Universities also switch to EMI to improve their

position in ranking internationally.

Q6: Teaching English as a Means of Instruction Improves Students' Learning

Outcomes

Table 06:

Teaching EMI improves students’ outcomes

Frequency Percentage

Total 45 100%

According to the table 06, which presents the impact of EMI on respondents,
(76,7%) answered “’yes’’. While 12 respondents (27,7%) provided negative responses.
Responses who agreed on the positive impact of EMI on learners levels explained that EMI
can foster critical thinking, problem solving and enhance communicative competencies,

and open horizons in cross cultural contexts.

According to the tabulated data and Graph (06), which present the impact of EMI

on respondents, (76,7%) answered “’yes’’. While 12 respondents (27,7%) provided
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Negative responses. Responses who agreed on the positive impact of EMI on learners
levels explained that EMI can foster critical thinking, problem solving and enhance

communicative competencies, and open horizons in cross cultural contexts.

Q 07: The Shift From French and Arabic to Use EMI in Teaching

Question (07) about the shift from French and Arabic to English was an open- ended
question for the sake of obtaining different responses about the shift and its impact on
higher education. It is worth noted that the responses obtained from respondents towards
the adoption of English replacing previously dominant use of French and Arabic in higher
education were positive. This highlights their agreement despite the fact of some

limitations and challenges.

Approximately, most of them regarded the implementation of English in higher
education as a good opportunity for the Algerian universities to improve the quality of
teaching, open more horizons towards scientific research ,however, it is essential to
consider the potential challenges, implications of this transition (shift) ; such as the need of
comprehensive language, support, teacher, training support, as well as considering the
preservation of cultural and linguistic diversity within the academic landscape, and

resource availability.
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Section Two: Teaching Methods, Strategies and Techniques

Q1: Duration of Teaching Courses in English in Algerian Higher Education
Table 07 :

Duration of Teaching Courses in English in Algerian Higher Education

Option (intervals) Frequency Percentage
0-—2 years 34 75.6%
3-5 years 6 13.3%

6 - 10 years 1 2.2%
More than 10 years 4 8.9%

Table (07) above and Graph (04) below show approximately of 34 respondents
(75%) have been teaching English as a medium of instruction for 02 years. 06 (13,3 %)
have been using English between 3 and 5 years. Only 01 teacher has been using English
for more than 05 years. It is important to note that the duration of teaching English in
higher education can vary across different educational systems and regions, influenced by

factors such as language policies, educational goals and available resources.

more than 10
6 - 10 years years

3 - 5years 2% 9%
13%

Graph 04: Duration of Teaching Courses in English in Algerian Higher Education
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Q2: Subject courses Taught in English

Table 08:

Subject courses taught in English

Subject Number Percentage

> Technology 11 24.4%
» Science 4.4%
» Engineering 3 6.7%
» Mathematics 2 4.4%
» [Economics 8 17.8%
» Humanities/Social Sciences 16 35.6%
» Arabic literature 1 2.2%
» Technical English for engineers 1 2.2%
» | study any major in English 1 2.2%
» Archéomatériaux  (sciences  des  matériaux 1 2.2%
archeologiques)
> Private law 1 2.2%
> 1 2.2%
» | did not teach in English 1 2.2%
» English as a Foreign Language (EFL) 1 2.2%
» nothing 1 2.2%
20
15
10
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Graph 5 Subject Courses taught in English

Table (08) and Graph (05) above outline the various subject courses that typically

taught in English as the medium of instruction in Algerian universities across various
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universities in different regions in Algeria. It is worth nothing that among the various
subject areas, human sciences have seen the highest percentage (35,6%) of EMI
implementation across educational institutions. This in fact highlights the growing

recognition of the importance of English.

In addition to humanities it is important to note that technology related subjects have
also signed a high percentage (24,4%) in implementing EMI besides economics (17,8%)

and engineering (6,7%).

In contrast to the high (EMI) implements rates observed in humanities, technology
and economics, other subjects, such as maths, Arabic literature, law, sciences and

archéomatériaux, witnessed a comparatively lower percentage.

This variation may be attributed to factors such as the perceived complexity of
teaching certain subjects in Non-Native Language. The availability of qualified instructors
proficient in English or the desire to preserve local language and cultural contexts in this

fields.
Q3: The Application of Teaching Methods and Strategies in English Courses

Table 09:

The application of teaching methods and strategies in English courses

Never Rarely Sometimes Often Always

» . Lectures 16 10 10 5 6
» . Class discussion (debate) 15 5 13 10 2
> . Small groups 19 5 13 5 4
> Flipped classrooms 25 8 9 2 2
(students watch videos at
home and apply concepts in
classroom)
» . Problem inquiry based- 21 10 10 3 3
learning
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» . Case studies 26 5 10 5 2
» Others (please specify) 28 2 12 5 0

30
25
20
1

(€]

10
5
a. Lectures b. Class c. Small groups  e. Flipped f. Problem g. Case studies i. Others
discussion classrooms  inquiry based- (please specify)
(debate) (students learning
watch videos at
home and

apply concepts
in classroom)

B Never M Rarely Sometimes M Often M Always Colonne 6

Graph 6 The Application of teaching methods, strategies in English course

Table (09) and Graph (06) above describe the frequency analysis of use of various teaching
strategies and methods in English courses using a Likert Scale. It aims to assess attitudes
and perceptions about teaching methods, strategies and techniques. It consists of 07
statements, each followed by 05  Point Likert Scale ranging from: ” Never, Rarely,
Sometimes, Often and always”. It is noted that higher Number of responses indicate often

and always.

These results highlight that many effective teaching methods and techniques are still

underutilized when English is employed as a medium of instruction.

These results suggest that the implementation of EMI requires a considerable improvement
and provide a range of engaging communicative tasks and students focused methodologies
when using EMI. Moreover, teachers Needs to a greater training initiatives and

professional development.

Q4: Evaluating the Effectiveness of Current Teaching Strategies, Methods and

Techniques in Promoting EMI in Algeria Higher Education
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Table: 10

Effectiveness of teaching methods and techniques in EMI

Option Frequency Percentage
YES 16 35.6%
NO 29 64.4%
Total 45 100%

Table (10) above and Graph (06) blow shed light on the teacher’s perceptions and
opinion of the effectiveness of teaching methods, strategies and techniques when using

EMI.

An overwhelming of respondents (64,4% ) expressed their negative responses. The lower
(35,6% ) responses categorize the positive attitude towards the effectiveness of teaching

methods and techniques.

These results requires a need to critically evaluate and modernize teaching methods,
techniques and strategies to better align with the goal of effectively delivering quality

education the medium of English in Algeria’s higher education system.

40



Graph 07 : Effectiveness of teaching methods and techniques in
EMI

Q5: Strategies for Promoting English Language Development in the Classroom

Question (05), in section 02 is open ended. It aims to explore various the
strategies, techniques and approaches that teachers need to implement within their

classroom setting to facilitate the development of skills among their students.

Forty five teachers across various regions in Algeria were invited to share their views
about strategies and methods they utilize to promote their teaching such as ; vocabulary
building, role play activities, conversations and discussions, authentic materials and

ICTs, interactive activities and assignments.

Overall, the responses have the potential to shed light on current trends as many
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Graph 08 Strategies for promoting English language proficiency
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Q6: Assessing Interest in Teaching Additional Courses in English in the Future
Table: 11

Assessing Interest in Teaching Additional Courses in English in the Future

e 1. Extremely interested 19 42.20%
e 2. Very interested 14 31.10%
e 3. Somewhat interested 6 13.30%
e 4. Slightly interested 3 6.70%
e 5. Not at all interested 3 6.70%
20 19 45,00%
18 40,00%
16 14 35,00%
14 30,00%
12 25,00%
10
20,00%
8 6
6 15,00%
4 3 3 10,00%
2 5,00%
0 . 0,00%
1. Extremely 2. Very 3. Somewhat 4. Slightly 5. Not at all
interested interested interested interested interested
m— Sériel 19 14 6 3 3
———Série2 42,20% 31,10% 13,30% 6,70% 6,70%
. Sériel Série2

Graph 09: Teaching additional English courses assessment

Question (06) aims to evaluate the level of interest among higher education teachers
across various regions towards teaching additional courses in English in the future. Table
11 summarizes the results from questioning 45 university teachers using Likert scale 05
points (extremely interested, very interested, and net at all interested). It is highly noted

that the responses indicates (extremely interested (42, 2 %) very interested (31, 10%), and
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somewhat interested), while (6, 70%0) has characterized the slightly (interested and Not at

all interested).

The assessment of interest in teaching more courses in English in the future, based on
Likert Scale, reveals a generally positive outlook among respondents. These findings
highlight the importance of targeted interventions to support aspiring university teachers to

use English as a medium of instructions. Graph 08 above illustrates the findings.

Q7: Evaluating the Importance of Key Factors in Effective English as a Medium of

Instruction.

Table: 12

Evaluating the importance of Key Factors in effective English as a medium of instruction.

Not Slightly ~ Moderately Extremely
atall important

important  important

e Teaching proficiency in English 8 8 17 12

e Using variety of teaching 5 10 18 13
strategies.

e Creating supportive and 7 16 13 10
collusive class

e Addressing the content and 5 11 15 14
language needs (CLIL)

e Adapting materials and 6 8 18 15
instructions to students’
proficiency level.

20

15

7 18 18
9 15 1, 15
5 13 13
10 10 31
10 88 7 8
5 5 G
5 i I ] i
0

Teaching proficiency  Using variety of  Creating supportive  Addressing the Adapting materials

in English teaching strategies. and collusive class content and and instructions to
language needs  students’ proficiency
(CLIL) level.

H Not atall  mSlightly important B Moderately important B Extremely important

Graph 10: Evaluating key factors in EMI
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The table (12) and Graph (09) show the importance of various factors in effective
EMI as rated on Likert Scale (Not at all, slightly important, moderately important and

extremely important).

Teaching proficiency in English: The majority of respondents (17) moderately agree

this is an important factor.

e Using variety of teaching strategies: Also Most of respondents (18) moderately agree

on its importance.

e Creating supportive and collusive class: the overwhelming responses (16) are

slightly important.

e Addressing the content and language Needs (CLIL): Most respondents (15) agree
that this factor is moderately important.
e Adapting materials and instructions to students’ proficiency level: Most

respondents (18) also agree this factor is moderately important.

Based on the analysis of Likert Scale data, it is evident that the majority of
respondents consider the key factors in Effective English Medium Instruction to be
moderately important. This can suggest that while all of these factors are recognized as

moderately important, however these individuals can better enhance and prioritize them.

44



Section three: Challenges

Q1: Identifying Challenges in Effectively Using English as Medium of

Instruction.
Table: 13

Identifying challenges in effectively using EMI.

Option Frequency Percentage

e Understanding the lecture materials 18 40%
e Participating in class discussion 21 46.7%
e Reading and analyzing academic tests 13 28.9%
e Writing papers and assignments 15 33.3%
e Taking exams and tests in English 8 17.8%
e Mastering English terminology 13 28.9%
e Having few opportunities to practice English skills 17 37.8%
o Irrelevant 1 2.2%
e I don’tuse English 1 2.2%
e Curriculum 1 2.2%

The table (13) above and Graph (09) below outline the challenges faced by
university teachers when using EMI effectively in their classrooms. The most common
challenges include understanding the lecture materials (40%), participating in class
discussion (46%) and writing papers assignments (33,3%), mastering English terminology

(28,9%) and reading, analyzing academic tests (28,9%), and taking tests and exams in
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English (17,8%), while the lowest rates include irrelevant, curriculum, and don’t use

English at all.

These findings underscore the need for targeted support to address language

proficiency, resources development, communication strategies and positive engagement in

order to enhance the effectiveness of EMI

in Algerian

higher education.

25

20

15

10

(€]

Graph 11: Challenges
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Q2: Methods and Technological Tools in English Course Instruction

Table: 14

Methods and technological tools in English course instruction

e a. Speak slowly and clearly 38 84.4%
e b. Present key vocabulary 25 55.6%
e . Provide the linguistic handouts 13 28.9%
e d. Use visual aids 19 42.2%
e e. Frequently checking students understanding 16 35.6%
o f. Use translation tools 24 53.3%
e . Others (Please Specify) 4 8.9%
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e h. Examples from daily life cases 1 2.2%

Question (02), in section (03) aims to investigate the methods, tools, and
technologies utilized by university teachers to overcome language barriers with their
English Courses. Respondents were asked to indicate the methods they employ, and
the percentages reflect the frequency of each method’s usage among respondents.

It is noted that speak slowly and clearly (84,8%) marked the highest
percentage, present Key vocabulary (55,6%0), provide the lingual handouts (28,9%),
use visual aids (42,2%), check frequency students understanding (35,6%) and the use
of translation tools (53,3%).

In conclusion, this question sheds light on diverse strategies employed by
higher education teachers to meet the needs of students. Graph (12) reflects a range
of methods and techniques encompassing both traditional and modern approaches. All
of these methods and techniques could offer insights into the evolving landscape of
language education with English classroom.

Graph 11 below better describes this element.

@ 3 20:00%
x 33 70,00%
= 25 60,00%
(] 20 50,00%
T 15 20,00%
g 10 30,00%
g i
= 0 — — — — 0,00%
e.
a. Speak b. c. Provide Frequentl Examples
P Present |~ d. Use f.Use [g. Others
slowly the . y . from
key L visual . |translatio| (Please .
and linguistic . checking . dailylife
vocabular aids n tools | Specify)
clearly handouts students cases.....
y underst..
B Sériel 38 25 13 19 16 24 4 1
e Série2 | 84,40% | 55,60% | 28,90% | 42,20% | 35,60% | 53,30% | 8,90% 2,20%

Graph 12: Methods and technological tools used to overcome
language barriers
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Q3: Exploring Professional Development in teaching EMI:

Table :15

Exploring Professional Development in teaching EMI:

YES 7 15.6%
NO 38 84.4%
Total 45 100%

Table (15) above and Graph (13) below represent the responses to a question

regarding participation in professional development programs related to (EMI). The

majority (84,4 %) said “’No’’, this indicate that they have not participated in professional

development programs related to teaching EMI. While, (15,6%) of respondent answered

“Yes’’, this indicates that they have participated in such programs related to teaching EMI

training.

After analysing the data of question (03), section (03), the findings underscores the

potential need for increasing investment in professional development aiming at equipping

university teachers.
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No: 38
84.4 %

Graph 13: Participation in Training Programs

Q3: English Courses Enhancing Graduates’ Employment Perspectives.
g g y

Table: 16 English courses enhancing graduates’ employment perspectives.

Table (16) and Graph (14) below show percentages of respondents’ responses after
asking them about the most important thing that can be done to improve the quality of EMI
to align with the graduate’s employment perspectives. From this data, the majority of
respondents (48,9%) strongly agree that taking EMI would improve graduate’s
employment prospects. However, it is also Noticeable that a significant portion (22, 2%)
remains Neutral, and (26,7 %) agree. While (8,9 % ) of respondents answers were of

respondents answers were strongly disagree, and (2,2%o) responses were disagree.

In conclusion, the data analysis indicates a favourable view towards the benefits of
EMI courses for employment, but the presence Neutral and opposing views emphasizes the

Need for clear approach to address the varied perspectives of graduates.
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Table: 16

English courses enhancing graduates’ employment perspectives

e strongly disagree 4 8.9%
e disagree 1 2.2%
e neutral 10 22.2%
e strongly agree 22 48.9%
e agree 12 26.7%

- 8,90% 1 2,20% .22,20% 48,90% 26,70%

STRONGLY DISAGREE DISAGREE NEUTRAL STRONGLY AGREE AGREE

m Sériel wm Série2

Graph 14 : English enhances graduates' employment perspectives

Q5: The Most Important Measures to Improve the Quality of EMI in Algerian

Universities:

Table (17) and Graph (15) below present teachers’ responses on the most
important measures to improve the quality of EMI in Algerian Universities. The

overwhelming responses with (64, 4%) support the reform of English education earlier
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in the school system. Over half of respondents (53, 3%) also see more language support

for instructions.

Table:17 Measures of EMI quality improvement
e Better English assessment 12 26.70%
e More language development 24 53.30%
support for instructions
e Improved teaching methodology 22 48.90%
and pedagogy (material/content)
e Reform of English education 29 64.40%
earlier in the school system
e Welcoming foreign teachers 1 2.20%
Interviews and discussion 1 2.20%
35 70,00%
4,40%
30 g 60,00%
3,30%
25 48,90% 50,00%
20 40,00%
15 (2670 30,00%

10

220% 0 L 220% 1
-

22
0 0| 0
2 3

Graph 15: Measures to improve the quality of EMI in
Algerian universities

4 5 6 7
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2- An interview

"Interviews are research tools that provide an opportunity for detailed
investigation of peoples' personal perspective for in depth understanding of the personal
contexts within which the research phenomena are located..." (Lewis, 2003, p.75). To
complement the primary data source, and provide additional insights, a semi - structured
interview, consisted of 09 open -ended questions was conducted in the area between 7%
and 9™ May, 2024 to offer flexibility for respondents to provide new perspectives and
insights. 06 teachers out of 10 and all of them were teachers at M’sila University because
of distance considerations were interviewed. Dr. Ghazel.A, and Dr. Adel .A. accepted the

make face to face interview.

The remaining 06 teachers preferred to respond through paper a sample due to time
constrains. The interview consists of 09 questions (see appendix). The questions were
purposefully translated into Arabic language to facilitate them to the teachers to
understand. The questions were thematically divided into three themes and sub themes as it

is shown in 18.

Table: 18

Interview description and analysis

Main Themes ‘Subthemes ~ Rational
» Rationale for EMI, e General views on
e Implementation of pedagogical using EMI, advantages
EMI in Higher practices, impact on of incorporating
Education learning outcomes, English in curriculum,
(Questions 1, 2, 3, > Language policy methods for improving
6, 9): and planning. EMI use, observed
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student outcomes.

e Language > Language skills  Perceptions on
Proficiency and improvement. whether EMI enhances
Skills » Comprehension English proficiency,
Development: challenges. and how to support
(Questions 5, 7): students with varying

> Differentiated proficiency levels.
instruction
strategies.

» Administrative/ e Institutional support

e Challenges and policy support. needed, challenges
Support for EMI » Teacher training faced by teachers,
Transition : and professional advice for hesitant
(Questions 4, 8): development. educators.

» Shift management

1-3-2- Interview Data Analysis

The responses received from M’sila university teachers indicated that approximately
the majority of higher education teachers agreed that the implementation of EMI is
becoming a significant aspect of scientific research, providing that it reflects the growing
recognition of the importance of English language in a globalized world. In another hand,
01 teacher disagreed with EMI implementation. Explaining that the language barrier is a

main obstacle in both teaching and learning processes since the students perceived their
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prior knowledge in their mother tongue and they feel more confident and comfortable

when participating in class discussions when using Arabic language.

Most of the interviewees who were professors and expertise researchers in their
fields believed that English language is necessary as a supporting medium of instruction
alongside with the Arabic language. Additionally, French for them is becoming an obstacle
due to historical context and it hinders the scientific research because all of the scientific

resources are in English.

Dealing with different English proficiency levels among students when using EMI
can be challenging, however, there are different learning methods and strategies that can be
used for more effective learning. For instance; simplifying communication, speaking at
moderate pace, avoiding complex language and integrating students in all aspects of the
lesson can effectively enhance their English proficiency. Moreover, conducting
assessments to determine the level of proficiency then adopting the lesson accordingly.
This approach ensures that the student receives information tailored to their level and then
they will be able to engage in understanding the content effectively. Additionally,
instructors should establish a specific basic and accessible level of English involving
simpler vocabulary, grammar structures to facilitate learning process and balance between

simplification and the academic rigour.

According to the interviewees’ responses, Investigating English Medium Instruction
teaching methods in Algerian higher education presents several challenges. First, both
students and faculty may struggle with English proficiency, affecting teaching quality and
learning. Adapting the curriculum for English instruction and ensuring necessary teaching
materials are readily available in English adds to the difficulty. Teachers also need training
to deliver courses effectively in English. Students’ attitudes towards EMI can greatly

influence their engagement and learning outcomes, making student motivation a significant
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concern. Institutional support and policies play a crucial role in how well EMI is

implemented.

1-4-Discussion of the findings

Based on the results outlined, it appears that the implementation of English Medium
Instruction (EMI) in Algerian higher education institutions faces several challenges that

need to be addressed.

The data shows a lower adoption rate of EMI in subjects like mathematics ,law,
sciences, and archaeology compared to humanities, technology and communication, and
economics. This variation may stem from perceived complexity in teaching certain

subjects in a non-native language, availability of instructors proficient in English.

Additionally, the results suggest that the implementation of EMI requires significant
improvements in teaching methods, techniques, and strategies. Educators need to provide a
range of engaging communicative tasks and student-focused methodologies when using

EMI to enhance the effectiveness of content delivery.

As for the professional development and training for instructors, the findings
highlight the importance of targeted training initiatives and professional development
programs for instructors to equip them with the necessary skills and competencies to teach
effectively in English. This includes improving their English proficiency, developing

communication strategies, and adopting student- cantered pedagogical approaches.

Addressing varying English proficiency levels among students through dealing with
diverse English proficiency levels among students can be challenging when using EMI is
also of a great significance, Instructors need to adopt differentiated learning methods and

strategies, such as simplifying communication, speaking at a moderate pace, avoiding
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complex language, and integrating students in all aspects of the lesson. Additionally,
conducting assessments to determine proficiency levels and tailoring lessons accordingly

can help ensure effective learning.

Moreover, the responses also highlight the crucial role of institutional support and
policies in the successful implementation of EMI. Institutions need to provide the
necessary resources, infrastructure, and support systems to facilitate the effective delivery

of EMI programs.

The need for a comprehensive and holistic approach to address the challenges
associated with EMI implementation in Algerian higher education. This includes
addressing language proficiency issues, developing appropriate resources, fostering
positive engagement, and implementing targeted interventions to support aspiring

university teachers in using English as a medium of instruction.

Overall, the discussed findings emphasize the need for a strategic and collaborative
effort involving stakeholders, policymakers, educators, and students to overcome the
challenges and ensure the successful implementation of EMI in Algerian higher education

institutions.

On the basis of similar descriptive study conducted by Hafizah. R &3 Dyah,(2023)
on EMI learning practices, perspectives and strategies on 37 higher education teachers, the
findings highlight that despite the benefit and the significance EMI gained, EMI also
provides challenges related to teachers’ skills, pedagogical knowledge and effectiveness of
EMI learning strategies. The previous research findings stated that despite the diversity in

the context and experiences of the educators, EMI teachers face similar challenges.
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When implementing EMI teaching methods, the pedagogical dilemmas they face
can be categorized into two main areas: First, the lack of English proficiency where
teachers may face obstacles in understanding speaking or teaching in English and this lack
hinders in carrying out EMI teaching methods effectively. Second, in adequate pedagogical
knowledge, EMI teachers have limited knowledge in teaching techniques and pedagogy in
general. They may not know how to implement teaching strategies effectively, regardless

of their English proficiency. (Prabjandee &5 Nilpirom, 2022).

1-5- Limitations

To demonstrate the transparency of the study, it is necessary to refer to the
limitations and challenges faced and consider them when interpreting the findings. Firstly,
the research was confined to a small number of universities due to distance considerations,
which may not fully represent the entire higher education landscape in Algeria. Moreover,
the reliance on self-reported data through interviews and questionnaires could introduce a

degree of response bias, as participants may provide socially desirable answers.

Additionally, the cross-sectional nature of the study precludes longitudinal insights,
meaning changes in the implementation and effects of EMI over time could not be
assessed. Time constraints have affected the depth of the research. Some university
teachers refused to participate in face-to-face interviews and preferred to respond in their
free time and on paper. Finally, as with any qualitative study, potential weaknesses may
affect the interpretation of the data analysis and findings, yet these findings cannot be

generalized.
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1-6- Implications:

As we draw this chapter to a close, it is necessary to reflect on the key findings and
consider their implications for the practice and enhancement of EMI teaching methods in
the Algerian higher education context. The discussion integrates the insights obtained from

this investigation and considers the way forward. These findings imply a need for:

» Educational policy and strategy: calls for strategic planning by educational policy
makers to incorporate Algeria’s EMI educational plans for EMI.

» Curriculum development: the need for effective methods to enhance comprehension
and English skills suggests that curriculum development prioritise integration language
support within subject of specific courses using EMI.

» Resources availability: allocating resources for teaching materials, technology and
additional necessary staffing is highly recommended to ensure the success of EMI
implementation and use.

» Teachers’ training: as professors are still in the early stages of the project, a
significant implication of an on-going professional development is highly required to
develop the skills and the strategies to teach English effectively.

» Language proficiency support: indicates the need for assistance programs for
students to ensure they can engage fully with content delivered in English.

» Collaboration between subject teacher and English teacher for contextualization.

1-7- Recommendations for further research

v' Encouraging further empirical research on the effectiveness of EMI teaching
methods and their impact on learning outcomes may provide more realistic findings

since the descriptive method is restricted to description.

58



Using various research tools besides questionnaires and interviews such as tests and on-
going observation provide the researchers with more accurate results that can be

generalised to the entire population or to be applied as a valuable data resource.

Conclusion

This chapter has examined the teaching methods underlying English Medium
Instruction EMI in Algerian higher education, revealing diverse approaches and many
challenges and opportunities associated with EMI. While EMI presents purposes for
adhering to international educational standards and enhancing graduates' job prospects, it
also underscores the imperative for promoting English proficiency among both students
and educators. It is evident that the success of EMI stands for language support
mechanisms and professional development initiatives for faculty. This study emphasizes
the criticality of sustained dedication to refining EMI teaching practices to fit the student
needs and uphold the academic integrity of the programs offered. Moving forward,
continual adaptation and evaluation of these methods are essential to ensure they yield the

intended educational outcomes, laying a solid foundation for effective language learning.

To reach the objectives of this research, two research tools were employed. An
online questionnaire was administered to 45 higher education teachers across various
Algerian universities, supplemented by interviews conducted with 06 teachers from the
University of M'sila, Mouhamed Boudiaf. Employing a descriptive methodology, this
research endeavours to investigate, explore, and describe the teaching methods utilized by
higher education teachers in implementing EMI, as well as the challenges they encounter
and their perspectives on effective implementation. The findings of this research
illuminated diverse perceptions and attitudes. However, the majority of teachers, as

reflected in both the questionnaire responses and interviews, confirmed a positive outlook
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on the necessity of employing effective teaching methods in EMI implementation.
Furthermore, they advocate for the integration of English as a global language into
Algerian higher education, while acknowledging the importance of cultural considerations,
students' proficiency levels, and rigorous instructor training in enhancing students’

engagement strategies.
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General

Conclusion




General conclusion

Recognizing the importance of English as a global language, pushing out French
and making English priority was the grand plan of higher education policy makers in
Algeria who decided to implement EMI as part of a strategic plan to internationalize the
education system, which can be driven by the need to participate actively in the global
academic community, improve students’ employability in international markets , and

attract foreign students and staff.

In this dissertation, the researchers conducted an investigation about the teaching
methods and techniques used by Algerian higher education teachers when implementing
EMI in teaching their subjects. This research delves into whether higher education teachers
are using effective teaching methods, strategies and techniques to align with the

endeavours of this investigation.

The researchers in this study utilized the descriptive method, which aims to
investigate the teaching methods and techniques used by higher education teachers. Yet, to
reach this objective, two research tools were used: an online questionnaire and an
interview. The online questionnaire, consisting of three sections: demographic information,
teaching methods and techniques, and challenges, was administered to many higher
education teachers across various universities to obtain insights into their perspectives
concerning the teaching methods and the challenges they face. Additionally, an interview
was conducted with the other six teachers as a backup tool, which encompassed nine

spontaneous questions to obtain further data the questionnaire could not cover.

All in all, this study has shown that the majority of higher education teachers who

participated in this research support the initiative, despite being in early stages. Proving
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that things cannot change overnight, however, to ensure effective and fruitful results,
English should be taught in earlier ages that help students when they reach the university
level. Additionally, the teachers are actively exploring effective methods to enhance
students’ comprehension and develop their language skills despite the limitations and

challenges.
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APPENDIX 01

THE QUESTIONNAIR

Introduction
We are conducting a study as part of our master's degree at the department of

English. The purpose of this questionnaire is to explore the methods and the techniques

used by teachers using EMI in different Algerian universities.

This research topic is of a great importance as it contributes to on going discussion about
the methods used when teaching subjects using EMI and its impact on the pedagogy and

learning effectiveness in higher education.

We kindly request esteemed teachers to answer the questionnaire clearly and honestly
to ensure the validity of our research. We guarantee that any information shared will be

kept confidential.

Thank you for your cooperation.
S!S Laall 3 ge

M\).ﬂ\ Y ) Lﬁﬂ\}u\-}ﬁ“w&f—ﬂby‘ JNALJA\M }:\u\Jﬂ\ DML;:;\SJM?S)QJ.\LJ\ A4
Al 58 A 5ol i) A0 Bl 8 ¢ somalal) SILAY) Laainy 21 Ll 5 (55 ) GLASE ) Cangs 3
Rl el b omansl il o5 e

O] Clalas
i Bl il sleal)
rpagle’ Al € 3 ) (Gl Sainal) ) 5 50 5L
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Section One: General Information

Please tick (V) the chosen option

1. Gender:

Female

P ) 1T =) N

3. Teaching experience:

1-5

5-10

10 and more

4. How would you rate your English Proficiency?

¢ 4 et Al ) i clayls ale

1. Beginner

2. Intermediate

3. Advanced

5. Do you think that using English as a medium of instruction is beneficial in higher education ?

lalad) il jal) B Baia Aradled Al o€ 4 julaty) AN Jlaniad () a3 Ja

Yes No

6. Do you think that teaching English improves the quality of students” outcomes?
Sauthal) ol Juanill 561V 4o o Cpeny 4 5u0adY) AR antetl) () ATt Ja

Yes No

Explain , PIease. ... ..ot

7- Why did you choose to teach subjects using English as a medium of instruction rather than French
or Arabic?

g all o) dosnad A1) AL 599 pactal Al 6 A SulaVl dlanadl (5 & A 3al
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Section Two: Teaching Methods.

1. How long have you been teaching courses in English in Algerian higher education?

Shaalall B 4 5ulad¥) ASll daadsl dloy ;X5 500 AL

0-2 years

. 3-5years

. 6-10 years

. more than 10 years

2. What subject courses do you teach in English?
04 Julaiy) AR A a5 Gaadil) Jlaa sala -

. Technology

b. Science

c. Engeneering

d. Mathematics

. Economics

. Humanities /Social Sciences

. Others (Please Specify

How often do you use the following teaching methods in your English courses?

- AV Slaad e (o )5 B L 83 V) Apaglatl) el Jaadoli B ja aS

Never Rarely | Sometime | Often | Always

a. Lectures
b. Class discussion (debate)

c. Small groups

d. Students presentations

e. Flipped classrooms (students
watch videos at home and
apply concepts in classroom)

f. Problem inquiry based-
learning

g. Case studies
h. Field trip
i. Others (please specify)
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3. In your opinion, what are the most effective teaching methods for students’ learning in EMI
context?
02 alas) Aallly Ahall olas S 3leld 35kl S aledl) ;) i

. Do you think that current teaching methods are effective in promoting English language
development in your students outcomes?
¢ Cmaralad) Adhal) o AR (g glesa (e b Allad Ll Baddaall 3 skl o) Sidad Ja

5. How do you promote English language development in your classroom? please tick :
flland B 4 jdaty) Aall) gl (A

a.Vocabulary building

b. Role play activities

c. Engaging in conversation and discussions

d. Providing authentic materials (resources in English)

e. Using technology (ICT)

f. Correcting errors and providing feedback

g. Others (Please Specify )

6. Would you please rate vour interest in teaching more courses in English in the future?

¢ Jianal) 8 4 5l L g g0 a8 lalaial s0a o LSy Ja

1. Extremely interested

2. Very interested

3. Somewhat interested

4. Slightly interested I:I

5. Not at all interested
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7- How important are the following factors are effective in teaching an EMI context?

egree Not at all | Slightly Moderately Extremely
QIL\ important important important
1- Teaching
proficiency in
English
Using variety
of teaching
strategies.
Creating
supportive and
collusive class
Addressing the
content and
language
needs(CLIL)
Adapting
materials and
instructions to
students
proficiency
level.

Section three: Challenges

1. What are the challenges you have faced in using English as medium of instruction effectively?
A0 Apartad Alucy oS 4 e V) Al Jlanind) B Letgal g ) Cliaadl) AL

a- Understanding the lecture materials

b- Participating in class discussion

c- Reading and analyzing academic tests

d- Writing papers and assignments

e- Taking exams and tests in English

f- Mastering English terminology

g- Having few opportunities to practice English skills

h- Others (please specify)
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2. What methods/ tools or technology do you use to overcome language barriers with students in
your English course?

Sanll 33 sl 33 gad) o 5 planall Alentisall Cila ol €30 o) oY) 5 3ok ale
a. Speak slowly and clearly

b. Present key vocabulary

c. Provide the lingual handouts

d. Use visual aids

e. Check frequently students understanding

f. Use translation tools ?

3- How do vou address the challenges in teaching using EMI ?

iasl Ala 5 2 eV Jlaminds el Figa b cilinatl e Jala 3

4- Have you participated in any professional development programs related to teaching EMI?

o i) gl ) Rl g 3) 5 51 o B Con 52 O
EMI ?

Yes No

a. If yes, please describe the program on their impact on your teaching

c. Are there any specific resources or support that you would like to have to enhance your teaching
using EMI?

76



5-Do you agree that taking English medium courses improves graduates’ employment prospect?

¢Cmasal) il 5 shas & a1 ARl s 00 380 ) Gle 3855 a
Strongly disagree Agree Neutral Strongly agree Agree

6- In your opinion, what is the most important thing that can be done to improve the quality of
English as a medium of instruction in Algerian Universities?

i 5l el 8 fsasle’ Al € 3y Sl e i a3 Ja e aleh (s 6 2 ) sale Sl i

a. Better English assessment

b. More language development support for instructions

c. Improved teaching methodology and pedagogy (material/content)

d. Reform of English education earlier in the school system

e. Others (Please Specify) ........coeviiiiiiiiiii e

Conclusion:

If you have any other perspectives to share on English as a medium of instruction in
Algerian higher education, please comment here

Thank you for your participation
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APPENDIX 02 : INTERVIEW

DEAR TEACHERS ,YOU ARE KINDLY REQUESTED TO ANSWER THESE
QUESTIONS AS A PART OF A RESEARCH STUDY ABOUT THE METHODS
AND TECHNIQUES USED IN TEACHING DIFFERENT SUBJECTS USING
ENGLISH AS A MEDIUM OF INSTRUCTION.

1-

THANK YOU FOR YOUR COOPERATION.

Do you agree that English language should be used as a medium of

instruction in Algerian universities?
€ Al 5 A yal) Aalll Jay doadded Al o 35 5alaiy) alaie) e 3806 Ja -

Can you share your thoughts on using EMI in Algerian universities?
- S0 el Aaalal) L dadad Al o€ Ay etV Slie ) Jss duadill ey abe

In your opinion what are the advantages of incorporating English into
the higher education curriculum as a medium of instruction?

daalal) zalia b dgaled Al oS 4 5V Bl o ail) slaie) Gulase 5 28 ale el b
94y il 3al)

How do think the Ministry of Higher Education can better support

teachers and students in the transition to using EMI?

LY 5 allall (e IS A ulaiy) Al Qlenin¥ sl JEY) aexi ) adaill 3 ) 5 o) 555 o
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5- Do you think that EMI is a chance to enhance your language
proficiency?
940 galll i) e (puen Al Al o€ 4G JalaiV) Jlantiadd () et Ja

6- What are the methods can be used to improve the use of EMI in

Algerian higher education?
93 5l Slianad Bale Gy i) AWK laagiad 1 3305k ale

7- How do you ensure that students with varying English proficiency levels
can effectively engage with the course content in higher education?
4 eV agun p3 aie 4 eI ARl 8 Al b glasall 550 dallall ae Jaladll SliSay CaS

8- What challenges have you faced when teaching in English rather than
Arabic or French?
04 bWl (il Gl ie Lghgal s (Al cbaaill ale

9- Have you seen any improvements in students’ outcomes since the
implementation of EMI in higher education?

fiaaulad Al o€ A 3l a1 llanind i Al Joaa o ey il () caliaY Ja
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10-What advice would you give to other teachers who may be are hesitant

about using EMI in Algerian higher education?

Aaades Al € Al Al Jlexind Jsa (paasiad) 33LY1 Gand leani (Sadll dasall Lale

APPENDIX 03 : NAMES OF TEACHERS who contributed in questionnaire piloting

The questionnaire was primarily validated by the supervisor of the study Dr.
Imene.C. who suggested some changes concerning the question selection and distribution.
Then, it was piloted by distributing both paper sample and an online sample via email to
other 08 expertise higher education teachers ; Dr.Bouazid.T, Dr. Hamoudi.B, Mrs Hrizi.N,
Ms Barkani.S ( Department of English of M’sila University) , Pr. Brahmi Fouzia

(University of Djelfa) , Dr. Brahmi.A ( University of Blida), Dr. Ghazel.A and

Dr. Ahmed.S ( University of M’sila).
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