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Abstract

Reflective teaching is a critical tool for teachers, enabling them to improve their practices, adapt to challenges, and enhance student-learning outcomes. The research aims to explore the impact of reflective teaching on ongoing professional growth in M’sila’s Middle schools in Algeria. The present study has adopted a qualitative research methodology. An interview and a questionnaire are data collection tools. The sample was composed of (30) middle school EFL teachers. Therefore, the study revealed that Reflective practice is essential for effective teaching, but challenges like time constraints and lack of institutional support hinder its effectiveness. Institutions should integrate structured reflection into assessment systems. Reflective teaching involves self-assessment, critical review of instructional strategies, collaborative problem-solving and long-term professional goals, requiring institutional resources and mentorship for novice teachers.
Keywords: Reflective teaching; professional growth; Middle School Teachers.
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General Introduction


1. Background

The major objective of acquiring a second language (SL) or foreign language (FL) is to engage in conversation, whereas reading and writing abilities are secondary. Acquiring information and comprehending the speaking process and its components are crucial for mastering this skill (Judiitt, 2006). Acquiring a foreign language aids students in attaining life objectives, and it is clear that "As in daily life, speaking is a crucial medium of communication in a general English program" (Coombe et al., 2007, as quoted in Fatma, 2014).
Given the dynamic nature of education, teachers must perpetually refine their skills and adapt their methodologies to meet the diverse needs of students. Professional development is crucial for teachers to achieve success and adaptability in this changing setting. While training seminars and workshops are typical elements of conventional professional development, the significance of tailored, self-directed learning is becoming more evident. Reflective teaching is an effective method for fostering this kind of growth. Reflective teaching, defined as the process by which teachers scrutinize their own instruction, assess their experiences, and identify areas for improvement, has gained prominence within the educational world. It extends beyond mere execution to include the active understanding and enhancement of one's pedagogical approaches.
This research examines English as Foreign Language (EFL) teachers in Algerian middle schools, where students' global communication skills are contingent upon the quality of language instruction. Despite the recognized benefits of reflective practice, more study is required to comprehensively ascertain its use and its unique impact on the ongoing professional development of EFL teachers in the M'sila region of Algeria. Additionally, authorization will be obtained from the appropriate school administrations and educational authorities before initiating the research.
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2. Statement of the Problem
The understanding of the concrete and enduring impacts of reflective teaching on the on-going professional growth of EFL teachers is insufficient, particularly within the context of Algerian middle schools in M'sila, even though there is increasing advocacy for it as a fundamental aspect of professional development. Many professional development programs, often imposed by external influences, may not sufficiently address the requirements and challenges that teachers face daily in the classroom (Melouka & Saadia, 2020)..
There is a lack of comprehensive studies demonstrating how consistent engagement in reflective practices leads to continuous enhancements in teaching methods, classroom management, and overall effectiveness for EFL teachers in this particular context, even though some research has explored different aspects of reflective teaching (Fathi et al. 2025). The potential of reflective teaching to foster self-directed, continuous professional development among EFL teachers at M'sila Middle School may remain untapped or receive inadequate support if its impact is not thoroughly comprehended. This study seeks to address the gap by analyzing the specific impacts of reflective instruction on the long-term professional development of these teachers.
3. Research Questions
· How do EFL teachers at M'sila Middle School see reflective teaching's contribution to their professional growth?
· How often do EFL teachers at M'sila Middle School participate in certain reflective practices?
· How might reflective teaching help EFL teachers at M'sila Middle School advance professionally in terms of their instructional strategies, classroom management, and assessment procedures?

· What obstacles and enablers affect the use of reflective teaching by EFL teachers at M'sila Middle School for continuous professional development?
4. Objectives of the Study
This study's main goal is to investigate how reflective teaching affects the continuous professional development of EFL teachers at M'sila Middle School. This study specifically attempts to:
· Examine how reflective teaching is viewed by EFL teachers at M'sila Middle School and how it relates to their professional growth.
· List and explain the many reflective approaches that EFL teachers at M'sila Middle School use.
· Identify the precise ways that reflective teaching has improved the teaching tactics, classroom management, and assessment techniques of EFL teachers at M'sila Middle School.
· Identify the barriers and facilitators that affect the adoption and ongoing use of reflective teaching by EFL teachers at M'sila Middle School in order to support their ongoing professional development.
5. Significance of the Study
The study aims to enhance the professional development of EFL teachers at M'sila Middle School by promoting reflective teaching techniques. The research will help teachers become more self-aware and improve their teaching practices. It will also benefit educational policymakers and administrators by guiding the creation of more effective professional development initiatives that promote reflective behaviours. The findings will also shape the curricula of teacher training programs, emphasizing the importance of providing pre-service and in-service teachers with tools and attitudes for reflective practice early in their careers. The study will contribute to the existing literature on reflective teaching and professional

growth in Algerian and EFL contexts, identifying areas that require further research and implementing more focused treatments and teacher support systems. The project aims to improve English language instruction quality for middle school students in M'sila.
Research Methodology
This study will employ a qualitative research methodology to deeply explore the multifaceted experiences and perspectives of M'sila middle school English as Second Language teachers regarding reflective teaching and their professional development. This method is deemed appropriate as it facilitates a thorough understanding of complex situations and the individual points of view of those involved.
The study will utilize a case study approach, concentrating on a particular group of EFL teachers at M'sila Middle School. This method facilitates a comprehensive and thorough investigation of their reflective practices and the influence of these practices within their unique teaching contexts.
The selected sample will include around 30 EFL teachers who are presently employed in middle schools throughout the province of M'sila. The criteria for selection will encompass various teaching experiences, an eagerness to engage, and a clear commitment to ongoing professional growth.
To guarantee a comprehensive and nuanced understanding of the data, a data collection method will be utilized to validate and cross-reference the findings. A questionnaire will be carried out to collect teachers’ insights into their perspectives, experiences, challenges, and views on reflective teaching and its significance in their professional development. An interview was designed in order to gain varied teachers’ views and opinions about reflective teaching and its professional growth.
Participants must give informed consent prior to their involvement in the study. Throughout the study, confidentiality and anonymity will be upheld. Participants retain the

right to withdraw from the study at any point without facing any adverse repercussions. Additionally, approval will be obtained from the appropriate school administrations and educational authorities before proceeding with the study.
7. Literature review
Reflective teaching plays a crucial role in professional development by cultivating self- awareness, improving teaching methods, and encouraging a perpetual cycle of learning. By engaging in thorough examination of their own instructional practices, teachers can pinpoint areas needing enhancement, modify their approaches, and ultimately boost their effectiveness in the classroom (Bhandari, 2025). These studies provide a robust foundation for understanding the influence of reflective teaching on continuous professional development.
Thuy & Thuy (2024).in their study explores the perceptions of Vietnamese tertiary English as a Foreign Language (EFL) teachers about the effectiveness of reflective teaching practices in their professional development. It found that reflective teaching significantly influences teaching methodologies across different career stages, with each group adapting these practices uniquely. The study highlights the importance of reflective practices in EFL teaching and emphasizes the need for tailored professional development programs and institutional support.
Additionally, Bhandari (2025) in his study “Exploring Reflective Practices for In- service English Language Teachers’ Professional Development” explores reflective practices for in-service English language teachers' professional development in Nepal, employing narrative inquiry and semi-structured interviews with four secondary-level English teachers. The research reveals that teachers consistently engage in reflective practices to enhance their professional skills, regularly adapting their teaching strategies. Collaborative activities, such as peer sharing and observation, play a crucial role in fostering reflective practice and professional growth. The integration of technology, including ICT tools and video recording,

significantly supports teachers' reflective practices. The study emphasizes that reflective practice encourages continuous professional development by promoting self-evaluation, peer collaboration, and a culture of sharing. Ultimately, the research concludes that reflective practice is essential for teachers' ongoing professional development, enabling them to refine their teaching techniques and adapt to evolving educational demands. This study provides valuable insights into how reflective practices can be effectively implemented to enhance teaching quality and foster sustainable professional growth in the field of English language education.
Besides, Pokhrel (2021) explores the use of reflective teaching practice as a tool for teachers to enhance professional development and improve the quality of education. Reflective teaching allows teachers to adopt and develop classroom practices, making them lifelong learners. Bhutan's education system, built on values of child-centeredness, inclusivity, and lifelong learning, encourages teachers to introspective and improve their teaching practices. The study aims to promote reflective thinking and adopt better teaching methods to meet evolving student needs and encourage continuous enhancement of the teaching profession. It incorporates a case study of a large group of students.
Also, Baluchzada (2023) reviews the effectiveness of reflection on the professional development of English as Foreign Language (EFL) teachers. Reflective teaching helps instructors identify areas for improvement and identify areas of improvement. The study aimed to review the significance of reflective practices in EFL teachers' professional development. After searching online databases, 22 peer-reviewed articles were selected, mostly from 2009-2020, focusing on the effectiveness of reflective teaching on EFL teachers' professional growth. The review found that many researchers supported the effectiveness of reflective teaching in EFL teachers' professional growth, based on their research findings and previous research.

Furthermore, Velasquez & al (2023) examines the role of reflective teaching in professional development for pre-service English teachers. It argues that reflective teaching can be a valuable alternative for novice teachers to improve their teaching methods and knowledge. The review analyzed thirteen articles and identified five exploration issues: the relationship between reflective teaching and professional development, its benefits, effectiveness, continuity, and strategies. The results showed advantages such as learning from peers, structuring new teaching knowledge, and developing resilience. The review suggests future research should focus on introducing reflective teaching before teaching practicum for faster integrated professional development.
Ultimately, a study by Gun (2017) entitled “Exploring the impact of professional development intervention through reflection” evaluates a 3-month in-service teacher education program for 10 English language teachers in Turkey, focusing on their impact on their teaching mind-set and daily classroom practice. Data was collected through surveys, interviews, classroom observations, and reflective journal entries. The program was described in three phases: pre-intervention, intervention, and post-intervention. The results suggest the program significantly improved teachers' teaching practices.
8. Dissertation Structure
The current investigation is divided of two chapters. First, as a theoretical framework of the research, it provides an understanding and a clear explanation of the variables of this study. Researchers start from reflective teaching and professional development, its assessment, qualities of teacher, techniques for self-observation, methods of collaborative observation, integrating reflective practice, and the reflective cycle. Conversely, the second chapter is dedicated to the methodological framework and is divided into three sections. Section one provides a comprehensive overview of the research methodology and design, including the research population, sample and sampling design, data collection tools, and

pilot study. The second section is regarded as the data analysis and results discussion section. The third section addresses the study's constraints and offers suggestions for future research.



Chapter one: Reflective Teaching and Professional Development


Introduction


In recent decades, the landscape of teaching English to non-native speakers has undergone significant transformation. Factors such as globalization, advancements in classroom technology, and an increased understanding of the diverse needs of students consistently propel that transformation. As a result, EFL teacher training must now encompass not only skills but also the cognitive, emotional, and ethical dimensions of the profession. Reflective teaching serves as an effective method to stimulate broader development. By consistently evaluating their approaches, reconsidering established convictions, and modifying instruction to align with evolving learner requirements, teachers maintain a high level of responsiveness and professionalism (Brookfield, 2017). Reflective teaching is a consistent and deliberate practice that fosters growth and transformation, rather than an occasional activity. Teachers who engage in reflection consistently analyse classroom events, assess their instructional decisions, and consider student feedback prior to implementing adjustments. In this exchange, they assume the roles of both educator and investigator, selecting approaches that truly enhance learning (Farrell, 2015). This study concentrates on English as a foreign language, examining fundamental concepts, established models, and practical instances of reflective practice.
1. Teacher professional development

Education stands out as one of the most significant social interactions within human society. Therefore, the establishment of education as a scientific discipline was founded on the concepts of "education" and "teaching," with its focus being a particular individual. To enable the upcoming generation to thrive within a community: by equipping them with the knowledge, skills, and mindset necessary to comprehend and influence their role in society (learning as a process of cultural integration). Conversely, teaching serves as a mechanism
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through which individuals enhance the knowledge and skills acquired during their educational journey, aligned with their inherent capabilities (Karsli, 2007). In approaches like these, the educator holds paramount significance.
Gundogdu and Silman (2007, p 259) define a teacher as an individual employed in educational settings who supports students in reaching the behavioral, cognitive, and sensory goals set by the educational framework. Studies show that the quality of teachers is a key factor influencing students' academic success. Collaborative efforts among families and parents are focused on guaranteeing that each child benefits from high-quality instruction daily by placing the most qualified teachers in every classroom. The most effective approach for educational institutions and systems to attain this goal is via professional development.
This is an ongoing support process that enables individuals to gain the values, knowledge, skills, and understanding necessary for their lifelong journey, allowing them to apply these with confidence, creativity, and enjoyment across various contexts and roles.
Multiple definitions converge on the idea that professional development involves teachers acquiring knowledge, mastering the art of learning, and implementing their insights to enhance student learning processes (Avalos, 2011). This chapter examines the definition, methodology, and significance of teacher professional development, focusing on its effects on the performance of EFL learners in accordance with the study's objective.
2. Professional development and teacher change

In the last decade, there has been a significant increase in literary studies focusing on teacher learning, teacher transformation, and in-service professional development. A diverse array of methodologies is employed in various literary studies, encompassing comprehensive case studies of classroom instruction (Cohen, 1990), assessments of initiatives aimed at improving teaching and learning, and surveys gathering insights from teachers regarding their

experiences with pre-provider counseling and in-service professional growth. Likewise, there exists a substantial collection of literature detailing "best practices" in professional development through professional reports (Loucks-Horsley et al., 1998). There is growing consensus among professionals regarding specific traits of effective professional development, recognized as a significant strategy that directly influences teaching practices and must be explicitly linked to enhanced learning.
The characteristics encompass an emphasis on the material and the methods through which students engage with it, opportunities for active learning, a link to higher education, avenues for teachers to take on leadership roles, an extended timeframe, and the involvement of teacher groups from the same department, grade, or school. There is a lack of substantial evidence linking these traits to improved instruction and faster learning outcomes, despite the fact that they are often presented as tools for enhancing professional development.
Several investigations carried out over the last ten years have demonstrated that professional development experiences exhibiting all or most of these traits can significantly and positively influence teachers' classroom practices and student outcomes. Garet et al. (2001) indicate that a teacher's experience, classroom activities, and their method of employing a framework of high standards, challenging curricula, significant responsibilities, and high-stakes assessments are all intricately linked to the impact of professional development on student achievement.
Recent studies have examined the significance of specific staff development traits. A variety of studies indicate a relationship between the extent of teacher change and both the length and effectiveness of staff development (Shields, Marsh, & Adelman, 1998; Weiss, Montgomery, Ridgway, & Bond 1998). Moreover, in contrast to professional development that centers on general teaching methods or management techniques, there is evidence

suggesting that staff development prioritizing content and the ways in which college students investigate that content is particularly beneficial. This is especially relevant for teaching aimed at enhancing students' conceptual understanding (Cohen & Hill, 2002; Fennema et al., 1996; Kennedy, 1998; Ma, 1999; Stigler & Hiebert, 1999).
3. Introducing Reflective Teaching

Reflective Teaching Practices (RTP) encourages students to critically analyze their own experiences in practical performance, thereby enhancing the efficiency of the teaching and learning process. This involves a reflective examination by teachers aiming for success in their profession. The instructional strategies aim to empower teachers to become independent, driven, lifelong learners who question established norms and daily practices. These behaviors have been demonstrated to produce enduring adverse impacts on the educational process and the professional life of teachers (Shandomo, n.d.).
To enhance and refine practices in the future, teachers employ the Reflective Teaching Practices (RTP) method to analyze their instructional techniques, styles, student learning outcomes, limitations, and mistakes. This is achieved through a thorough examination of classroom activities, meticulous observation, and evaluation of the knowledge acquired by both teachers and students. Mathew, Mathew, Prince, and Peechattu (2017) indicate that this approach involves analyzing and identifying the practices and foundational beliefs of teachers in their instructional performance within the classroom that need enhancement.
Reflective teaching is a structured and methodical approach where teachers critically assess their own teaching methods to foster ongoing professional development and enhance student learning results. This approach transcends standard procedures by encouraging teachers to pause their usual teaching responsibilities and thoughtfully evaluate their instructional  choices,  classroom  interactions,  and  foundational  educational  beliefs

(Brookfield, 2017). Reflection serves as an effective mechanism in this context for identifying strengths and weaknesses, enhancing awareness of learner needs, and adjusting teaching methods to create more enriching educational experiences.
The philosophical underpinnings of reflective teaching are rooted in the work of John Dewey, who characterized reflection as "an active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusions to which it tends" (Dewey, 1933, 9).
John Dewey articulated reflection as "an active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusions to which it tends," providing the foundational philosophical framework for reflective teaching (Dewey, 1933, 9). Dewey's conceptualization highlights the intentional and inquiry-driven nature of reflection, positioning it as a critical intellectual endeavor vital for the development of educational professionals. This viewpoint suggests that reflective practice is a systematic approach to thinking that enables teachers to link theoretical concepts with practical application, allowing them to make evidence-based decisions rather than relying solely on spontaneous or instinctive actions.
Expanding upon Dewey's foundational concepts, Stephen Brookfield (2017) contributed to the discipline by introducing a model of reflection that integrates various "critical lenses." Brookfield proposes that teachers can and ought to employ four interconnected perspectives for reflection: the autobiographical lens, which centers on the educator's personal teaching experiences and assumptions; the lens of students' eyes, which entails analyzing student feedback and behaviors; the lens of colleagues' experiences, which highlights peer observations and collaborative professional development; and the theoretical lens, which draws on academic literature and pedagogical theory to enhance practice. This

multi-faceted approach enhances and enriches reflection by ensuring that teachers move beyond mere self-assessment to engage in a comprehensive process that integrates diverse perspectives and insights.
In his influential publication The Reflective Practitioner (1983), Donald Schön introduced the ideas of "reflection-in-action" and "reflection-on-action," which form a significant conceptual framework for reflective teaching. Schön's dichotomy divides reflection into two distinct temporal dimensions. The concept of "reflection-in-action" refers to the rapid, often intuitive choices made during the teaching process, allowing teachers to respond promptly to evolving classroom dynamics. For example, when an educator observes that a learner is experiencing confusion, they might adjust the activity or modify the pace of the lesson. Conversely, "reflection-on-action" involves reviewing the teaching event post- completion, allowing for a more thorough and detailed evaluation of the instructional choices and learning outcomes. Both forms of reflection are essential, as they enhance each other in reinforcing the cyclical and iterative process of teacher development.
The integration of these theoretical models Brookfield's critical lenses, Schön's temporal framework, and Dewey's philosophical foundation establishes a robust conceptual framework for understanding reflective teaching as a transformative professional practice. The reflective frameworks serve as valuable instruments for evaluating the efficacy of teaching strategies and aligning them with the diverse needs of students in the realm of teaching English as a foreign language (EFL), where teachers must navigate complex linguistic, cultural, and contextual challenges. Moreover, reflective teaching enables EFL teachers to incorporate innovations, adapt to rapidly changing educational contexts, and ultimately enhance student engagement and success by fostering critical thinking and self- inquiry practices.

Reflective teaching is an ongoing, evolving process that requires teachers to assess the impact of their approaches, question their assumptions, and remain flexible. Teachers have the opportunity to enhance their skills, broaden their teaching knowledge, and play a vital role in the continuous dialogue surrounding effective teaching and learning by incorporating diverse perspectives and participating in thorough self-reflection.
4. Reflective Teaching's Function in EFL Professional Development

The professional identities of EFL teachers are profoundly influenced by the practice of reflective teaching. English as a Foreign Language instruction occurs within a range of linguistically and culturally varied settings across different global contexts. Reflective teaching helps teachers navigate the complexities of their influence on students' learning outcomes by enhancing their understanding of how their decisions, values, and beliefs play a role in this process (Farrell, 2019).
Reflective methods enable teachers to gain deeper insights into their students' needs and adapt their responses accordingly in EFL classrooms, where language proficiency, cultural nuances, and classroom management often intersect. In evaluating why a communicative activity failed to engage students, teachers may examine factors such as linguistic scaffolding, classroom grouping strategies, or the appropriateness of the task relative to the students' skill levels.
Furthermore, reflection enhances teachers' confidence and independence, enabling them to adapt content for more student-focused and contextually relevant learning experiences instead of merely adhering to a set curriculum. This growth-oriented approach positions teachers as active change agents instead of passive recipients of educational policy.

5. Essential Qualities of a Reflective EFL Teacher

Effective English as a Foreign Language (EFL) education relies on reflective practice, and teachers who engage in extensive reflection often exhibit a range of distinctive professional characteristics. By promoting more adaptive, inclusive, and informed teaching methods, these characteristics not only foster ongoing professional development for teachers but also improve student results.
A reflective EFL practitioner must first possess self-awareness as a fundamental quality. Thoughtful teachers possess a heightened awareness of their teaching philosophies, instructional approaches, strengths, and areas that require enhancement. This involves recognizing personal biases, previous beliefs regarding students' abilities, and assumptions about language learning, as well as preconceived ideas about what students can achieve. Self- awareness enables teachers to critically examine their established methods and to adjust their instructional approaches in accordance with changing educational goals and the needs of their students. Brookfield (2017) highlights that the capacity to view one’s teaching from various perspectives, particularly through personal autobiographical insights, is crucial for cultivating a genuine and well-founded reflective practice.
The ability of reflective EFL practitioners to adapt their teaching methods is a second characteristic. These teachers demonstrate a capacity to adapt their instructional methods in alignment with evolving curriculum standards, student input, and the dynamics of the classroom, rather than adhering rigidly to specific techniques or resources. In this context, flexibility signifies the ability to respond effectively and demonstrate adaptive expertise, rather than reflecting indecision. To implement thoughtful changes to their instructional designs, teachers who actively reflect on classroom experiences are better positioned to identify what works, what doesn't, and what might need adjustment (Brookfield 2017).

The capacity to make informed decisions grounded in evidence is of paramount importance. Thoughtful teachers ground their choices in insights gathered from diverse sources, including peer evaluations, student assessments, classroom observations, and their own introspective analyses. Teachers can cultivate a more precise and sophisticated understanding of their teaching effectiveness by integrating multiple sources of information. The reliance on empirical data strengthens the integrity of reflective practice and reduces the likelihood of drawing conclusions based solely on personal experiences or subjective impressions (Wieman and Gilbert 2014).
The ability to make decisions grounded in evidence is of equal significance. Peer evaluations, student assessments, classroom observations, and self-reflective analyses are among the various types of information that thoughtful teachers utilize to inform their decisions. By integrating various data sources, teachers can develop a more precise and detailed understanding of their effectiveness in teaching. The dependence on factual evidence enhances the integrity of reflective practice and diminishes the chances of reaching conclusions based solely on subjective perceptions or individual experiences (Wieman and Gilbert 2014).
Reflective teachers demonstrate a strong commitment to continuous learning throughout their careers. Thoughtful EFL practitioners perceive professional development as a continuous journey of growth and renewal, rather than a singular obligation. They diligently seek out scholarly resources, attend conferences and seminars, and experiment with innovative teaching methods. Their aim is to remain informed about the latest pedagogical best practices, linguistic studies, and educational advancements to ensure that their teaching remains effective and pertinent in an ever-evolving landscape.

Considerate EFL teachers demonstrate a strong understanding of intercultural dynamics and a genuine respect for diverse cultures. Understanding the social and language histories of students from diverse backgrounds is crucial in mixed English classes. Thoughtful teachers aim to cultivate welcoming environments where students feel valued, comprehended, and respected. The objective necessitates the use of sensitive materials, real-life examples from students' experiences, and a classroom environment that embraces diversity as a valuable resource rather than an obstacle (NCERT, 2006).
6. Assessing Reflective Practice

Intentional and methodical guidelines are essential for reflective teaching to effectively impact teacher development and enhance educational quality. Effective reflective practice is structured, informed by data, and focused on action; it requires more than just casual or random contemplation of one's teaching.
Systematic involvement stands as the primary necessity, and perhaps the most crucial one. Rather than occurring infrequently or mainly in response to emergencies, reflection must be embedded in the daily teaching practices. Structured mechanisms such as reflective teaching diaries, lesson debriefings, videotaped self-observations, and planned peer observations provide concrete platforms for ongoing reflection (Wieman and Gilbert 2014). These resources assist teachers in thoughtfully analyzing their teaching strategies over time and across diverse contexts.
The process of gaining insights from multiple information sources, known as data triangulation, serves as a second criterion. Thoughtful teachers seek corroborative insights from peers, academic literature, and direct classroom experiences instead of relying solely on student feedback or personal beliefs. The significance of integrating what Brookfield (2017) describes as the "four lenses" the viewpoints of students, insights from colleagues, personal

experiences, and theoretical and empirical research is highlighted. This comprehensive strategy provides teachers with a more robust basis for enacting instructional enhancements and elevates the quality of the conclusions they draw.
The capacity for contemplation to lead to concrete changes in practice is the third essential criterion for meaningful reflection. Reflection serves as an active process that informs and directs action, transcending mere academic exercise. Teachers need to be ready to apply the insights gained from reflection by modifying their lesson plans, revising interactional dynamics, incorporating new technologies, or experimenting with innovative strategies. Reflection takes on a circular nature: analytical thought leads to educational initiatives, which subsequently fosters additional contemplation. The distinguishing factor between genuine reflective practice and superficial self-assessment lies in this ongoing cycle.
Contextual responsiveness stands as a crucial element for the efficacy of reflective teaching. It is essential for teachers to consider the sociopolitical, institutional, and cultural contexts in which they operate. What works for reflection in one educational environment may not be applicable in a different context. Teachers should adapt their reflective practices to align with the goals, constraints, and opportunities present in their specific learning environments. For instance, an educator at a private urban university may focus on the integration of technology or the internationalization of the curriculum, while a thoughtful practitioner in a rural EFL classroom in India might prioritize issues related to linguistic diversity and the lack of resources (NCERT 2006).
The institutional context plays a crucial role in determining whether reflective behavior is promoted or hindered. Educational institutions, schools, and organizations must intentionally cultivate a culture that promotes and values reflection.

This involves providing learning communities, mentoring initiatives, professional development opportunities, and avenues for collaborative research and peer observation. Institutions play a crucial role in embedding reflective teaching as a shared professional value, rather than treating it as an individual endeavor, by creating platforms for dialogue, experimentation, and critique.
7. The Reflective Cycle

Systematic approaches that facilitate ongoing changes in pedagogical practices are crucial for effective reflective teaching in EFL contexts. Gibbs' Reflective Cycle (1988) comprises six stages: description, feelings, assessment, analysis, conclusion, and action plan, making it one of the most frequently utilized models. This cyclical framework allows teachers to reflect on their teaching experiences and leverage them for future growth. Teachers enhance their awareness, adaptability, and creativity through ongoing engagement with their classroom practices (Farrell, 2015).
Transforming abstract experiences into concrete information, reflective cycles contribute to sustained professional development. Teachers begin by identifying a pivotal teaching moment, examining it from multiple perspectives, assessing its implications, and subsequently devising strategies for enhancement.
8. Using Observation to Promote Reflective Development

Peer observation entails teachers observing and gaining insights from the practices of their colleagues. This initiative aims to empower teachers to enhance their skills and address their individual requirements. This allows them to cultivate constructive relationships with fellow teachers and receive valuable, impartial guidance based on their experiences. (Education and Training Victoria, 2018).

Watching a fellow educator in practice serves as a valuable opportunity for self- reflection on one's own instructional methods. Teachers have the opportunity to observe the course presentations of their peers, allowing them to refine their own teaching strategies through these insights (Richards, 1995). Through the exchange of experiences with peers, the approach to education is fundamentally transformed. Enhancing respect, cooperation, and mutual trust can lead to improved learning outcomes for students (Victoria & Department of Education and Training, 2018). According to teachers, peer observation can provide a deeper understanding of student behaviors, offer insights into student engagement during class, introduce a variety of innovative teaching methods, and foster stronger professional relationships with fellow teachers (Richards, 1995).
In 2008, an analysis of the Learning Centre at the University of New South Wales was conducted, leading Farrah (2012) to outline the characteristics of reflective journals. Reflective diaries encompass personal ideas and responses to various situations, new information, and emotional experiences. This process can facilitate the writer's learning, improve their metacognitive understanding for personal growth, offer a clearer insight into their capabilities, and allow for a significant opportunity to engage in self-study.
Observation, whether conducted individually or in groups, serves as a fundamental element of reflective teaching practice in English as a Foreign Language (EFL) contexts. Observation enables a transition from instinctive or routine teaching to thoughtful, evidence- based enhancements in pedagogy by providing teachers with the means to systematically monitor and assess their instructional practices and student responses. Brookfield (2017) asserts that the cornerstone of professional development is established when teachers can discern the discrepancies between their intended and actual teaching behaviors through ongoing and critical observation.

9. Techniques for Self-Observation

9.1. Keeping a Journal for Reflective Teaching

A highly accessible and effective method for self-observation is the reflective teaching journal. Teachers have the opportunity to document their daily experiences, challenges, successes, and setbacks in this ongoing written account. Moreover, it provides a space for guided investigation into educational choices. Journal entries may be structured around inquiries such as, "What were my aspirations for today?" What learning obstacles emerged? What impact did my techniques have on the students? Teachers can identify consistent themes in their practice and monitor trends over time by utilizing these reflective questions (Wieman and Gilbert 2014).
Journaling offers significant advantages as it promotes metacognitive awareness, allowing teachers to engage in reflective thinking. These written accounts ultimately contribute to developing a reflective habitus, characterized by a conscious and introspective professional attitude.
Additionally, teaching journals frequently act as a foundational resource for engaging in more structured forms of reflection, including teaching portfolios or peer evaluations.
10.2. Using Video Documents to Conduct Self-Analysis

Video recordings offer a more multimodal and objective approach to self-observation. Videos provide a comprehensive and candid view of classroom interactions, unlike memory- based reflections that may be biased and subjective. Teachers have the opportunity to evaluate their verbal clarity, tone, gestures, movement, timing, transitions, and responses to student cues by reviewing recordings of their instructional sessions. This form of observation may reveal significant yet nuanced aspects that could be overlooked in face-to-face teaching (Farrell 2015).

Teachers can assess the degree to which their planned instruction corresponds with their actual implementation through the use of video-based reflection. For example, an educator aiming to foster student autonomy might discover that they inadvertently dominate classroom dialogue.
9.3. Including Feedback from Students in Self-Reflection

The perspectives of students play a crucial role in reflective practice. Consistent patterns in evaluations can yield significant insights, even if student opinions are influenced by factors unrelated to teaching effectiveness, such as grades or personal impressions (Basow and Martin 2012). Observations regarding unclear instructions, redundant training sessions, or minimal engagement levels could indicate ongoing issues that require educational intervention.
To foster ongoing enhancement, tools for formative feedback such as anonymous surveys, feedback letters, and midterm check-ins prove to be especially effective. Confidential discussions among students, promoted by institutions like Yale's Poorvu Centre for Teaching and Learning, allow teachers to engage with students' viewpoints without the pressure of final evaluations (Reid 2010).
Integrating this feedback into reflection allows teachers to gain insights into classroom dynamics through the perspectives of learners, while also ensuring that students feel acknowledged, thereby promoting a culture of mutual respect.
10. Methods of Collaborative Observation

10.1. Pre-Observation Conversation

A formal pre-observation conference between the observing and observed teachers is crucial before initiating a peer observation. This discussion should encompass the purpose of

the observation, the instructional objectives of the lesson, and the key areas of instruction to focus on, including questioning strategies, student engagement, and classroom management techniques (Brookfield 2017). Clarifying these components ensures that the feedback process remains focused, unbiased, and aligned with the individual growth objectives of the educator.
Furthermore, these discussions create a psychologically safe space for observation. Teachers demonstrate greater openness to feedback and a readiness to experiment with new approaches when they perceive peer observation as an opportunity for mutual learning instead of a form of evaluation. The pre-observation discussion lays the foundation for trust, openness, and collaboration in this manner.
10.2. Methods of Structured Classroom Observation

An effective approach to enhance the comprehensiveness and accuracy of classroom observations involves implementing structured observation procedures. These resources, often presented as checklists or rubrics, aid observers in systematically documenting observable behaviors across various specific domains, such as scaffolding techniques, instructor questioning, student participation, and the application of instructional technology. Farrell (2015) states that protocols are designed to minimize subjectivity and ensure that feedback are equitable, emphasizing both strengths and areas for improvement.
Protocols, incorporating aspects such as code-switching, corrective feedback, or pronunciation modelling, can be tailored to reflect the intricacies of language learning contexts, particularly in EFL scenarios. In post-observation sessions, teachers employing structured observation tools tend to engage in more fruitful and beneficial discussions.
10.3. Debriefing after Observation to Get Useful Information

The concluding phase of the reflective observation cycle is the post-observation debrief. This session should facilitate a transparent and mutual dialogue regarding the

observations made between the instructor and the observer. To position the teacher as the central figure in their learning journey, it is essential for the session to commence with their personal reflections (Brookfield 2017). The observer subsequently offers feedback grounded in data to promote thoughtful exploration, conveyed as descriptive insights rather than evaluations.
Effective debriefing transcends superficial praise or critique. Instead, it emphasizes specific instructional decisions and the interactions within the classroom environment. An observer might note, for example, "Students appeared uncertain about the objective when the vocabulary task was introduced; perhaps a more explicit visual aid or a modeling example could be beneficial."
The session must conclude with clear, actionable items that can be implemented and assessed in future teaching cycles, such as trying out a different activity style or adjusting the pacing.
11. Integrating Reflective Practice

Consistent use of reflective methods, whether initiated individually or through collaboration, has the potential to transform EFL education. Reflective teachers demonstrate greater flexibility, heightened awareness of cultural differences, and engage in more deliberate instructional decision-making. They possess a heightened ability to identify the challenges encountered by learners, adjust to linguistic diversity, and create inclusive learning environments that facilitate language acquisition and promote student independence.
Reflection holds significant value in diverse and multilingual societies such as India. The sociolinguistic contexts of students, including their use of home languages, their exposure to English-language media, and societal attitudes towards different English dialects, often play a significant role in determining the effectiveness of English education (NCERT

2006, 28–29). In such situations, thoughtful teachers must consider how their personal linguistic beliefs and approaches engage with these broader aspects.
The decision to adopt American, British, or Indian English pronunciation encompasses complex considerations, including student identity, authenticity, and clarity of communication (Crystal, 2004).
Individuals who engage in reflective practice demonstrate greater resilience when facing challenges in the classroom. Setbacks do not hinder their progress; instead, they view challenges as opportunities for development and innovation. This perspective, often referred to as a growth orientation, prompts teachers to view professional development as a continuous journey rather than a destination. Students tend to engage in reflective practices in their learning experiences when they see their instructors experimenting, seeking feedback, and adjusting their methods.
Ultimately, reflective teaching seeks to foster an ongoing commitment to intentional growth rather than the pursuit of perfection. A strong work ethic is characterized by a deep sense of curiosity, a commitment to humility, and an unwavering pursuit of perfection. This approach enables teachers and learners to collaboratively generate knowledge within a fluid and evolving educational landscape.
Conclusion

The instruction of English to non-native speakers has experienced considerable evolution influenced by elements such as globalization, advancements in classroom technology, and a deeper comprehension of student requirements. The training of EFL teachers should now encompass cognitive, emotional, and ethical aspects. Reflective teaching serves as a powerful approach for fostering comprehensive growth through the ongoing assessment of methods, re-evaluation of beliefs, and adjustments in instruction to meet the

changing needs of learners. This intentional practice promotes development and change, enabling teachers to function as both teachers and explorers, choosing methods that improve learning. This investigation centers on English as a foreign language, analyzing core concepts, recognized frameworks, and real-world examples of reflective teaching.






Chapter Two: Methodology, Findings and Discussion


Introduction
This chapter provides a practical perspective on the study by highlighting the real- world application of Reflective Teaching in the context of English language education in middle schools in M'sila, Algeria.
[bookmark: _GoBack]This chapter startes with an overview of the study sample and participant demographics, followed by the presentation and analysis of the data collected through the teacher questionnaire. The results are subsequently analysed in the context of the theoretical framework and previous research, thereby presenting a comprehensive understanding of the perception and application of Reflective Teaching in the region. The chapter aims to reduce the gap between classroom reality and theory through this analysis, thereby providing significant implications for policy and practice in early English language instruction.
1. Research Methodology and Design
1.1 Qualitative Research Approach
This study has adopted a qualitative research approach, which is according to Ugwu & Eze (2023) a methodology focused on exploring and understanding complex phenomena through non-numerical data. It is concerned with feelings, ideas, or experiences, aiming to find insights that can lead to testable hypotheses. This type of research is typically used in the exploratory phases of a study to identify patterns or new perspectives, involving the collection of non-numerical data, often in narrative form, to generate insights. Qualitative research is either semi-structured or unstructured and is based on answering the 'why' of a phenomenon. It is commonly employed in fields such as anthropology, sociology, education, health sciences, and history.
The primary goal of qualitative research is to gain a comprehensive understanding of social phenomena in their natural settings, focusing on people's direct experiences and how they make meaning in their daily lives. This approach allows researchers to delve deeper into

[31]

the complexities of human behavior and social interactions, providing rich, detailed data that can inform theory development and future quantitative studies (Bhandari, 2022).
1.2 The Setting and Population
The present investigation was conducted in M’sila Province during the 2024/2025 academic year. The current study primarily focuses on 30 EFL teachers as targeted population.
1.3 Research Sample and Sampling Design
This research emphasises on middle school EFL teachers within the M’sila province. The sample for the questionnaire consists of (30) teachers, comprising 14 males and 16 females, all of whom are non-native English speakers.
1.4 Research Tools
To carry out this study focused on exploring the impact of reflective teaching on ongoing professional growth in M'sila middle school EFL teachers teaching in Algeria, a single research tool was employed: a questionnaire.
1.4.1. Questionnaire
A questionnaire is often used to get information from people. A questionnaire is prominently recognized as one of the most extensively used methodological instruments for collecting accurate and trustworthy data. This tool claims to provide a quick and simple approach for collecting comprehensive data. This viewpoint is supported by Zoltán (2007), who claims that “The popularity of questionnaires is due to their relative ease of construction, exceptional versatility, and unique ability to collect substantial information rapidly in a readily processable format” (p.101). Questionnaires function as efficient tools for investigating diverse study subjects. Consequently, it is important to carefully strategize the methodology, taking into account the time, order, and intended sample for their implementation.

The purpose of constructing the questionnaire in this research is to to investigate how reflective teaching affects the continuous professional development of EFL instructors at M'sila Middle School.
1.4.1.1. Structure of the Questionnaire
The questionnaire is combination of closed-ended questions, such as Likert scale and multiple-choice, alongside open-ended questions to gather both quantitative and qualitative insights.
There is a coherent progression from the background to training, followed by practice, leading to impact, and finally addressing challenges. Emphasis on the application in real- world scenarios and the challenges faced in reflective teaching.
[image: *] Demographic Information : questions 1–3 Collects fundamental background information (gender, age, teaching experience, qualifications). It inquires if teachers have undergone formal training in reflective teaching (Yes/No).
[image: *]  Training and Resources: questions 4–7

· Evaluates the degree of confidence in reflective teaching practices.

· Analyzes the prevalence and categories of training methods, including workshops, online courses, peer coaching, and others.
· Assesses the effectiveness of their training in equipping them for reflective practices
[image: *]  Application of Reflective Practices: questions 8–11:

· Evaluates the frequency with which teachers participate in reflective practices (daily, weekly, etc.).
· Recognizes the approaches employed, such as journals, peer discussions, and student feedback.

· Evaluates the perceived effectiveness of reflection in recognizing areas for enhancement.
· Verifies if insights are exchanged with peers and mentors

[image: *]  Influence on Career Development: questions 12–17

· Evaluates the self-reported advantages of reflective teaching, including enhanced methodologies and professional growth.
· Inquires if reflection has resulted in modifications to teaching methods (Yes/No).
Incorporates a question that invites exploration of how reflection has contributed to personal development.
· Enumerates the skills acquired, such as classroom management, lesson planning, and others.
[image: *] Assessment Techniques & Obstacles: questions 18–20

· Investigates the methods by which teachers evaluate their reflective practices, including self-assessment, peer feedback, and student outcomes.
· Recognizes obstacles such as insufficient time, inadequate training, and limited institutional support.
This questionnaire is thoughtfully designed to yield actionable insights that may

enhance teacher training programs and bolster institutional support for reflective teaching at M'sila Middle School.
1.4.2 Teachers’ Interview
Based on the literature review and with the guidance of the supervisor and other expert educators, the interview was crafted to explore diverse perspectives and insights from teachers regarding reflective teaching and its impact on professional development.

2. Data Analysis and Findings Discussion
In order to attain the necessary data to solve the questions of the current study, all collected data were processed by the Statistical Package for Social Sciences (SPSS) software version 20 for Microsoft.
2.2. Teachers’ Questionnaire Analysis
The questionnaire was administered to 30 teachers. It comprises of 22 questions ranging from open-ended to close- ended. This questionnaire aims to explore to investigate how reflective teaching affects the continuous professional development of EFL instructors at M'sila Middle School.
The following table shows the background information of the questionnaire’s sample.
Table 01: Background Information of questionnaire’s sample
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The table (01) shows that the sample is nearly balanced; where (47 %) of teachers are males, whereas females teachers are (53%). Moreover, the majority of respondents (70%) fall within the 25–44 age range, with the largest group being 25–34 (40%) but only 17% are under 25, and 13% are 45+. In addition, 4 teachers who have less than 2 years as experience of teaching English as a foreign language is (14 %), ten (10) teachers with (33%) of the teachers said that their experience of teaching English is between (02) and (05). And also, 23
% of the teachers choose the third choice between (06) and (10), and finally teachers who seem highly experienced said that they have more than 10 years of experience with (30 %).
Q6: How confident do you feel in your ability to engage in reflective teaching practices? Table 02: Teacher Confidence in Reflective Teaching Practices
	Response Option
	Frequency
	Percentage

	Very confident
	18
	60%

	Somewhat confident
	8
	26.70%

	Neutral
	2
	6.70%

	Slightly unconfident
	1
	3.30%

	Not confident at all
	1
	3.30%
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Graph 01: Teacher Confidence in Reflective Teaching Practices

The data indicates that 86.7% of respondents have a positive sense of self-efficacy, with 60% of them feeling very confident and 26.7% feeling somewhat confident. This high level of confidence implies that reflective practice is either institutionally supported or well- integrated into the professional identity of instructors. A need for targeted support, particularly for less experienced instructors or those who lack access to guided reflective tools, may be indicated by the small percentage of individuals who feel neutral or lack confidence (13.3%). In general, this robust confidence basis can be employed to enhance and broaden reflective practices throughout the teaching community.

Q7: How often have you participated in professional development workshops related to reflective teaching?
Table 03: Frequency of Professional Development in Reflective Teaching


	
	Frequency
	Percentage

	frequently
	20
	66.70%

	Occasionally
	6
	20%

	Rarely
	3
	10%

	Never
	1
	3.30%
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Graph 02: Frequency of Professional Development in Reflective Teaching

The total number of teachers who have some exposure to relevant professional development is 86.7%, with 66.7% reporting frequent participation and 20% only occasionally participating. This implies a comprehensive institutional commitment to reflective teaching, although the absence of precise frequency intervals may obscure discrepancies in intensity or recency. The fact that only a small percentage of teachers (3.3%) have never participated in such seminars suggests that they are accessible to nearly all teachers. However, in order to guarantee that these experiences are translated into enduring classroom practices, future endeavours should investigate the depth and quality of these experiences.
Q8: To what extent do you feel your training has prepared you for engaging in reflective teaching?
Table 04: Perceived Adequacy of Training for Reflective Teaching


	
	Frequency
	Percentage

	Very well
	16
	53.30%

	Well
	10
	33.30%

	Moderately
	3
	10%

	Poorly
	1
	3.30%
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Graph 03: Perceived Adequacy of Training for Reflective Teaching

The overwhelming majority of respondents (86.6%) believe that their training adequately or exceedingly prepared them for reflective teaching, while only 13.3% perceive themselves as moderately or inadequately prepared. This implies that training programs, particularly in-service formats, are perceived as effective. Nevertheless, the practical character of the training may have a greater impact on this perception than the integration of reflective theory. The tiny group that reported inadequate preparation may indicate that the program quality is inconsistent or that there is insufficient follow-through in real-world application. This preparation deficit could be bridged by providing on-going support to reinforce reflective skills.

Q9: What types of training have you received related to reflective teaching? Table 05: Forms of Training for Reflective Teaching Engagement
	
	Frequency
	Percentage

	In-service workshops
	24
	80%

	Online courses
	18
	60%

	Peer coaching
	20
	66.70%

	Academic coursework
	12
	40%

	Self-study
	14
	46.70%
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Graph 04: Forms of Training for Reflective Teaching Engagement

The most common training modalities are in-service workshops (80%), peer coaching (66.7%), and online courses (60%), but academic coursework (40%) and self-study (46.7%) were less popular. This trend indicates a dependence on experiential, interactive, or adaptable training modalities, underscoring the pragmatic focus of professional development in this domain. Nonetheless, the diminished involvement with academic and autonomous learning may indicate a lost chance to enhance theoretical comprehension. An integrated strategy that combines formal theory with practical tactics might improve the depth and durability of reflective practice.
Q10: How frequently do you engage in reflective teaching practices? Table 06: Frequency of Engagement in Reflective Teaching Practices
	Response Option
	Frequency
	Percentage

	Daily
	10
	33.30%

	Weekly
	14
	46.70%

	Monthly
	4
	13.30%

	Occasionally
	2
	6.70%
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Graph 05: Frequency of Engagement in Reflective Teaching Practices

The majority of teachers participate in reflective teaching on a regular basis, with 33.3% engaging in it on a daily basis and 46.7% on a weekly basis. There is a minor percentage that reflect monthly (13.3%) or occasionally (6.7%). This robust engagement implies that reflection is ingrained in teaching routines, particularly on a weekly basis, which is consistent with lesson planning cycles. The practical constraints of time and workload are likely the cause of the lower daily reflection rate. Increasing consistency without adding strain to instructors' schedules may be achieved by encouraging micro-reflections through brief, structured daily prompts.

Q11: What methods do you use for reflective practice?

Table 07: Methods of Reflective Practice Employed by Teachers


	
	Frequency
	Percentage

	Teaching journals
	22
	73.30%

	Peer discussions
	25
	83.30%

	Student feedback
	21
	70%

	Lesson recordings
	15
	50%

	Post-lesson reflections
	23
	76.70%
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Graph06: Methods of Reflective Practice Employed by Teachers

Peer discussions (83.3%), post-lesson reflections (76.7%), and teaching journals (73.3%) are the most frequently employed methods, with student feedback (70%) and lesson recordings (50%) being significant. These findings suggest a distinct preference for both introspective and social forms of reflection. Despite their acknowledged efficacy, the relatively low utilisation of video recordings may be attributed to logistical, technical, or privacy concerns. The profundity of reflection could be improved by bolstering access to and confidence in the use of video as a reflective instrument.
Q12: How useful do you find reflective teaching practices in identifying areas for improvement?
Table 08: Perceived Utility of Reflective Teaching in Identifying Areas for Improvement


	
	Frequency
	Percentage

	Very useful
	20
	66.70%

	Useful
	8
	26.70%

	Neutral
	1
	3.30%

	Slightly useful
	1
	3.30%
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Graph 07: Perceived Utility of Reflective Teaching in Identifying Areas for

Improvement

An overwhelming 93.4% of respondents find reflective practice either useful or very useful, highlighting its perceived value in guiding instructional improvement. This consensus suggests that teachers not only engage in reflection but also find it meaningful in shaping their teaching. The small minority (6.6%) who disagree may lack effective tools or support to connect reflection with tangible outcomes. Ensuring structured frameworks and follow-up strategies could help maximize the practical benefits of reflective activities.

Q13: How often do you share your reflections with colleagues or supervisors? Table 09: Frequency of Sharing Reflective Practices with Colleagues and Supervisors
	
	Frequency
	Percentage

	Yes, regularly
	15
	50%

	Sometimes
	10
	33.30%

	Rarely
	3
	10%

	Never
	2
	6.70%
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Graph 08: Frequency of Sharing Reflective Practices with Colleagues and Supervisors

Although 50% of respondents share their reflections on a regular basis and 33.3% do so occasionally, 16.7% share them rarely or never. This suggests a relatively robust culture of collaborative reflection; however, the one-sixth of individuals who are not participating in peer sharing may represent wasted opportunities for professional development. These individuals may be unable to engage in frank dialogue due to a lack of confidence, time, or secure spaces. More inclusive participation could be fostered by promoting reflective learning communities and peer support networks.
Q14: To what extent do you agree that reflective teaching has improved your teaching methods?
Table 10: Teacher Agreement on Reflective Teaching's Enhancement of Methods


	
	Frequency
	Percentage

	Strongly agree
	18
	60%

	Agree
	9
	30%

	Neutral
	2
	6.70%

	Disagree
	1
	3.30%
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Graph 09: Teacher Agreement on Reflective Teaching's Enhancement of Methods Reflective teaching has been confirmed as a critical factor in the improvement of
instructional methods by a substantial majority (90%) who either agree or strongly concur. This level of perceived impact is indicative of the efficacy of reflective practices in facilitating the adaptation and innovation of teachers. However, it would be beneficial to assess which aspects of teaching including assessment, student engagement, or classroom management benefit the most from reflection.

Q15: Do you believe reflective teaching has contributed to your overall professional development?
Table 11: Perceived Contribution of Reflective Teaching to Professional Development


	
	Frequency
	Percentage

	Strongly agree
	17
	56.70%

	Agree
	10
	33.30%

	Neutral
	2
	6.70%

	Disagree
	1
	3.30%
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Graph 10: Perceived Contribution of Reflective Teaching to Professional Development

Similarly, 90% agree or strongly agree that reflection contributes to their professional development, reinforcing its perceived long-term value beyond immediate classroom benefits. This reflects a broader understanding of reflection as a strategic tool for career growth and continuous learning. Embedding reflection into teacher evaluation and advancement systems could further validate and support its role in professional paths.
Q16: Have you made changes to your teaching practices based on reflection?

With 90% of respondents admitting that they had adjusted their teaching based on reflection, the relationship between reflective thought and practical implementation is abundantly visible. The elevated rate of implementation indicates that teachers are not only cognisant of reflective practices but are also converting ideas into practical modifications. Additional investigation into the characteristics and efficacy of these modifications would elucidate the tangible effects of reflective teaching.
Q17: In what ways has reflective teaching enhanced your professional growth?

Reflective practice has allowed teachers to recognise their teaching shortcomings and formulate specific strategies to tackle them. Through careful reflection following each lesson, teachers enhance their understanding of both successful and unsuccessful strategies, resulting in more effective lesson planning. Moreover, reflection has enabled them to modify their instructional approaches in response to student feedback and learning results, cultivating a more adaptive classroom atmosphere. A significant number of individuals also indicate a boost in their confidence when trying out new teaching methods, along with an enhanced self-awareness and a greater receptiveness to input from peers and students. Most participants emphasise improved lesson preparation, increased self-awareness, and flexible teaching as significant advantages of engaging in reflective practice. Teachers engage in reflection as a means of ongoing development, allowing them to respond to student requirements and

pinpoint opportunities for improvement. In contrast to reactive or habitual teaching, reflection is recognised as a purposeful practice that enhances professional judgement and enables thoughtful adjustments in instruction. The focus on heightened confidence and adaptability corresponds with current studies, strengthening the link between reflective teaching and significant professional growth.
Q18: What skills have you developed as a result of reflective teaching? Table 12: Impact of Reflective Teaching on Teacher Skill Development
	
	Frequency
	Percentage (%)

	Classroom management
	24
	80%

	Lesson planning
	23
	76.7%

	Student engagement
	22
	73.3%

	Assessment design
	16
	53.3%

	Communication with students
	20
	66.7%
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Graph 11: Impact of Reflective Teaching on Teacher Skill Development

Lesson planning (76.7%) and classroom management (80%) are the most often acquired skills, reinforcing the idea that reflection leads to more intentional instructional design and enhanced control over classroom dynamics. Reflective practice enhances not just technical skills but also relational and pedagogical acumen, as shown by the significant proportion of respondents who reported improvements in communication (66.7%) and student engagement (73.3%). This illustrates the comprehensive nature of growth fostered by reflective teaching, affecting both the delivery of education and the relationships between educators and learners.

Q19: How do you assess the effectiveness of your reflective teaching practices? Table 13: Frequency of Professional Development in Reflective Teaching
	
	Frequency
	Percentage

	Self-evaluation
	22
	73.30%

	Peer feedback
	18
	60%

	Student outcomes
	22
	73.30%

	Supervisor observation
	12
	40%

	Other
	3
	10%





Methods for Assessing Effectiveness

Other; 3; 4%
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Table 12: Methods for Assessing the Effectiveness of Reflective Teaching Practices

Respondents most frequently use self-evaluation (73.3%), student outcomes (73.3%), and peer feedback (60%) to assess their reflection, while supervisor observation (40%) and other methods (10%) are less commonly cited. This pattern indicates a preference for self- directed and peer-supported evaluation over top-down assessment. While this autonomy is empowering, the lower role of supervisor input may reflect missed opportunities for structured external feedback. Schools might consider integrating formative supervisory feedback into reflection processes to create a more balanced evaluative ecosystem.
Q20: What are the main challenges you face in applying reflective teaching? Table 14: Main Challenges in Applying Reflective Teaching Practices
	
	Frequency
	Percentage

	Lack of time
	20
	66.70%

	Limited training
	10
	33.30%

	Lack	of	institutional support
	5
	16.70%

	Unclear goals
	4
	13.30%

	Personal motivation
	3
	10%



Main Challenges in Reflective Teaching
Personal motivation; 3; 7%
Unclear
goals; 4;
9%
Lack of institutional support; 5;
12%
Lack of time; 20; 48%
Limited training; 10;
24%
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Table 13: Frequency of Professional Development in Reflective Teaching

The most common obstacle is a lack of time (66.7%), with limited training (33.3%), insufficient institutional support (16.7%), and ambiguous objectives (13.3%) following. These results highlight the existence of both individual and systemic obstacles. The presence of ambiguous objectives and a lack of support suggests that even willing instructors may struggle with sustainability, while time constraints are a predictable but significant obstacle. Institutions can respond by providing targeted support structures, clarifying their objectives, and allocating dedicated time for reflection.

Q22: How would you rate your institution’s support for reflective teaching? Table 15: Teacher Ratings of Institutional Support for Reflective Practice
	
	Frequency
	Percentage

	Yes
	21
	70%

	Somewhat
	6
	20%

	No
	3
	10%



School Support for Reflective Teaching


No; 3;
10%
Somewhat; 6; 20%

Yes; 21; 70%
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Graph 14: Teacher Ratings of Institutional Support for Reflective Practice

Most respondents (70%) feel their institution provides sufficient or partial support for reflective practices, but 10% feel unsupported. While the majority experience a positive or neutral environment, the presence of a minority who feel neglected signals that institutional culture is not uniformly supportive. Leadership training, policy integration, and visible endorsement of reflection as a valued practice can help close this gap and ensure more equitable support across schools

2.3. Teachers’ interview analysis

Teachers’ perception of reflective teaching

Reflective teaching, according to teachers’ views, is an on-going process of self- evaluation and critical examination of teaching methods, aimed at enhancing student learning results. It involves assessing lesson plans, methods, and classroom dynamics, reflecting on achievements and opportunities for improvement. This process goes beyond self-reflection, analyzing fundamental principles that inform teaching choices and their effects in the classroom. It involves cultivating an understanding of instructional methods, questioning the effectiveness of strategies, and leveraging these reflections to guide future practices. Reflective teaching involves analyzing past lessons to evaluate success, challenges, and how to approach future sessions. It also requires examining student engagement and understanding, as well as the impact of actions on these factors. This is a crucial step in understanding the intricacies of education and enhancing one's deliberate teaching approach.
Formal and Informal Reflective Practices Employed by Educators

Reflection among educators involves both formal and informal methods. The author actively participates in the school's professional learning community, participating in regular lesson study cycles, cooperative planning, mutual observation, and group debriefing sessions. They keep a teaching journal, recording notes and reflections after each lesson, which serve as catalysts for deeper discussions within the PLC. Reflection has evolved into a more casual and instinctive approach, often occurring during commutes and spontaneous conversations with colleagues. The deepest insights often emerge during these experiences, despite the value of structured professional growth. Overall, reflection is a crucial aspect of everyday practice for educators.

Impact of Reflective Practice on Specific Teaching Skill Enhancement

Reflective practice has significantly enhanced the ability to tailor instruction effectively. By analyzing student engagement and learning outcomes, the author has identified patterns in diverse learners' responses to different teaching methods. This iterative approach allows for the integration of practical activities and visual resources to better address diverse needs, promoting equitable access to learning. Reflective practice has also enhanced classroom management abilities. By examining the underlying reasons for student misbehavior, the author transitioned from reactive to proactive strategies, such as clearer routines, stronger student relationships, and consistent positive reinforcement. This approach has led to a more supportive learning environment, increased confidence, and reduced stress in handling student behavior, ultimately enhancing the overall learning experience.
Impact of Collegial Exchange on Teacher Professional Development

Engaging in dialogue with colleagues is crucial for personal growth in the field, as it provides a platform for innovative concepts, a variety of viewpoints on common issues, and collaborative solutions. This process enhances personal practice, fortifies the department, promotes a culture of improvement, and fosters collective pedagogical accountability. Despite the specificity of my subject area, discussions with colleagues from different fields contribute to my growth. They often focus on overarching educational topics like student engagement, evaluation strategies, and promoting analytical skills, which are significant across various disciplines. Listening to others' approaches to these shared challenges offers new perspectives and encourages exploration of different teaching strategies, alleviating the sense of isolation that may arise when teaching a specialized topic.

Effectiveness of Institutional Resources in Facilitating Teacher Reflection

Teachers seem to enhance their reflection through professional development days, online platforms for resource sharing, and inter-school visits. These resources provide a structured environment for contemplation and offer a wider range of perspectives. External mentors and inter-school visits also offer a variety of perspectives. Institutions should offer substitutes for observation periods to allow for uninterrupted contemplation. Informal resources like common planning periods and communal staff rooms facilitate informal conversations, allowing for organic discussions about classroom experiences and quick tips. The principal's open-door policy encourages teachers to share challenges and seek guidance, further fostering a culture of reflection. These resources are essential for cultivating a culture of reflection in the classroom.
Influence of Reflective Practice on Long-Term Professional Aspirations and Identity

Reflective practice has significantly influenced my professional goals by fostering a passion for driving systemic change in education. Through continuous analysis and observation, I have gained insight into educational challenges and solutions. This has motivated me to seek leadership positions where I can promote a culture of reflection, create professional development initiatives, and influence policy decisions to improve teaching and learning. My identity has evolved from being just a classroom teacher to an educational leader committed to continuous enhancement. Reflective practice has reinforced my commitment to continuous learning and the art of teaching, enabling me to consistently enhance my skills and attain a high level of proficiency in the educational environment. This practice has fostered a deep sense of professional duty and dedication to staying updated with best practices.

What advice would you provide a novice educator about the cultivation of reflective practices?
Teaching beginners should start with manageable steps and maintain consistency. Start by focusing on three key points: what succeeded, what posed difficulties, and one approach to change for the next lesson. Focus on consistency rather than flawless outcomes. Find a reliable mentor or colleague to share experiences in a judgment-free environment. Master the ability to express ideas clearly and embrace constructive criticism. Reflection focuses on personal development and advancement, not self-criticism. New educators should seize opportunities for both formal and informal reflection. Seek feedback, maintain a simple reflective journal, and recognize that errors serve as valuable educators. When an outcome deviates from expectations, consider gaining insights from the experience and implementing them in future scenarios. This change in perspective is crucial for developing meaningful reflective practices.
3. Discussions of the Findings

Reflective practice has been acknowledged as an essential element of good teaching, promoting professional development and enhanced educational methods (Schön, 1983; Dewey, 1933). Recent evidence from educators indicates that 86.7% demonstrate good self- efficacy in reflective teaching, while 90% recognise its influence on their instructional modifications. Nonetheless, obstacles such as time limitations (66.7%) and irregular institutional backing (10%) remain. This article analyses these results in conjunction with current literature, evaluating the alignment or divergence of teacher opinions from previous studies on reflective practice.
The study reveals that a significant majority of instructors (86.7%) possess trust in their reflective capabilities, with 60% expressing high levels of confidence. This corresponds with

Bandura’s (1997) self-efficacy hypothesis, which asserts that confident educators are more inclined to innovate and enhance their methodologies. Prior research (Tschannen-Moran & Hoy, 2001) has similarly shown that self-efficacy is associated with enhanced flexibility in pedagogical approaches.
Nevertheless, 13.3% of educators exhibit neutrality or a deficiency in confidence, indicating potential deficiencies in training or mentoring. Farrell (2015) contends that newbie instructors often encounter difficulties in the absence of organised reflective frameworks, underscoring the need for specialised professional development (PD) for less experienced educators.
A substantial percentage of educators (86.7%) have engaged in professional development pertaining to reflective practice, with 66.7% participating regularly. This indicates an institutional commitment to promoting reflective teaching, along with Guskey’s (2002) claim that continuous professional development is crucial for enduring teacher advancement.
The dependence on in-service workshops (80%) compared to academic coursework (40%) creates apprehensions about the profundity of learning. Kennedy (2016) cautions that singular workshops often do not cultivate enduring reflective practices, while Schön (1987) highlights the need of both practical and theoretical foundations in teacher preparation. The 13.3% who feel unprepared may indicate an over focus on experiential training, neglecting theoretical rigour.
The study indicates that 80% of educators engage in reflection on a daily or weekly basis, mostly via peer talks (83.3%) and teaching notebooks (73.3%). This corroborates Larrivee’s (2008) findings that collaborative reflection improves instructional decision- making. The limited use of instructional recordings (50%) contrasts with Tripp & Rich’s

(2012) study, which emphasises video analysis as an effective reflective instrument. This gap may arise from privacy issues or technological obstacles, indicating a need for institutional assistance in incorporating multimedia reflection.
A significant 93.4% of educators saw reflection as advantageous, substantiating Dewey’s (1933) assertion that reflective thought is fundamental to substantive learning. Moreover, 90% indicate that they adjust their teaching practices based on reflection, corroborating Hatton & Smith’s (1995) assertion that reflection facilitates implementable enhancements.
Despite these advantages, 66.7% see time restrictions as the primary impediment, corroborating Fullan’s (2007) assertion that institutional pressures often obstruct teacher growth. Moreover, 10% report a lack of support from their institutions, reinforcing Day’s (1999) assertion that school leadership is essential in cultivating a reflective culture. Seventy percent of teachers indicate they feel sufficiently supported in their reflective practice; however, the other thirty percent, who get either limited or no institutional support, highlight considerable differences in commitment across educational environments. This inequitable support structure diminishes the potential advantages of reflective practice and may lead to variability in teaching quality across professionals. To address this disparity, educational institutions should use several evidence-based initiatives. Integrating structured reflection into official teacher assessment systems (Rodgers, 2002) would institutionalise reflective practice as a fundamental professional obligation rather than an ancillary activity.
Secondly, managers must to provide particular time within teachers' schedules for collaborative reflection (Zeichner & Liston, 2013), so addressing the often mentioned obstacle of time limitations. Professional development programs must transcend isolated workshops  by  integrating  practical  training  with  substantial  theoretical  coursework

(Korthagen, 2017), thereby equipping teachers with both the skills and conceptual frameworks essential for profound, transformational contemplation. These structural modifications will facilitate the establishment of more equal support frameworks, guaranteeing that all educators may fully engage in reflective practice irrespective of their institutional environment.
The results highlight a contradiction in modern education: whereas reflective practice is widely esteemed by educators (with 93.4% acknowledging its advantages), its use is inconsistent owing to enduring structural obstacles. Three principal obstacles identified in the data hinder the efficacy of reflective practice: persistent time constraints (cited by 66.7% of educators), inconsistent quality of training (with 13.3% feeling insufficiently prepared), and fluctuating institutional support (where 30% report limited or no assistance). These implementation gaps between theory and practice suggest several critical avenues for future investigation. First, comparative effectiveness research is needed to identify which reflective methods demonstrate the strongest correlation with measurable instructional improvements. Second, the professional development field requires deeper examination of optimal balance points between practical, classroom-ready strategies and the theoretical underpinnings that give them meaning and longevity. Finally, and perhaps most urgently, research must focus on institutional-level interventions that can reduce systemic barriers whether through policy changes, workload is restructuring, or leadership training to create the necessary conditions for meaningful reflection to flourish. These research priorities would not only address current implementation gaps but could also help transform reflective practice from an individual responsibility to a fully supported institutional value.
Ultimately, the analysis of teachers’ interviews reveals a shared understanding of reflective teaching as a continuous journey of self-assessment and critical review of instructional strategies, with the goal of improving student learning results. Educators utilise

a combination of structured approaches, including involvement in professional learning communities and the upkeep of teaching journals, alongside unstructured methods such as reflective thinking and impromptu conversations with peers. Reflective practice has clearly improved particular teaching abilities, such as differentiated instruction via iterative strategy refinement and classroom management by transitioning from reactive to proactive methods. Engaging in collegial exchange is essential for professional development, as it offers a variety of perspectives and promotes collaborative approaches to problem-solving, even among different disciplines. Institutional resources such as professional development days, online platforms, and informal common planning times play a significant role in enhancing teacher reflection, complemented by the supportive involvement of leadership. Ultimately, engaging in reflective practice plays a crucial role in shaping long-term professional goals, promoting a dedication to ongoing learning, and developing identities focused on educational leadership and excellence in the classroom. For novice educators, the guidance highlights the importance of beginning with steady, incremental actions, pursuing mentorship and constructive feedback, and perceiving mistakes as essential learning experiences to foster significant reflective practices.






General Conclusion


The results of this study unequivocally show that reflective teaching significantly and favourably affects the EFL teachers at M'sila Middle School's continued professional development. According to quantitative data, there was substantial agreement that reflective practices improve teaching strategies and foster professional growth, regular involvement in related training, and a high degree of trust in using them. The majority of teachers admitted making tangible adjustments to their teaching methods as a consequence of routinely utilising reflective techniques; particularly peer discussions, post-lesson reflections, and student feedback.
By offering specific instances of enhancements in instructional planning, classroom management, student involvement, and self-awareness, qualitative answers supported these results. Teachers stressed the value of teamwork, demonstrated a strong feeling of responsibility over their own development, and offered workable answers to problems like time constraints and inadequate training.
Despite certain institutional obstacles, M'sila EFL teachers generally have a culture of reflection that not only exists but actively promotes professional excellence. Given the significant link between quantifiable professional development and reflective teaching, it is recommended that these techniques be encouraged, codified, and extended. Finally, Reflective teaching involves self-assessment and critical review of instructional strategies to improve student learning. It involves structured and unstructured methods, promoting collaborative problem-solving and long-term professional goals. Institutional resources and mentorship are crucial for novice teachers.
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Appendices

Appendix 01: Teachers’ Questionnaire

EFL Teachers' Perceptions and Practices of Game-Based Language Teaching

Appendix 01: Teachers’ Questionnaire

Exploring the Impact of Reflective Teaching on Ongoing Professional Growth: The

Case of M'sila Middle School EFL Teachers.

You are kindly invited to answer the following questionnaire that is a part of Master dissertation research. The questionnaire aims at Exploring the Impact of Reflective Teaching on Ongoing Professional Growth: The Case of M'sila Middle School EFL Teachers. Would you please fill the attached questionnaire carefully? Your responses are very important for the success of this study. Your responses will be kept confidential. Thank
you in advance.

Questionnaire:

1. Gender:

· Male

· Female

2. Age:

· Under 25

· 25–34

· 35–44

· 45 and above

3. Years of teaching experience:

· Less than 2 years

· 2–5 years

· 6–10 years

· More than 10 years

4. How confident do you feel in your ability to engage in reflective teaching practices?

· Very confident

· Somewhat confident

· Neutral

· Slightly unconfident

· Not confident at all

5. Have you participated in professional development workshops on reflective teaching?

· Yes, frequently

· Occasionally

· Rarely

· Never

6. To what extent do you believe your training prepared you to reflect on your teaching practices?
· Very well

· Well

· Moderately

· Poorly

· Not at all

7. What types of training have you received related to reflective teaching? (Select all that apply)
· In-service workshops

· Online courses

· Peer coaching

· Academic coursework

· Self-study

8. How often do you engage in reflective teaching practices

· Daily

· Weekly

· Monthly

· Occasionally

· Never

9. What reflective methods do you use? (Select all that apply)

· Teaching journals

· Peer discussions

· Student feedback

· Lesson recordings

· Post-lesson reflections

10. How useful do you find reflective teaching in identifying areas of improvement?

· Very useful

· Useful

· Neutral

· Slightly useful

· Not useful

11. Do you share your reflections with colleagues or mentors?

· Yes, regularly

· Sometimes

· Rarely

· Never

12. Reflective teaching has helped me improve my teaching methods.

· Strongly agree

· Agree

· Neutral

· Disagree

· Strongly disagree

13. Reflective practices have contributed to my professional development.

· Strongly agree

· Agree

· Neutral

· Disagree

· Strongly disagree

14. I have made changes to my teaching approach based on reflection.

· Yes

· No

15. In what ways has reflective teaching enhanced your professional growth?

…………………………………………………………………………………………

16. What skills have you developed as a result of reflective teaching?

· Classroom management

· Lesson planning

· Student engagement

· Assessment design

· Communication with students

17. How do you assess the effectiveness of your reflective practices?

· Self-evaluation

· Peer feedback

· Student outcomes

· Supervisor observation

· Other: 	

18. What are the main challenges you face in applying reflective teaching?

· Lack of time

· Limited training

· Lack of institutional support

· Unclear goals

· Personal motivation

19. What strategies could help overcome these challenges?

…………………………………………………………………………………………

20. Do you think the school provides enough support for reflective teaching?

· Yes

· Somewhat

· No

Appendix 02: Teachers’ Interview

Ministry of Higher Educational and Scientific Research
University of M’sila	English Language
department
Master2 Linguistics
Topic: Exploring the Impact of Reflective Teaching on Ongoing Professional Growth:
Students: NEGRECH Aya and TOUIL Aida	Supervisor: Dr. TOUATI Mourad

Interview schedule
1. What is “reflective teaching”?
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………
2. What formal or informal reflecting practices do you employ?
…………………………………………………………………………………………………
…………………………………………………………………………………………………

…………………………………………………………………………………………………
………………………………………
3. How has reflective practice enhanced a particular teaching skill?
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………………

4. How does the exchange of thoughts with co-workers impact your development?
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………

5. Which institutional resources most effectively facilitate teacher reflection?
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………………

6. In what ways has reflective practice influenced your long-term professional aspirations or identity?
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………………

7. What advice would you provide a novice educator about the cultivation of reflective practices?
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………

الملخص:

يُعذ انرعهيم انرأمهي أداج حاصمح نهمعهميه، ذمكىهم مه ذحضيه ممارصاذهم، وانركيف مع انرحذياخ، وذعزيز ورائج ذعهم

انطلاب. يهذف هذا انثحث إنً اصركشاف ذأثيز انرعهيم انرأمهي عهً انىمى انمهىي انمضرمز نذي معهمي انمذارس انمرىصطح

في انمضيهح تانجزائز. اعرمذخ انذراصح مىهجيح انثحث انىىعي. اصرخذمد هذي انذراصح اصرثياوًا ومقاتهح كىصيهريه نجمع

انثياواخ. ذأنفد انعيىح مه (03) معهمًا نهغح الإوجهيزيح كهغح أجىثيح (EFL) في انمذارس انمرىصطح. كشفد انذراصح أن انممارصح انرأمهيح ضزوريح نهرذريش انفعال، نكه فعانيرها ذعىقها ذحذياخ مثم ضيق انىقد ووقص انذعم انمؤصضي. نذنك،
يجة عهً انمؤصضاخ دمج الإوعكاس انمىظم في أوظمح انرقييم. ويرضمه انرذريش انرأمهي انرقييم انذاذي ، وانمزاجعح انىقذيح لاصرزاذيجياخ انرذريش ، وحم انمشكلاخ انرعاووي ، والأهذاف انمهىيح طىيهح انمذي ، ويرطهة مىارد مؤصضيح وذىجيهًا نهمعهميه انمثرذئيه.
الكلمات المفتاحية :انرعهيم انرأمهي ؛ انىمى انمهىي؛ معهمى انمذارس انمرىصطح.
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