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Abstract

Motivation is considered as an important factor in learning process. That is why EFL teachers
do the best to make their students confortable and more motivated through following specific
ways and methods. The present work attempts to investigate the use of rewards for enhancing
EFL learners’ motivation at the English language Department of Mohamed Boudiaf
University of Msila. More specifically, it is carried out to know which types of rewards were
used by teachers at the university. Two questionnaires were distributed to ten teachers and
thirty-five first year LMD students. The results confirm the hypothesis that the rewards
technique is considered as an effective strategy for enhancing students’ motivation. The
finding revealed that teachers and learners hold a positive attitude towards the use of rewards
at the university.Fortheremore; both students and teachers confirm that the most motivating

type of rewards is tangible rewards.

Key terms: rewards, motivation, EFL learnes.
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GENERAL INTRODUCTION

Introduction

Teaching English as a foreign language is very important and difficult, that is why some
learners and teachers face serious problems towards this language. The main purpose from
learning the English language to EFL learners is helping them to communicate with each
other without hindrances. The reasons behind these difficulties could be different, but the

main cause is probably the absence of students” motivation.

Teaching adolescents can be challenging them teaching youngers in this regards, Sidin
(2021, p. 251.) said "The adolescents' identity transition state and the complexity of English
subjects have made more burdens for teachers in dealing with the students”. Therefore,
teachers have to discover ways on how to motivate their students in the classroom. The
rewards strategy is considered as one of the strategies that can increase students ‘motivation,
interests and achievement in learning to achieve success. Moreover, rewards strategy is an
important factor for teachers to consider in their work through providing their students with
the appropriate reinforcement to engage them in learning. Slavin( 1997)defined rewards as an
action or attitude to respect in order to ensure that students successfully participate and

perform well(as cited in Sidin 2021).

Rewards have been defined as clear positive performance feedback that is administered
morally as attribution of well done work which has received the intention of many scholars
and psychologies (e.g., brophy, 2004, 2010, Deci 1971, Deci and Ryan, 2008). Moreover, the
psychological factor may influence the students learning. That is to say those happy students
would lead to successful students. It is generally understood that the reward system would
come with a sense of pride among students. This positive atmosphere would lead to

achievement among students.



While it’s generally known that rewards are used at middle and secondary school, it’s still
not clear when it comes to the situation at university. So, the intended research is designed
specially to highlight the necessity of rewards in motivating students and how effective the

use of rewards reinforcement in enhancing EFL learning.

Statement of the problem

English language has become more and more important part of EFL learning. English
becomes the most interested language for many students, they try to share it frequently
without facing hindrances, not all students are willing to learn it ; so what should teachers do

in order to make the students of EFL classes more motivated to learn English language.

EFL learners need to be more motivated to learn and master English language, they
sometimes do not have opportunity to use it out classes and not all the student have the same
desire to study English, that is why teachers try to apply different strategies to motivate their

student to learn English language.

Motivation of students contribute to the success of the learning process and rewards May
or can increase. According to Pitchard(20093, rewards are defined as anything that strengthens

a certain behavior and increases the likelihood that the behavior will occur again.

In fact, it is what is given to the student by their teachers after good behavior and good
performance; teachers consider the rewards system as a positive reinforcement to make their
student more motivated. This situation made us pose the following problematic statement:

may we consider rewards system as a motivation strategy for enhancing EFL learning.



Research objectives

This work aims to:

1- To identify teachers and students attitudes towards using rewards as a motivation
strategy for enhancing EFL learning.
2- To know the importance of the use of different types of rewards as a motivation

strategy of EFL classes.

Research questions

The research addresses the following questions:

1- What are teachers and students attitudes about the effect of using rewards as a
motivation strategy for enhancing EFL learning?

2- What is the most effective type of rewards used by teachers in EFL classes?

Research hypothesis

On the basis of the questions mentioned before, it is assumed that:

1- Teachers and students hold positive attitude towards the effect of using rewards as a
motivation strategy for enhancing EFL learning.

2- Teachers use different type of rewards for students’ motivation.

The significance of the study
This study deals with describing the effects of rewards on EFL learners. First, it clarifies
the effective role of rewards in increasing first-year students’ motivation and what type of

rewards teachers can apply in EFL classes in order to help them enhance their achievement.



Research methodology:

In order to fit the previous objectives of our research, a descriptive study will be adopted,;
questionnaires are used as a data collection tool: one for the first year English language
students (35) and one for their teachers (10) at the department of English at Mohamed

Boudiaf University in M’sila

The student questionnaire is distributed to a sample of student that will be randomly
selected out of the study population of the first year LMD students in order to know their
opinion towards the effect of using rewards as a motivation strategy for enhancing EFL
learning, on other hand, teachers questionnaire is distributed to the teachers to investigate
their opinion towards using rewards as a motivation strategy for enhancing EFL learning. To

analyze the obtained data SPSS is used.



CHAPTER ONE

REWARDS AND MOTIVATION




SECTION ONE: REWARDS

Introduction

For decades, psychologists and educational practitioners have studied the relationship
between the effect of rewards, extrinsic motivation and intrinsic motivation in different
learning setting (e.g., Deci, 1971). The role of teacher is advancing students achievements
because not all students are successful learners or have the desire to learn particularly in
foreign language classes (EFL). Motivation plays an important role in the learning and
teaching process and is considered as the key element for students success ; for that EFL
teachers try to motivate their students by applying different methods and techniques ; one of
the most useful strategies is the administration of rewards , many scholars and psychologists
(Brophy, 2010; Chance, 1992; Deci, 1971; Deci & Ryan, 1985; Deci & Ryan, 2009; Flora,
2004; Kohn, 1993;Sullo, 2009) have been questioning about the role and the effects of

rewards in learning.

In the first part of this chapter, definition of rewards, rewards types and rewards
expectations are elaborated. After that a review about the advantage and the importance of
rewards is stated in addition to rewards in classroom and rewards and reinforcement. Finally,

the end of this chapter is devoted to the effect of rewards on students’ motivation.

1.1.1. Defenition of rewards

Rewards as a concept has been discussed from different perspective by different
researchers in many domains. Rewards were defined in a number of ways, according to
Sharma, N. and Sharma, R. (2006), the literary meaning of rewards is “what is given to
someone as a payment of his good behavior “(p.196). That is to say rewards is given after
doing good behaviors , in other hand Wilson ( 2006,p.6-7) stated that “based on his research,

the current author suggests that a reward can be defined as an external agent administered



when a desired act or task is performed, that has controlling and informational properties.
While rewards are typically delivered to increase the probability of a response, they can
increase or decrease the probability of an event occurring, depending on the saliency and
direction of the controlling and informational aspects of the reward... Rewards can come in

',’

the form of verbal rewards (i.e. telling someone “good job!”), physical rewards (i.e. a pat on
the back), or tangible rewards (i.e. giving someone money, food or a medallion), among
others” (as cited in Gendouze, 2011, p.211). It can be said that rewards is given when people
do good things or behave well. On other hand Deci 1972 assert that a reward is a gift, money,
or other tangible or intangible item given to a student in recognition of his or her achievement
or effort in the classroom; it mean that there are concrete rewards and inconcrete rewards .
According to Burieva (2020), rewards refer to anything which can offer to students. In

addition to that Bates et al (2007) said that academics could be motivated to contribute to a

repository by offering rewards.

Giving rewards is very important in every domain ; we shed the light to education , in
every class teachers apply different strategies to raise students motivation and rewards is one
of them ; rewards is considered as a way of reinforcing students in classroom . In this regard,
Cotton (1998) stated that the giving of verbal, symbolic, tangible or other rewards for desired
academic performance or effort at the classroom level is known as instructional
reinforcement. That is to say, any type of rewards can help pupils improve their performance
and increase their motivation to learn. Therefore, the best method to raise student motivation
is the application of rewards. Rewards are also taking place in workplace According to Danish
and Usman (2010), said that after completing given tasks, organizations offer prizes as a
recognition of certain conduct in the form of monetary and non-monetary incentives. In

supporting to that, Chen and Hsieh (2006) everything that employees regard as a fair return



for their efforts and time spent at work is considered a reward.( as cited in Guylani and

Sharma 2018,p.4)

Rewards strategy is considered one of the most important concepts of the behaviorism
theory of learning as Nasir (2020, p.237) said that “Positive reinforcement is essential in
education as it strengthens their behavior by presenting a desired stimulus (rewards)".
Similarly, According to Burieva (2020, p.231) ,"positive reinforcement is any action by the
teacher that encourages the students to behave in the desired way ". That is to say , When the
teacher recognize such behavior as a positive behavior (B+) and reinforce it (R+), the learner
will repeat it. If the teacher does not approve and support their learners’ behavior, i.e.
unacceptable behavior, (B-) if he does not reinforce it with an (R-), the learner will not repeat

it. Therefore, Rewards are given when there is a good behavior.

Good
(B) R+ |, (B),(B),(B)....
Stimulus/ or Behaviour The behaviour is
Situation (S) . (B) repeated
Bad RY) X the behaviour is
(B) removed

Diagram 1: Skinner's S-B-R Model of Learning (Wilkins, 1972:162 as cited in Guendouze, 2012)

Fontana (199:144) said that:

“Such reinforcement can best be thought of by the teacher as the results that follow on

from B. Obviously, these results can either be favorable to the learner ¢in which case they are



known as positive reinforcement or R+3, or they can be unfavorable¢in which case they are
known as R-J. R+ increases the likelihood of the learner producing the same piece of behavior

again in the future, while R- decreases the likelihood “. {cited in Guendouze, 2011:p.353.

1.1.2. Types of rewards

Researchers and scholars classify rewards into different kind’s categories; we have

tangible rewards, verbal rewards, intrinsic rewards and extrinsic rewards.

1.1.2.1. Tangible Rewards

Tangible rewards is a type of rewards performed in the form of extra points , certifications
, prizes , money , trophies , candy , books and other symbolic rewards . In this framework,
Deci, Koestner, Ryan (2001, p.3) stated that people are frequently offered incentives to
engage in behaviors that they might not otherwise engage in. That is to say tangible rewards
are something concrete given by the teacher in order to raise students’ motivation. Therefore,
this kind of rewards is very necessary to increase students’ motivation but sometimes became
something negative because it decreases intrinsic motivation. So, the teacher should be

selective. They must choose the appropriate reward at the appropriate time.

1.1.2.2. Verbal Rewards

They are motivational expressions used by the teacher to motivate student or in other word
is a positive comment used by the teacher after good performance such as: nice, good, great
and excellent. According to Sidin (2021, p.253),” verbal praise offered to students by the
teachers; it means applauding the students when they act in a positive way”. “Most teachers
enjoy delivering praise and most students enjoy receiving it”(Brophy, 2004, p. 165). Praise is
a type of rewards used by teachers to increase student’s motivation and to help them achieve
their goals. Similarly, according to Kelsey (2010) praise or a reward is intended to provide

positive feedback for doing something properly or for achieving a goal .In Deci's (1971)

9



experiment, participants were instructed to solve a puzzle, and the experimental group was
vocally praised each time one was completed, using phrases such “that's really good, that's the
fastest anyone has solved this one." The outcomes imply that the experimental group was
innately more motivated than the control group. Deci (1971) considered positive feedback to
be a facilitator of intrinsic motivation because it develops a sense of competence. In this
regard, Deci, Koestner, Ryan (2001, p.3) argued that although we normally refer to verbal
rewards as "positive feedback,” we do so here to include positive-feedback studies in the
larger category of reward effects. Positive Feedback is very important method in helping

student achieving their goals and it takes place when students finish the task.

1.1.2.3. Intrinsic Rewards

They are called intrinsic because they originate from the student's own mind, or from
within the student. An intangible prize of acknowledgment, a sense of accomplishment, or
conscious satisfaction is an intrinsic reward. Other rewards, such as grades in school or praise
from a parent or teacher or monetary rewards are unrelated per se, and therefore extrinsic to
the learning task. (Goslin, 2003). According to Sidin (2021, p.252)” intrinsic means that the
reward is inherent to the person performing the activity or behavior” .Intrinsic rewards
include feelings of pride in one's work and a sense of accomplishment. Achievement or being

a member of a group.

1.1.2.4. Extrinsic Rewards

Extrinsic incentives are conceptually distinct from the specific behaviors required to learn
a skill or acquire knowledge (Goslin, 2003).  Teachers present these to their students as
incentives to improve and reinforce their performance. Extrinsic rewards are those that come
from outside of the students. This method is based on the operant learning theory, which

claims that rewards and punishments motivate people to learn. Extrinsic and tangible rewards

10



are about giving something concrete to student to reinforce them (books, candy, gold stars and

class parties).

Other things that Function as Extrinsic rewards

Interpersonal rewards: Perhaps the most powerful type of exterior rewards includes
interactions between the learner and significant others, along with parents, specific family
members, teachers, and peers, who have critical relationships to the learner. Such rewards
embody quite number types of praise, attention, encouragement, positive judgments about the
learner’s performance, and other expressions of support. (Goslin, 2003)

Feedback on Performance: Another type of extrinsic rewards includes more formal
performance ratings, such as grades in school or takes a look at scores or the awards for
competition in school, on the athletic field, or in some other arena. Both this and the foregoing
class of rewards are especially important because they relate more or less without delay to
specific studying tasks and activities. (Goslin, 2003)

Market incentives : Almost anything that has tangible price to the student can serve as a
reward for engagement in a mastering task, including cash or prizes, being excused from a
homework assignment, going to the movies or any other distinct privileges inside the family
or school.(Goslin,2003)

Goal-based rewards : The success of short- or long-term goals-getting a suitable grade in
mathematics, making the honor roll, achieving an excessive grade point average, graduating
from excessive school, gaining admission to college, or acquiring an exact job-set with the aid
of or for the learner can do characteristic as extrinsic rewards.(Goslin,2003)

Avoidance of punishment: The avoidance of punishment can have the impact of a
positive incentive, according to one way of thinking about punishment's involvement in
motivation. As a result, credible threats of punishment from parents or teachers might inspire

students to engage in learning tasks, homework completion, or piano practice. (Goslin, 2003)

11



1.1.3. Rewards Expectancies (Expected or Unexpected)

In EFL classes, we have expected rewards and unexpected rewards; unexpected rewards
are not announced before the task or the activity unlike expected ones are announced before
the task. According to Cameron and Piece (2002) , state that unexpected rewards do not
decrease individual’s intrinsic motivation since individuals do not know whether they will be
rewarded for taking part in the activity and when exactly. However, expected rewards control
behavior because people expect the engaging in the behavior necessarily entails receiving
reward (as cited by Bilouk 2016, p.63). Rewards are the only motive behind engaging in the
activity in contrast to unexpected tangible rewards. The effects of expected tangible rewards
are more harmful than expected ones (Deci, et al, 2001). When the learner receives a reward
immediately after completing an action, it has a higher reinforcing value and hence is more
efficient. Wilkins (1972: 166) in this framework:” reinforcement, to be effective, should
follow the response as quickly as possible. In the classroom it might take the form of approval
from the teacher or satisfaction by the pupil that he has got his response right ...One
sometimes meets the argument that homework should not be , since the teacher cannot see it
until long after it was done and by the time it is returned to the learner any reinforcement is

lost .(as cited in Gendouze , 2011,p.40).

1.1.4. Importance of Rewards

Rewards as strategy basically are used to increase students’ motivation and help students to
achieve their goals. Rewards play an important role in classroom, according to Sidin (2021,
p.253) “reward is intended to make students do all they can to raise the score more faithfully.
Rewards can be a successful way to inspire students to do so which motivate the students to
become involved in learning”. In this area , Goslin (2003,p.70) said that rewards are essential
in getting students interested in the learning process in the first place, as well as maintaining
their interest and motivation to study over time .That means , teachers in their classes apply
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this strategy for many reasons; first ,teachers may use rewards as strategy to help students to
behave well, raise students motivation, in addition to that rewards have the ability of creating
relationship between teachers and students based on respect . According to Goslin (2003),
rewards are important in engaging students in the learning process at the outset and
maintaining their interest and willingness to learn over time. It means that rewards play an
important role in motivating learners ; in addition to this Goslin in his book “Engaging
Minds,2003” has shed a great light on the importance of extrinsic rewards in the learning

process in the following terms:

“Extrinsic rewards are conceptually separable from the specific activities involved in
learning a particular skill or acquiring knowledge (...) These extrinsic rewards obviously vary
in their relevance to the learning tasks , as well their proximity in time to the specific
behaviors for which they serve as a reward . Praise from a teacher for paying attention in class
or answering a question correctly, or from a parent for completing one’s homework are
rewards that are both related to the task and closely connected in time to the specific
activities, they are intended to motivate. Research suggests that this is one of the reasons for

their power to motivate behavior. (Goslin, 2003).

From this quotation we understand that rewards have a unique ability to encourage and are
an excellent method of motivating learners to study. We may conclude that using rewards in
the classroom is a very good and successful strategy or technique because it enhances

students’ motivation while also assisting them in achieving their goals.

1.1.5. Rewards in Classroom

Rewards system plays an important role in classroom because it makes students highly
motivated, reinforce their positive goal; in addition to that it is more practical because it helps

students to learn more, participate more and do more efforts. Brophy (2004, p. 154) stated that
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“rewards are proven way to spur students to put forth effort “. According to Deci, khostner
and Ryan (2001, p.3-4) ,Verbal rewards have the potential to impair intrinsic motivation since
they can have a major controlling aspect, causing people to participate in behaviors
specifically to obtain praise. That is to say by using or giving rewards the students will give
their best in accomplishing the tasks. Moreover, the important thing is that teachers should
figure out which type of rewards should be used and when to use them. According to Everston
et al (2003), some teachers utilize awards as incentives to inspire learners; these rewards can
help interest and excitement while still encouraging positive behavior, and they can be
intrinsic or extrinsic. These incentives and rewards can help in the development of a positive

classroom environment while also discouraging negative behavior. (As cited in Allison 2018)

According to Nacir (2020), the lack of motivation and rewards will be used to investigate
the reasons behind the pupils' lack of interest in studying. As a result, lecturers must place a
strong emphasis on reward recognition in order to ensure that successful learning continues.
In this regards Cotton (1998), When students are rewarded (in any way) for good grades, their
on-task behavior improves and disturbances are reduced. Decharms (1968) argued that “the
motivation to perform a task undertaken originally as a result of the desire to demonstrate

causation will suffer if an extrinsic reward is offered “(p.329).(as cited in Black and Allen 2018).

When rewards are invested incorrectly, they can devalue learning if the teacher does not
insist on the effectiveness of the finding; they may have a detrimental impact on student

initiative and performance.

1.1.6. Advantages of Rewards

Rewards are actually administrated when someone behave in a good way. Within the
classroom, a successful behavior adjustment approach frequently includes rewards. When

students are either intrinsically or extrinsically rewarded, they are motivated to succeed and
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conform to suitable actions. Students that favor intrinsic motivation appreciate receiving
praise, working on individually challenging projects, and completing educational assignments
just because they enjoy learning. More physical rewards, such as pencils, erasers, stickers, and
occasionally candies, are required for an extrinsic strategy. Jones and Skinner (1939) states
that there are several benefits of rewarding students in teaching, including: firstly student will
be happy to learn second, teachers and students have a good relationship to make students feel
comfortable learning. Third, it trains students to be more enthusiastic to study. Fourth, it

improves student’s competence and skills. (As cited in Sidin 2021, p.252)

e Appropriate behavior

Giving students a reward encourages them to behave in a pleasant and proper manner in
your classroom. Following class rules, being polite to one another, and prioritizing safety are
just a few of the positive behaviors that may be demonstrated in your classroom through
rewarding students. Teachers can focus on lesson content and interactive activities to engage

students in learning rather than classroom punishment because of good student behavior.

e Increased motivation

Finding the right technique to excite EFL students in the classroom is a major challenge for
teachers. When pupils are given projects or homework, they show little enthusiasm and do not
put forth their best effort to complete them. As a result, in order to resolve this issue, Teachers
utilize the rewards system because it helps students improve their grades. Participation in
every task and activities, as well as a greater level of interest. Providing rewards to Students

also assist them in giving and putting forth their best effort in completing the work.

e Completed homework and projects
Teachers assign homework to their students in order to reinforce and strengthen the subject

matter; nevertheless, students will not gain from their comprehension unless they do these
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chores. Students will work harder if teachers give a reward for each finished job or project. Or

for completing their projects independently or in groups.

e Happy Students

Successful students are happy students, and teachers can use a reward system to create a
classroom full of happy learners .Administrating rewards for students encourages them to be
productive in their studies at home and at school. Students are more likely to be productive if

they receive rewards that make them feel proud and accomplished.

1.1.7. Rewards and Reinforcement

When talking about rewards, it is important not to forget about reinforcement, which is an
occurrence that reinforces and encourages excellent behavior. When pupils act well, teachers
can encourage them to continue in that manner. Rewards are stimuli that are thought to be
positive events. A reinforcer is an occurrence that increases the frequency of a behavior that
has not been proven to strengthen it. Incentive systems are intended to boost motivation
through reward or reinforcement. Because of these disparities (between reward and
reinforcement), this review divides research that look at the effects of reward from those that
look at the effects of reinforcement on intrinsic motivation. According to Timothy et al (2006)
reinforcement is an effect, and hence a specific "positive reinforcer" can only be adequately
described when its situational application is proved to systematically increase the occurrence
of a specified behavior. According to pitchard (2009) this refers to anything that reinforces a
particular behavior and increases the likelihood of the behavior occurring again. Positive and

negative reinforcement are the two types of reinforcement.

e Positive reinforcement
Positive reinforcement is a very effective tactic or technique that helps teachers control and

promotes their students. It is a strong strategy for managing both animal and human behavior
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Positive reinforces for people might be as fundamental as food, drink, acceptance, or even
something as seemingly simple as attention. Praise and house points are used in classrooms.
Or the options to pick an activity are all employed as incentives in various situations.

Behavior. (Pitchard, 2009, p.8).

Figure 1. The Reinforcement process

CONSEQUENCE EFFECT

Behavior e—) Reinforcer =—————)  Strengthened or repeated behavior

The Punishment process

CONSEQUENCE EFFECT

Behavior m—— PUNISNET —)  \\/eakened or Decreased behavior

(Figure 1. in Woolfolk, 2005, pp.204-205) (As cited in Bilouk, 2016, p.55)

¢ Negative reinforcement
Negative reinforcement is not related to punishment because Negative reinforcement
aims to increase behavior while punishment aims to decrease it. In this regard, Pitchard,
(2009, p.8) stated that negative reinforcement is a technique for reducing the chance of a

behavior by associating it with an unpleasant ‘follow-up.'

1.1.8. The effects of Rewards on EFL Student Motivation

Classroom awards have been shown to be an effective approach to encourage positive
behavior in students and keep them motivated in class. In this regards, Decli, et al. (1991)
stated that Prizes and money are frequently used to motivate desired actions in homes and
schools... The employment of threatening punishment or promising rewards is a common

motivational strategy.
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The teacher's praise can be a powerful motivator, especially for pupils who have worked
hard to accomplish something difficult. Maslow conducted various researches in the 1970s

that focused on motivation in terms of work.

In some circumstances, rewards are absolutely necessary. For example, timid and
introverted pupils remain silent in class and rely on the teacher for support and reinforcement.
Some lessons may be repeated by the teacher. Urging phrases that reinforce one another. In
this regard, Al-Mutawa and Kailani (1989, p. 146) say that: “Some pupils are evasive, or
afraid to ask or speak for fear of making errors. The teacher’s duty is to encourage such pupils
to talk in English and to praise their performance and progress, no matter how limited it
maybe. This encouraging attitude will create a pleasant atmosphere and make English classes

lively and enjoyable”. (As cited in Gendouze, 2011, p.59)

Conclusion

Using rewards has proven to be one of the most effective ways for increasing students'
motivation and self-esteem when teaching foreign languages. However, when using rewards
to get all students involved in the learning process, the teacher should take into account the

specific differences of learners.
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SECTION TOW: MOTIVATION

Introduction

Many students may fail in their studying especially EFL learners, because of various
factors such as background education, teachers strategies or lack of motivation. Motivation
has a great impact on students’ level, according to Bridegeland, Dilulio, & Morison (2006) the
absence of student’s motivation is one of the reasons behind students dropping out, in 2006, a
survey examined the causes of failed students of high school 69% unsucceful students said

that they were unmotivated.

Motivation plays an important role in EFL learning process, it helps individuals to achieve
specific goals in general and learners to learn foreign language in particular without facing
any hindrances, as we know if the learner does not have the desire to acquire foreign language
they will not learn it ; in this regard Guerrero(2015,P.96) stated that “ motivation is usually
associated with commitment , enthusiasm , and persistence to achieve goals “. Thus,

motivation is based on students’ objectives, desire and efforts to achieve their goals.

In this section we will deal with the important elements of motivation in general and
various theories that researchers conducted towards to provide an overview to explain the
concept of motivation, it is important and its relationship with the reward system in enhancing

EFL learning.

1.2.1. Definition of Motivation

Motivation is a concept frequently used in education, business and research context. It is a
very important factor in learning and teaching in general and in EFL class in particular; to
achieve a high performance among students, teachers try to motivate their students by
specific strategies. Motivation does not only depend on physical attendance but also mental
presence should be there, it is considered as the main objective that teachers try to achieve in
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the teaching process for improving EFL learning as we know learners need a motive to push

them to their activities in appropriate way that is why it is the central factor in classroom.

Motivation is not an easy task to define; it is attracted by many researchers to discuss.
According to Filgona (2020, p.19) “motivation is what causes a person wants to know, act,
understand, believe or gain particular skills “. That is to say that the motivated person is the

one who has the desire and the ability to learn particular language.

According to Ryan&Deci, (2000a, p. 54)"to be motivated means to do something.A person
who feels no impetus or inspiration act is thus characterized as unmotivated whereas someone
who energized or activated toward an end is considered motivated ". That is to say, there is a

force that pushes individuals to be motivated, but it is not equal at all individuals.

In the teaching process, motivation is a basic factor in language learning that teachers
should take into consideration during their teaching through following a specific systems and
strategies. Espirar&Ortiga (2015, p. 127) said that "motivation will be understood as what
encourage students to freely devote their time to a specific activity. It encourages students not
only to initiate the activity but also to continue working on it throughout their lives". That is
to say that motivation is an important factor that encourages students to achieve their goals. In
addition, that the lack of motivation affects or the achievement of learners. Masgoret and
Gardner (2000) said that motivated learner is responsible about his goal, and it helps them to
be engaged in learning process, we find also according to Ekis and kulmetoo. The succeful
learner at learning foreign language is the more motivated learner. Moreover, to motivate
learner to learn foreign language is not an easy job. Because we know that the students’
motivation is not only influenced by teachers but also the environment conditions impact it.
Such as technological learning tool, demographic factor. The teachers try to cover all those

conditions to improve the learning process in general and EFL learning in particular.
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finally, from the above various definition, it is clear that motivation is the vital part of EFL
learning process as well as we see that teachers try to motivate their student by their strategies
through pushing them to the direction they want them to go in order to achieve results and

improve EFL learning.

1.2.2. The main theories of motivation

In the last decade, motivation has become more attracting factor for researchers than other
individuals differences, Not only because of its importance in understanding language
learning, but also because of its potential for success (Ellis,2004,p.536). Motivation is not an

easy task to explain that is why there are many theories about it in the field of EFL learning.

1.2.2.1. Psychoanalysis Theory

Psychoanalysis Theory offers the most general and well known conception of the dynamics
of motivation. (Weiner, 1985). It was developed by Sigmund Freud. He explains that human
behavior is influenced by three components: Id, ego and super ego. These components

influence our inner development and personality.

Sigmund Freud considered that the id is the important source of human motivation.
Willmott et al(2018,p, 230)stated that "the Id, exists within the unconscious psyche and
operating primary process thinking in accordance with The pleasure principle, impulsively
and often irrationally seeks immediate gratification of innate drives”. In other word, id is a
central operate the basic process of thinking impulsively and in line with the pleasure
principle. In addition Sigmund Freud claimed that social and environmental factors influenced
motivation through the ego and super ego structure (willmott et al, 2018).

Finally, the assumption that human beings are motivated by physiological demands and

respond positively to meet them is central to this philosophy.
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1.2.2.2. Behavior Learning Theory

The emergence of the idea of behaviorism was in the late of ninetieth and early twentieth
centuries. John B. Watson is the proponents of behaviorism theory. It involves the
reinforcement of some behavior which occurs as response to a particular stimulus as well as it
is called the method of learning conditioning. It is categorized into classical and operant
conditioning (Pritchard, 2009). In attempting to define the reasons for actions, behaviorist
theories such as Pavlov's classical conditioning in 1927 and Skinner's operant conditioning in
1953 neglected the mind's internal capacities. Skinner was commonly known for his
experiment with animal behavior, his operant conditioning is the most important type of
behaviorist learning, it involves reinforcing a behavior by rewarding. In this framework
Brown (2000) stated that skinner claimed that the behaviors, is controlled by its consequence,
when consequences are rewarding, behavior is increased and repeated but when consequences
are punishing the behavior is weakened and finally extinct. Therefore, the behaviorists are
concerned with conditions or consequences that shaped behaviors. They believe that
individuals are conditioned to take actions by rewards and punishments, which focus on and
favor the external forces over the internal ones. The behaviorists accentuate the stimulus-
response connections, and cause instead of need and reason, to determine people's actions.

Motivation is simply defined as the expectation of reward. According to Watson (1913)
motivation is the behaviors that can be formed by external reinforces, he believed that when a
behavior is followed by reinforcement, the behavior is more likely to be reinforcement, the
behavior is more likely to be repeated. That is the use of reinforcement may increase students
motivation, but teachers should know the specific type of reinforcement and the specific
situation. Thus, rewards acts as reinforcement, it is used to repeat the good behavior and

motivate the students.
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1.2.2.3. Maslow’s Need Theory

Maslaw a humanist psychologist developed his theory of human needs based on an
individual's physical, emotional, interpersonal, and intellectual characteristics to explain
human motivation. According to this view, an individual's ultimate goal is to self-
actualization. This goal, however, this goal is reliant on the achievement of lower needs such
as those for survival, safety and comfort.

Maslow (1954) proposed that there are five different levels of need people have to seek for
satisfaction, he ranks these need from the lowest level to the highest level as following:
physiological need, safety need, need for love affection and belongingness, the esteem need
and need for self-actualization. The first level of human need is physiological need, it is the
starting point of motivation theory. These needs are considered as a biological need which
related to the body need as food, oxygen, water and sleep. Physiological needs are the most
influential of all needs and it comes the first need in the person's research for satisfaction.
The second lowest level of human needs is security need; it is about feeling safety in a
society. Needs for security can become active. While adults have little awareness of their
security needs in times of emergency, period of disorganization in the social structure, and
children often display the signs of insecurity and the needs to be safe. Love and belonging
needs are the third level of Maslow's hierarchy, if both physiological and the safety need are
gratified the love and belonging need will emerge. These needs are about the acceptance by
all people around him/her, and constructing a good relationship with his/her friends. When the
physiological, security, love and belonging needs are satisfied, the needs for esteem become
dominant, according to Maslow(1943,p. 10)"- All people in our society (with a few
pathological exceptions) have a need or desire for a stable, firmly based, (usually) high
evaluation of themselves, for self-respect, or self-esteem, and for the esteem of others”. That

is people need for a stable, firmly based, high level of self-respect and respect from others.
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The achievement and the satisfaction of self-esteem needs lead to people to feel self-confident
but the frustration of these need, make people feel as inferior, weak and helpless.

Finally, when the previous needs are achieved the self- actualization need will appeared. In
this framework Maslow (1954,p22)stated that "Unless the individual is doing what he or she
individually, is fitted for artists must paint, poet, must write if they are to be ultimately at
peace with themselves. What human can be, they must be, it refer to self-fulfillment and to the
tendency to become. Thus, the satisfaction of higher level needs is conditioned by the lower
ones, that is to say Maslow in his theory makes it clear that to pass from any need to the next

is constrained by the satisfaction of the previous one.

Maslow’s theory is one of the well-known motivation theories that cover psychological and

cognitive factors in human motivation.

1.2.2.4. Attribution theory

Attribution theory is concerned with determining why people do what they do and
understanding causal determinants of other's behavior. M.C. Leod (2012, p.1) said “attribution
theory is considered with how ordinary people explain the causes of behavior and events”
.This denotes that attribution theory looks for explanation of events and behaviors and
excuses for success or failure. According to weiner (1985) the main causes of success and
failure share three common dimensions: locus, stability and controllability. The first
dimension refers to the location of the cause i.e. that is the cause of behavior refers to same
internal characteristics of a person such as his/her personality ability and effort or external
characteristics of person such as task difficulty and the lack of the person. The second
property is concerned with the duration of the cause i.e. how stable the cause is overtime?
Some causes may be perceived as stable as people’s ability and task difficulty while

individuals’ chances are considered as unstable. The last dimension is controllability causes, it
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is about all the causes that can control such as effort, and skills while aptitude, mood and

other's actions are uncontrollable causes.

Weiner (1974) based his attribution theory on four important factors for success and
failure; they are ability effort, task difficulty. In other word individual achievement can be
attributing to these factors. Therefore, students with low achievement tend to attribute their
failure to either external, uncontrollable factors as task difficulty or internal, unstable
controllable factors as effort. Individuals can interpret their future achievement out comes and

motivation through their efforts and abilities.

In conclusion, the attribution theory is about understanding the main reason for individual
past experience, successes or failure. Under this theory, the causal attribution has been

classified into internal or external, stable or unstable and controllable or uncontrollable.

1.2.2.5. Self-Determination Theory

Self-Determination Theory is one of the most important theories of motivation. Deci and
Ryan designed a book in 1985 entitled "Intrinsic Motivation and Self-Determination in
Human Behavior" which talked about the main concepts of the self-determination theory
(SDT). For Ryan and Deci, SDT begins to embrace the assumption that all individuals have
innate tendencies and construct to develop an ever deeper and unified sense of self that is
SDT is based on the principle which is a good evidence that individual have an innate
inclinations towards both internal and external development, SDT is based on fundamental
psychological need each one has how to be important for integrating a variety of empirically

illuminated phenomenon. These needs are: competence, relatedness and autonomy.(2002,p.5)

According to Deci and Ryan (1991, p. 243) relatedness refers to "a person striving to relate
to and care for other, to feel that others are relating authentically to one's self to feel satisfying

and coherent involvement with the social world” is that relatedness when person's effort
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relating, carrying for others and feeling that others relate authentically to oneself, feeling
satisfactory and consistent involvement with the social world. "Competence involves
understanding how to attain various external and internal outcomes and being efficacious in
performing the requisites actions" and “autonomy refers to being self-initiating and self-
regulation of one's own actions (deci et al 1991,p. 327), in other words, the need for
competence covers the feeling of skills to achieve the desired results and to eliminate a
negative consequence, while autonomy refers to a person who has the ability to control his/her
cognitive process and leading content which are tightly connected to learner's attitude towards

his/her responsibility, interests and choices.

In addition, Deci and Ryan (1985) identified that extrinsic motivation is divided into four
types external , interjected ,identified and integrated forms of regulation(as cited by Deci et al
,1991). In this regard, Dornyei (1998) stated that external regulation occurs when behavior is
regulated by external factors as rewards or threat; while, interjected regulation refer to the
engagement in behavior out of guilt or out of need to prove something to oneself or other. The
third regulation is identified regulation; it is about engaging in activity due to the individuals
highly values. Finally, integrated regulation, which incorporates choicefull behavior that is
fully assimilated with the individual’s other values as well as it is the most developmental

advanced kind of extrinsic motivation.

1.2.3. Sources of Motivation

Knowing the sources of motivation is a very important factor in EFL learning, teachers
should know the real sources of student's motivation and which procedure to adapt for making
their students more motivated. As we know teachers play an important role in EFL learning,
they may be considered as the first source of student's motivation because of their strategies in

the teaching process. Harmer (2001, p. 51-52) argued that “it is worth pointing out that
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his/her attitude to the language, and the task of learning will be vital. An obvious enthusiasm
for English and English learning, in this case, would seem to be prerequisite for a positive
classroom atmosphere™. In other word teacher is the key factor in the classroom, he can apply

different role such as a manager, a controller and good motivator.

Teachers” methods are considered as a source of student’s motivation. They have to use the
appropriate strategies and methods to meet student’s needs; they should use several methods
in order to make the session enjoyable, successful and not boring. In this regard Harmer
(2001) stated it is critical that both the teacher and the students have some confidence in the
methods employed for teaching and learning; when either loses this confidence, motivation
suffers, but when both are comfortable with the method, success is much more likely. It

means the appropriate use of methods is very important in improving students’ motivation.

In addition, students’ society is also sources of motivation. Harmer (2001) said "outside
any classroom there are attitudes to language learning and the English language in particular"
(p. 52) that is, people do not have the same opinion and attitude towards learning English
language. To conclude, teachers, students ‘society and teachers methods and are various

source of students motivation.

1.2.4. Types of Motivation

Motivation differs from person to another according to his/her learning style, intelligence
and interest towards learning the foreign language these elements are consider as internal
factors, while the strategies that are used by teachers to motivate learners are called the
external one, that is why we can say that motivation is categorized into two categories:
intrinsic and extrinsic, integrative and instrumental motivation, each category has its

characteristics.
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1.2.4.1. Extrinsic Motivation VS Intrinsic Motivation

Intrinsic Motivation

Intrinsic motivation is a kind of motivation and a necessary factor that learners should have
when they try to learn and improve foreign language. Intrinsic motivation is an innate desire
to learn something. According to Ryan and Deci. (2000, p. 54),"intrinsic motivation remains
an important construct, reflecting the nature human propensity to learn and assimilate” .This
entails that intrinsic motivation is the basic construction that reflects individuals ability to
learn. Intrinsic motivation is not created by external factor; it is natural individual value to

know something and to discover knowledge.

Intrinsic motivation is broadly defined as the curiosity, the need and the willingness to
learn something to achieve self-satisfaction results. Hayamizu (1997) stated that intrinsically
motivated behavior have been defined as those that are carried out primarily for the
enjoyment and satisfaction of the individuals .In other word intrinsic motivated person is the
one who acts for the pleasure rather than other external factors. Moreover the intrinsic
motivated learner is the one who has a desire and ambition to learn foreign language and
challenge all the hindrances that may face him /her during the learning process. In this regard
, Lee (2005, p. 332) argues that “An intrinsic motivation approach assumes that people have a
natural tendency to seek experiences that increase their competence, elicit curiosity, and
determined generally by their beliefs, desires, goals, feelings and abilities.” that is to say that
intrinsic motivation refers to the tendency to engage in an activity because of inherent

satisfaction ability and feeling to achieve specific purposes.

In language classes intrinsic motivation is considered as the important kind of motivation.
Deci and Ryan (2000) stated that intrinsic motivation enables learners to engage learning

process without psychological effort because they are already motivated.
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Extrinsic motivation
Extrinsic motivation is a type of motivation that occurs when individuals are motivated to
perform a behavior or engage an activity to hear something such as rewards or avoid
punishment. According to Hayamizu (1997) extrinsic motivation refers to the behavior that is
carried out in the absence of self-determination in order to achieve a goal; that is to say
extrinsic motivation is not about personal interest and self-satisfaction of the learners but it is
done when there is a reinforcement around the learner also its allows learners to be part in

activities for external factors as rewards.

Extrinsic motivation is based on internal and external factors. The extrinsically motivated
learner is the one who engages the activity for something done. Such as getting grade or
rewards. In this regard, Deci (1972, p. 113) said that extrinsic motivation "refers to the
performance of an activity because it leads to external rewards (e.g., status, approval, or
passing grades)”. In other words, the external factors control the extrinsically motivated

learner.

Self-determination theory proposes that extrinsic motivation has four types: external,
interjected, identified and integrated regulation. The first regulation is a classic type of
extrinsic motivation; it occurs when there is a reward to earn or punishment to avoid. The
second one is when the individuals begin to know the reasons behind their activities as well as
it pressures people to behave for feeling worthy. The identified regulation is about knowing
the importance of the behavior because the behavior is more congruent with their personal
purposes. The last type is integrated regulation, it occurs when the behavior is consistent with
individual self-concept (Gagne and Deci 2005). These types can be ordered a long a self-

determination theory as shown in the figure below.
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External
Regulation

Introjected
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Absence of Contingencies Self-worth contingent
intentional of reward and on performance; ego-
regulation punishment involvement
Lack of Controlled Moderately Controlled
Motivation Motivation Motivation

Figure2: Orientation Subtypes along the Self-Determination Continuum (Gagne and Deci, 2005: 336)

In the learning process, the extrinsic motivation is related to the learners’ achievement.
Extrinsically motivated learners are those who engage the activity for something done.
According to Filgona et al (2020, p.22) “it refers to the performance of a task for attaining an
out came. It may be in the form of some kind of reward, social approval, or apparition. It
means that students are extrinsically motivated to achieve goals such as to gain rewards or
obtain high grades. Therefore, teachers try to work hard to access to what they want and do

the best to accomplish their achievement for this case teachers have to use the appropriate

strategies to motivate their students.
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1.2.4.2. Integrative motivation VS instrumental motivation

Integrative motivation

Sometimes the purpose of learning foreign language is being part of the target language,

she/he learns second language in order to behave and share the features of the foreign
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languages, and this is what we call integrative motivation. It is when students learn second
language to be individual within the society of the target language rather than other purposes.
For Dornyei (2005, p.5) integrative motivation is “positive interpersonal affective disposition
toward the L2 group and the desire to interact with and even become similar to valued
member of that community; in other words, integrative motivation is when learners of foreign
language respect for the other society, because they have the desire to be member within their

community. (As cited by Zareian and Jodaei, 2015, p.299)

Moreover, integrative motivation occurs with positive attitudes towards the community of
the foreign language .According to Crookes and Schmidt (1991,p.472)” integrative
motivation is identified with positive attitude toward the target language group and the
potential for integrating into that group , or at the very least an interest in meeting and
interacting with members of the target language group ““. Thus, integrative motivation is when
the learner learn foreign language because of positive feeling towards the community that

share the target language.

Instrumental motivation

In contrast to integrative motivation, there is instrumental motivation; it refers to the fact
that learners acquire foreign language not because of the language itself. Rather, they learn it
for investigating particular purposes. Instrumental motivation is another construct of
Gardner's socio educational model. According to Gardner (2001), instrumental motivation is
learning a foreign language for his/her future carries or better education. (As cited in Zareian
and jodaei, 2015)It means those instrumental motivated learners think that the English
language will be helpful for them and they are not interested in the language itself but their

purpose behind learning foreign language is getting a job.
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Crookes and Schmidt(1991,p.472) imply that “instrumental motivation refers to more
functional reasons for learning a language : to get a better job or promotion , or to pass a
required examination” that is to say , instrumental motivation is about learning foreign

language to achieve specific purposes in the future as getting a career .

There is a strong relationship between the integrative and instrumental motivation because

whatever the purpose behind learning foreign language students will learn it.

1.2.5. The importance of Motivation in Enhancing EFL learning

Motivation plays a significant role in EFL learning. According to Vergo and Puka (2017,
p. 58)" motivation is probably the most important factor that educators can target in order to
improve learning . It means that motivation is the main issue in education context. It is taken
into consideration by many teachers because of its important in enhancing EFL learning, most
of them have widely accepted that it is the most important factor that influence the rate and
the success of second language, furthermore motivation provides the main impulse to initiate
learning L2 and then the driving force to sustain the language and often tedious learning

process.

Motivation is considered as the vital that pushes learners to be successful in learning
second language. In this regard , Zareian and Jodaei (2015) said that motivation is the most
useful factor to explain the failure or the success of learners as well as motivated learners are
those who take part in the classroom activities . That is to say, students who are highly
motivated are active and responsible to be part in the learning process. Similarly, according to
Filgona et al (2020, p.26) “motivation increases the speed of work that a learner is putting to

achieve a goal “. Thus, motivation has a great impact on students’ achievements.
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1.2.6.How to motivate learners in English learning

Learning foreign language is not an easy profession ; it needs effort and patience for both
teachers and learners, teachers try to make their students more interested in learning foreign
language. As we know students motivation is the main factor that leads learners learn
language. It is the desire and the wailings to achieve particular goal, but not all the students
have the same desire. Kong (2009) said that English teachers play an important role in
increasing students' inclination to perform an actively desire on English learning through

following several ways.

Using various and interesting activities

It is effective and functional to apply various and interesting activities with moderate
challenge to attract students to English learning. Games are highly motivating since they are
amusing and at the same time challenging. They employ meaningful and useful language in

real contexts and also encourage and increase cooperation

Involving new and effective techniques.

Teachers can use a variety of methods to stimulate students' intrinsic motivation, such as
CALL (computer assisted language learning), multimedia, using Internet and educational
software. These methods are innovative, interesting, practical and effective with vivid
pictures, vivid information and effective interaction that arouse students' curiosity and

interest.

High expectation and using rewards appropriately

High expectation and using reward appropriately are effective methods as outward power
to stimulate students in English learning on the basis of extrinsic motivation theory. Students
need to be refueled by outward energy such as teachers' high expectations, praise and rewards.

Research shows that teacher expectations influence student achievement. Teachers can ask
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students to answer questions more often and give more time for them to answer them in a

more complete and accurate way.

Create a relaxed and positive learning climate.

A relaxed and positive learning climate should be provided for students while learning
English. In English learning, students need a great deal of practice to speak in class. Teachers
should ensure they make sufficient use of practice time and at the same time, make them feel

safe and comfortable.

Cooperative activities

e Teachers should use cooperative activities in English teaching rather than competition,
which is relatively effective, according to psychologists. In cooperative activities,
students can decrease fear of failure while communicating and exchange information
effectively. This method is suitable for higher level of students to communicate with

each other in English.

Providing opportunities for students to experience success.
The most important use of learning English is to communicate with people by using the
target language, but not all learners are active to use English. The more ways we are to keep

all our students motivated and successful the better based on the theory of needs and beliefs.

1.2.7. Motivation and Rewards

Motivating students to learn foreign language is part of challenges that teachers face in the
teaching content, they motivate their students through using rewards system, which is an
effective way that pushes learners to engage in learning process. As well as it is what is given
after a good behavior or good performance. According to Sidin (2021) is one of the strategies

that teachers could use to increase their students’ motivation in class through raising their
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participation and interest in learning to achieve success . In other words , rewards is the

motive that induces learners to be part in activity and enhance their performance .

Teachers should know the appropriate type of rewards for achieving her/his goal, because
they deal with various learning style and abilities. So knowing the type of rewards will help
them to create well motivated students in this framework Cameron (2001,p.29) said that
"many teachers used gold stars, recognition, bonuses, access to preferred activities or other
type of rewards"”. Teachers are responsible about students ‘behavior. When rewards are used
for unsuitable behaviors, they may stimulate them to show negative behaviors and decrease
participation in classroom but when they are used for appropriate behaviors, they encourage

students to show interests and good behaviors.

From the previous investigation rewards play an important role on students’ performance

through increasing their motivation in classroom.

Conclusion

As we have seen motivation is the supporting elements for the educational goal in general
and EFL learning in particular. EFL learners need to be motivated because if they are not
motivated learning outcomes will not reach the target. Therefore, teachers try to find ways to
motivate their students as much as possible. Rewards strategy is an influential factor that

teacher use to enhance students' motivation.

In this chapter we shed the light on all the aspects that have relation with motivation
concept: the main theories of motivation, motivation types, sources of motivation, the
importance of motivation and the ways to motivate learners. Moreover, we provide the reader
with the relationship between student’s motivation and the administration of reward for

enhancing EFL learning.
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Introduction

This present work deals with the practical part that is intended to study the effects of using
rewards as motivational strategy for enhancing EFL learning.

In the previous chapter we have presented the literature review about rewards and
motivation. This chapter is related to the presentation and the analysis of data obtained from
the data gathering tool (questionnaire) employed in this research. First, it provides the readers
with the research design and methodology . Then it introduces the setting and participants that
is used to collect data. It is devoted to data analyses of both teachers and students

questionnaire. To conclude, we have dealt with discussion of the data and conclusion.

2.1. Research Methodology

This research is mainly descriptive using the qualitative and quantitative approach to
gather data by means of two questionnaires the first is designed for first year EFL students at
the English department of M’sila University and the second is devoted for teachers of English
language. The descriptive method enables us to identify and describe the effect of using

rewards as motivational strategy for enhancing EFL learning

2.2. Research design

The aim of this study is to investigate the use of rewards as a motivational strategy for
enhancing EFL learning. In order to carry our research, to collect information from different
instrument, a descriptive design was used, it helps to provide answer for questions of what,
when, where and how associated with a particular research problem. In addition, all the
calculated data were presented through tables and graphs for better visualization. Thus, the

data will be collectively analyzed to identify patterns as well as details.
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2.3. Setting and participants:

The investigation is carried out in the department of English at Msila University during the
academic year (2021/2022). The participants of our research are both the students and their
teachers. The first category of the participants involves teachers of first year. The second

category of the participants involves the students of the first year.

2.3.1. Teachers Sample
In the current study, ten teachers of first year students at Msila University were selected
randomly in order to know their opinion about the use of rewards system as a motivational

strategy for enhancing their students’ motivation, and which types of rewards they like to use.

2.3.2. Students Sample

Our sample is derived from first year LMD students at the department of English at
Mohammed Bodiaf University in M’sila during the academic year 2021/2022.The participants
were (35) students from the total population about 300 students in the English department .In
this study the students were randomly selected in order to know their opinion about the effect

of using rewards as motivational strategy.

2.4. Data collection

Data collection is an important step that enables researchers to gather valid and reliable
data. The aim of our research is investigate the use of rewards as a motivational strategy for
enhancing EFL learning. The appropriate tool for our study is a questionnaire for both
students and teachers. First, students, questionnaire is adopted to know the effectiveness of
rewards on their motivation. Second, teachers’ questionnaire aims to gain insights from
teachers about whether the rewards system is an effective and motivational strategy in

enhancing EFL learning or not. The questionnaire was handed directly after the end of first
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semester to both teachers and students in two weeks. Some explanation of the items of the

questionnaire was given to students in the process of filling it.

2.5. Description of the Questionnaire

2.5.1. The teachers' Questionnaire

The teachers Questionnaire contains 15 questions divided into four sections. Section one is
about the researcher background. Section two is about the use of rewards system during
teaching process, when and for what reason they use it. The third section is about motivation,
we want to know, if it is an important factor in the learning process and how rewards affect
students’ motivation. While the last section is designed for further suggestions that may be
used in the future. This Questionnaire includes closed questions which necessitate ticking one
or more options and open-ended questions for the purpose of collecting qualitative data from

teachers.

2.5.2. Students’ questionnaire

The questionnaire designed for students contains seventeen (17) questions, and it is divided
into four (4) sections. The first section consists of two questions which are about the
background information of students learning experience of English language and their choice
to study this language .The second section (Q3-Q11) is concerned with the concept of
rewards; that is to say to know if the students receive rewards from their teachers and which
type is very effective according to them. Moreover, the third section (Q12-Q17) is devoted to
students’ opinion about motivation and whether rewards affect students’ motivation or not.
Furthermore, the last section is concerned with further comments or suggestions .This

questionnaire includes both closed-ended and open-ended questions.
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2.6. Data analyses
2.6.1. Analyses of students questionnare

Section one: Background Information

Q1- How long have you been studying this language?

I Frequency Percent
7-years 7 20.0
8-years 19 54.3
9-years 5 14.3
10-years 4 114

Total 35 %100

Table 1: The Learning Experience of Students

M 7-years M 8-years 9-years M 10-years

Figure 3: The Learning Experience of Students

We ask this question how long you have been studying this language. To know the

learning experience of the students, from the table above we noticed that the majority of
students have been studied English for 8 years (54, 3%). 7 participants (20%) have been

studied English for 7 years. 5 participants (14,3%) have been studied English for 9 years . 4
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participants (11,4%) have been studied English for 10 years . Those who answered by 9and 10

years they may study English with repetition.

Q2-Your choice to study English is

Il Frequency Percent
Personal 29 82.9
Imposed by administration 1 2.9
Imposed by parents 5 14.3
Total 35 %100

Table 2: Students’ choice to study English

B Personal M Imposed by administration ~ ® Imposed by parents

Figure 4: Students’ choice to study English
The researchers of the current study used thus question to know students’ choices to study
English, from the graph above we notice that the majority of student (82, 9%) personally
chose to study English. While only (14, 3%) were imposed by their parents to study English.

The minority (2, 9%) left were imposed by administration to study English language.
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Section two: Rewards

Q3-Did you receive rewards (what is given after a good behavior or a good)?

Performance) in the middle and the secondary school

Il Frequency Percent
Yes 29 82.9
No 6 171
Total 35 %100

Table 3: Students’ opinion about rewards in the middle and secondary school

HYes HNo

Figure 5: Students’ opinion about rewards in the middle and secondary school.

The researchers of the current study used thus question mainly to know students opinion
about the use of rewards in the middle and secondary school 29 participants (82, 9%)
answered by “yes”. This means that rewards is used as strategy to motivate students in the
middle and secondary school because they show more importance to study English. Only 6
participants (17,1%) answered by “no” which means that they do not receive rewards from
their teachers because they did not have the desire to study English . Thus , we can say that the

main factors of receiving rewards is having interest to study English .
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Q4-What about the university?

Il Frequency Percent
Yes 12 34.3

No 23 65.7
Total 35 %100

Table 4: Students’ opinion about rewards at university

HYes HNo

Figure 6: Students’ opinion about rewards at university
From the graph above , the majority of students 23 participants (64,7%) said “no” they
did not receive rewards at university .While, 12participants (34,3%) answered by “yes” . This

mean that they receive rewards in university by their teachers to encourage them.

Q5- If No, Why?

Most of the learners did not answer this question but some of them said that they did not
receive rewards because they are in first months at university; also they did not have good
performance and they think that they are not good students’. In addition to that they are

interested to study English.
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Q6- If yes, which type of reward?

Il Frequency Percent
Extra marks 23 59.0
Certificates 6 154
Verbal praise 10 25.6
Day off from work (concerning the whole class) 0 0
Others 0 0
Total 39 %100

Table 5: Kinds of Rewards

M Extra marks M Certificates ™ Verbal praise ™ Day off from work (concerning the whole class) ™ Others

8%

Figure 7: Kinds of Rewards
We ask this question to know which type is more useful at university. The majority of the
students (59%) ticked the option of “extra marks “ as the most used type of rewards at the
university ; after good performance or correct answers teachers add extra marks or points in
order to motivate them to do better work . (25,6%) of students said that the most used type is
“verbal praise” ; teachers give them positive comments ( nice,well,good,excellent) after
correct answer in order to reinforce them .Only (15,4%) ticked the option of “certificates” ;

this type of rewards is rarely used in university because it is mainly used at the middle and
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secondary school .No one selected the last type “day off from work “.Thus, the different type

of rewards is used according to the teacher personality or according to the case .

Q7-According to you, which type is more beneficial?

Il Frequency Percent
Extra marks 21 55.3
Certificates 8 211
Verbal praise 9 23.7
Total 38 %100

Table 6: Rewards types that are most beneficial

M Extra marks M Certificates ™ Verbal praise

Figure 8: Rewards types those are most beneficial
We ask this question to know which type is more beneficial according to students. From
the graph above, we noticed that (55, 3%) of students answered by “extra mark™ they confirm
that their motivation raise when receive extra marks. (23, 7%) of students said that the most
beneficial type of rewards is “verbal praise” because according to them verbal praise
encourages them to do better or to work harder. Whereas, only (21, 7%) of students said that

the most beneficial type is “certificate” because receiving rewards make them more proud.
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Q8-Whatever your answer please justify?

The most helpful kind of reward, according to some students, is extra marks (55, 3%). This
type, they believe is a highly motivational method. Students are more motivated to study and
contribute when they receive more marks. Others consider verbal praise (23, 7%) to be a very
good kind of rewards because they believe that the positive comments given by the teacher is
very valuable because it boosts the students' confidence and motivation. Other Students
believe that certificates (21, 7%) help them feel good about themselves, even if they have

completed their studies.

Q9-For what reason did you receive rewards?

I Frequency Percent
Good behavior 14 28.0
Good participation 18 36.0
Correct answer 18 36.0
Other 0 0
Total 50 %100

Table 7: Rewarding reasons

M Good behavior M Good participation Correct answer ® Other

0%

Figure 9: Rewarding reasons
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We ask this question to know the reasons behind giving rewards, from the graph below we
notice that teachers give rewards to students after good participation and after correct answer,
both of them have the same percentage (36%) . While, (28%) of students said that they give

them rewards after good behavior; behaving well considered as a teacher respect.

Q10-How often students receive rewards from teachers in the class?

I Frequency Percent
Always 9 25.7
Often 5 14.3
Sometimes 16 45.7
Rarely 5 14.3
Never 0 0
Total 35 %100

Table 8: The frequency of receiving rewards

H Always M Often Sometimes M Rarely ™ Never

0%

Figure 10: The frequency of receiving rewards
16 of the participants (45, 7%) answered by “sometimes” ; which means that teachers give
rewards to students according to the situation . 9 of the participants(25,7%) said that teachers

“always” use rewards as strategy in their classes to motivate students. “Often” and “rarely”
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have the same percentage (14, 3%) because may be of their level and performance teachers do not
give them rewards. No one of the participants tick on the option of “never”. That is to say that

teacher at university considers rewards as motivational strategy for enhancing EFL learning.

Q11- How did you feel when you receive rewards?

I Frequency Percent
Enjoy the learning process 13 34.2
More motivated 19 50.0
Neutral 6 15.8
Total 38 %100

Table 9: Reactions of students about receiving rewards

B Enjoy the learning process M More motivated ® Neutral

Figure 11: Reactions of students about receiving rewards
We ask this question mainly to know students reactions towards receiving rewards. From
the graph above we notice that 19 participants (56%) said that they became more motivated
when they receive rewards from their teachers. Therefore, we assume that the biggest role of
rewards is motivation rather than any other role. On the other hand, 13 participants (34, 2%)

tick the option of “enjoy the learning process”; that is to say students feel comfortable when
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studying English language. Only 6 participants (15, 8%) answered by “neutral” because they

think that rewards do not affect students’ motivation.

Section Three: Motivation

Q12-Do you feel motivated in your class?

I Frequency Percent
Yes 21 60.0
No 14 40.0

Total 35 %100

Table 10: Students motivation in class

HYes HNo

Figure 12: Students motivation in class

21 of the participants (60%) feel motivated in class. Whereas, 14 participants (40%) do not
feel motivated in the learning process because they do not like to study English or they are

imposed to study it.
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Q13-Do you agree that motivation is considered as an important factor in your success?

I Frequency Percent
Agree 29 82.9
Disagree 1 2.9
Neutral 5 14.3
Total 35 %100

Table 11: The importance of motivation for success

B Agree M Disagree M Neutral

Figure 13: The importance of motivation for success
29 participants (82, 9%) affirm that motivation is an important element for students’
success. That is why teachers should administrate different methods to increase students’
motivation. 5 participants (14, 3%) affirm that they are neutral. Whereas 1 participant (2, 9%)
ticked on the option of “disagree” he think that motivation is not an important factor in

students’ success.
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Q14-Do your teachers try to motivate you in the class?

Il Frequency Percent
Yes 22 62.9

No 13 37.1
Total 35 %100

Table 12: Teachers trails in motivating students

B Yes H No

Figure 14: Teachers trails in motivating students
We ask this question to know if the teachers try to motivate their students or not. from the
graph above we notice that 22 participants (62,9%) said that their teachers try to motivate

them in class by giving different types of rewards especially verbal praise to push to do more.

While, 13participants (37, 1%) said that teachers do not try to motivate them.

Q15-Teachers use several ways to motivate their learners. Are rewards one of them?

I Frequency Percent
Yes 25 714
No 10 28.6
Total 35 %100

Table 13: Students views on rewards as motivational strategy

51




B Yes ®No

Figure 15: Students views on rewards as motivational strategy
The majority of students (71, 4%) affirm that their teachers use rewards in classroom to
raise their motivation. That is why teachers should use rewards as strategy in class because it
is an effective way for raising students’ motivation. Whereas, only 10 participants (28, 6%)

answered that their teachers do not use rewards in their classes.

Q16-According to you, which type of reward, is very motivating?

/1l Frequency Percent
Tangible rewards(extra points or certificates) 22 51.2
Extrinsic rewards (giving something concrete to the 7 16.3
students). '
Verbal rewards 12 27.9
Intrinsic rewards 2 4.7
Total 43 %2100

Table 14: The most motivating rewards types
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verbal rewards

H Tangible rewards(extra points or ce rtificates)

M Extrinsic rewards (giving something concrete to the students).

5%

M Intrinsic rewardsthey come from the inside of the students When they feel satisfied from their achieve ment)

Figure 16: The most motivating rewards types

We ask this question to know which type of rewards is most motivating according to
students .Thus, from the graph below we notice that we find different results ; 22 participants
(51,2%) said that tangible rewards is the most motivating type of rewards . 12 participants

(27,9%) said that verbal rewards such as positive comment (nice, well and good ) is the most

motivational rewards type

participants ticked on intrinsic rewards . Therefore, we can say that positive comments and

tangible rewards (extra marks) raise both students’ motivation and self-confidents.

. 7 participants (16,3%) said that extrinsic rewards and 2

Q17-Do you agree that rewards increase students' motivation?

I Frequency Percent
Agree 27 77.1
Disagree 2 5.7
Neutral 6 17.1
Total 35 %100

Table 15: Opinions of students about the role of rewards in raising students’ motivation
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W Agree M Disagree Neutral

Figure 17: Opinions of students about the role of rewards in raising students’ motivation

The majority of students (77,1%) said “yes” that is to say they agree that rewards is very
important strategy in increasing students motivation . 6 participants (17,1%) they feel neutral
about rewards . While, 2 participants (5, 7%) tick on “disagree” this means that rewards
according to them did not affect students’ motivation. Thus, rewards are an important strategy

for raising students’ motivation.

Section Four: Further Suggestions

Students recommended teachers to use rewards in classroom to motivate their students
because they understand that motivation is an important component of the learning and

teaching process.

2.6.2. Analyses of Teachers Questionnaire

Section one: Background Information

Q1-How long have you been teaching at University?

I Frequency Percent
Less than five years 3 30.0
Five years 1 10.0
More than five years 6 60.0
Total 10 %100

Table 16: Teachers' experience in Teaching English at the University
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M Less than five years M Five years More than five years

60%

Figure 18: Teachers' experience in Teaching English at the University
The researchers of the current study used thus question to know Teachers' experience in
Teaching English at the University. The graph below shows that 3 of the participants (30%)
have less than five years in teaching. Whereas, one teacher (10%) answered by five years and

6 of them (60%) have more than five years in teaching at university.

Section Two: Rewards

Q2-Do you use reward as a strategy in your class?

I Frequency Percent
Yes 9 90.0
No 1 10.0

Total 10 %100

Table 17: The use of rewards in class.
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B Yes ®No

Figurel9: The use of rewards in class.

As illustrated in the graph, we recorded that 9 of the participants (90%) said that they use
rewards in class to motivate their students. On the other hand, one teacher (10%) do not use
rewards in class. So, after the analysis we can say that most teachers use rewards to motivate

their students.

Q3-If yes, how often do you use it?

I Frequency Percent
Always 1 10.0
Often 1 10.0
sometimes 8 80.0
Rarely 0 0
Never 0 0
Total 10 %100

Table 18: The Frequency of Using Rewards in the Class
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H Always M Often M sometimes M Rarely M Never
0%
0%

Figure 20: The Frequency of Using Rewards in the Class
This graph shows the frequent use of rewards in class to motivate students. We recorded
(10%) for those who always use rewards in classroom and the same rate for those who
responded by "often”. Whereas, 8 of participants (80%) said that they sometimes use rewards
in class, they use them according to the situation. To conclude, teachers differ from each other

in the frequency of using rewards because it has relation with teachers' teaching style.

Q4: Please, justify?

Some teachers like using rewards in classroom because; first, Rewards motivate learners
through keeping them focused and concentrated, it makes learners eager to learn. Second,
Rewards is helpful strategy to raise learners’ awareness about learning process. Third, this

strategy plays a positive role to encourage students to do better and give more.
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Q5-When do you give rewards?

I Frequency Percent
After a good behavior 2 10.0
After a good performance 8 40.0
After a correct answer 5 25.0
After participation 5 25.0
Total 20 %100

Table 19: Cases where teachers use rewards

M After a good behaviour W After a good performance

After a correct answer B After participation

Figure 21: Cases where teachers use rewards
The graph shows the cases where teachers use rewards. From the results we found that the
majority of teachers (40%) use rewards after a good performance because they want to rise
student' achievement. Whereas, giving rewards after both a correct answer and participation
represent (25%) from participants. In this case teachers’ objectives are to increase
participation and attendance of learners. (10%) from the instructors, ticked the option "after a
good behaviour"because techers'role not just teaching but also managing the student's

behaviors in class.
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Q6-For what reason you give rewards to your students?

I Frequency Percent
To motivate them to learn more 6 30.0
To increase their participation in the classroom 9 45.0
To develop their performance 4 20.0
Other reasons 1 5.0
Total 20 %100

Table 20: Causes behind Giving Rewards

B Other reasons

5%

20 ‘

B To motivate them to learn more

To develop their performance

B To increase their participation in the classroom

Figure 22: Causes behind Giving Rewards
This question is asked to know the reasons behind giving rewards in class. (45%)from
participants answered that they give rewards to increase students ‘participation. Whereas,
(30%) from instructors use rewards to motivate them and (20%)of teachers affirm that they
use rewards to develop their performance. In addition, we recorded (5%) from teachers who
responded by "other reasons"” They use rewards to have students involved in learning process.
To conclude, we can say that learner’s participation, motivation and performance are an

importance factor in class that is to say, teachers use rewards to ensure these elements among

their students.
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Q7-Which type of reward do you use?

I Frequency Percent
Tangible rewards( gifts) 4 26.7
Verbal praise 6 40.0
Both of them 5 33.3
Total 15 %100

Table 21: The most useful type of reward

M Tangible rewards( gifts)

M Verbal praise

= Both of them

Figure 23: The most useful type of reward

The majority of participants said that they use verbal praise (40%) in class because it is the
most effective and useful type in university. While, using tangible rewards represent (26%) of
participants, this indicates that the use of concrete rewards (tangible rewards) is low at
university because teachers deal with adolescent and (33%) from teachers responded that they

use both tangible rewards and verbal praise to motivate their students; this is due to teachers'

ways of teaching.
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Q8-According to you, which type is more beneficial?

I Frequency Percent
Tangible rewards 7 41.2
verbal rewards 5 29.4
Intrinsic rewards 2 11.8
Extrinsic rewards 3 17.6
Total 17 %100

Table 22: The most beneficial type of reward

M Tangible rewards M verbal rewards ™ Intrinsic rewards B Extrinsic rewards

Figure 24: The most beneficial type of reward

The graph below represents the most beneficial type of reward, we recorded (41, 2%) for
those who answered "tangible rewards" because they think that tangible rewards attract
learners to be more motivated. Whereas, (29, 4%) of participants answered by "verbal
rewards" that is to say, despite verbal rewards is the most useful in class but, they are not
beneficial. Also, we found (17.6 %) of participants who think that using extrinsic reward is
more beneficial and (11%)for those who said that intrinsic rewards are beneficial one. Thus,

the majority of learners are attracted by something concrete (tangible rewards).
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Q9- Whatever your answer

Teachers think that verbal rewards are the most beneficial type because. Verbal rewards

raise students’ self-confidence and their motivation. Also they use them to pushes students to

is, please explain?

work hard and to repeat the good behavior in class.

Q10- How do your students react when they receive rewards?

Il Frequency Percent
Positively 10 100
Negatively 0 0
Neutrally 0 0

Total 10 100%

Table 23: The students’ attitude after getting rewards

M Positively M Negatively ™ Neutrally

0%

Figure 25: The students’ attitude after getting rewards

In this question we notice that the majority of participants (100%) responded that the

students react positively. This indicates that most students like rewards and they show

positive attitude towards using them.
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Section Three: Motivation

Q11- According to you, does motivation affect the students’ participation?

Il Frequency Percent
Yes 10 100
No 0 0
Total 10 100%

Table 24: The effective role of motivation on students’ participation

B Yes H No

0%

Figure 26: The effective role of motivation on students’ participation
This graph shows the effective role of rewards in class. We notice that the majority of
teachers which represent (100%) responded that the student's participation is affected by

motivation.

Q12- Do you consider the teacher’s role as an important factor in increasing the

students' motivation?

Il Frequency Percent
Yes 10 100
No 0 0
Total 10 100%

Table 25: The importance of the teachers’ role in EFL classes
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M Yes W No

0%

Figure 27: The importance of the teachers’ role in EFL classes
As shown in graph below we found that (100%) from participants responded that they play

an important role in increasing students’ motivation.

Q13- If yes, how teachers motivate their learners according to their role?

As we have said teachers play an important role in class; they motivate their students
through using particular type of rewards as tangible and verbal rewards. Also teachers give
them support and feedback when they face difficulties. In addition, they praise them out load
in the lass this will help them to raise their self-esteem and create feeling of glory as they

deserve it after hard work.

Q14- Do you agree that using the reward strategy increases the students' motivation?

I Frequency Percent
Agree 10 100
Disagree 0 0
Neutral 0 0
Total 10 100%

Table 26: The effect of reward on the students’ motivation
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M Agree M Disagree ® Neutral

0%

Figure 28: The Effect of Reward on the Students’ Motivation
(100%) from participants responded that the rewards affect students ‘motivation. Thus,

rewards have a positive effect on increasing student achievement.

Q15- In the class, when you give rewards, does students’ motivation increase?

Il Frequency Percent
Yes 10 100

No 0 0
Total 10 100%

Table 27: Raising students’ motivation by rewards

B Yes HNo

0%

Figure 29: Raising students’ motivation by rewards
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In this question, all teachers (100%) responded that students’ motivation increases when
they receive rewards that is to say rewards is considered as a motivation strategy to raise

students motivation.

Section four: Further Suggestions and Comments:

To ensure a successful education in general and teaching foreign languages in particular,
teachers suggest maintaining a good relationship with their learners. Also, telling them a nice
word makes wonders in students. Moreover, teachers’ should treat students as children.
Finally, Never under-estimate any student but rather to rewards excellent participation and

encourage others to work hard to get their chance in being praised and motivated.

Conclusion

This chapter has presented the finding and the discussion of the obtained data from the two
guestionnaires that we have used; which are the questionnaire addressed for teachers and
students of first year at the department of English at Mohammad Boudiaf University in M’sila

.The results were represented in graphs.

After the analyses of the previous data from the two questionnaires; we conclude that
learners show positive attitude toward using rewards in EFL classes because when they
receive rewards their motivation, achievement and performance increase. Also, teachers use

rewards to raise students’ motivation.

Therefore, the results confirm our hypotheses that both teachers and students hold positive

attitude towards using rewards as motivational strategy for enhancing EFL learning.
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Limitations of the Study
During this study we faced several Limitations. First, not all students answered the
questions; this may contribute to the lack of validity and reliability of our questionnaire.
Second, when we distribute the two questionnaires, we did not clarify to them whether to
select one choice or multiple choices this lead to difficulties in statistics. Finally, due to the

spread of the pandemic (covid19), students were not all present at the university
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General Conclusion

The present study was designed to determine the effective role of rewards in motivating
students in EFL classes and which type of rewards were used by teachers at the department of
English of Mohammad Boudaif University in M’sila . Moreover, it investigated whether this

strategy has positive effect on students’ motivation.

Our study was carried out using two questionnaires for both students and teachers; the
participants consist of ten (10) teachers and thirty-five (35) first-year students. The hypotheses
said that both teachers and students have positive attitude about the use of rewards in EFL
classes. Also , teachers should select the appropriate type of rewards to motivate their learners
.S0, the obtained results after analyzing the two questionnaires support and confirm our
hypotheses.To conclude, we can say that the application of rewards in EFL classes is very

effective way to raise students’ motivation.
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Appendix1
Students’ Questionnaire

Dear Students,

You are invited to be a part of our research work which is entitled «rewards as
motivational strategy for enhancing EfL learning : case of first year at M’sila university ».
This questionnaire is designed to investigate your attitudes towards the use of rewards in the
class and their effects on your motivation. We will really appreciate if you answer the
following questions. Your answers will only be used for the research purpose.

Please, tick the appropriate box (boxes) or answer with a complete statement when necessary.
Section One: Background information
How long have you been studying this language?

[EY
1

2- Your choice to study English is
a- Personal. O
b- Imposed by administration. [J
c- Imposed by parents. [
Section Two: Rewards
3- Did you receive rewards(what is given after a good behavior or a good performance) in
the middle and the secondary school?

a-Yes O b- No O
4- What about the university?
a-Yes [ b- No O

5- If no, Why? According to you

6- If yes, which type of reward?

a- Extra marks O b- Certificates [ c- Verbal praise [
d- Day off from work (concerning the whole class)
e- Others

7- According to you, which type is more beneficial?
a- Extra marks[] b- Certificates [ c- Verbal praise [l
8- Whatever your answer please justify.

9- For what reason did you receive rewards?
a- Good behavior [
b- Good participation [
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c- Correct answer [
d- Other [

11-

12-

13-

How often students receive rewards from teachers in the class?

a- Always [ b- Often [ c- Sometimes [
d- Rarely [ e- Never [
How did you feel when you receive rewards?
a- Enjoy the learning process (1 b- More motivated [] c- Neutral [
Section Three: Motivation
Do you feel motivated in your class?
a-Yes [ b-No [
Do you agree that motivation is considered as an important factor in your success?
a- Agree [ b- Disagree [ c- Neutral [

14- Do your teachers try to motivate you in the class?

a-Yes 0O b-No O
If yes, say how?

15- Teachers use several ways to motivate their learners. Are rewards one of them?

a- Yes [ b-No [

16- According to you, which type of reward is very motivating?

17-

a- Tangible rewards(extra points or certificates). [

b- Extrinsic rewards (giving something concrete to the students). [J

c- Verbal rewards (positive comment used by the teacher after the good performance
such as: nice, very good, excellent, great). []

d- Intrinsic rewards they come from the inside of the students. When they feel satisfied
from their achievement).[]

Do you agree that rewards increase students' motivation?

a- Agree [l b- Disagree [ c- Neutral [

If yes, please explain?

Section Four: Further Suggestions
Please, you can add any other comment(s) or suggestion(s)

« Thank you for your cooperation »
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Appendix2
Teachers' Questionnaire

Dear teachers,

Our study is about the use of rewards in EFL classes and their effect on the students'
motivation. We would be very grateful if you would answer this questionnaire. Your answers
will help us and they will be used only for the research purpose .Please, tick the appropriate
box (boxes) or answer with a complete statement when necessary.

Section one: Background Information
1- How long have you been teaching at University?

a- Less than five years [ b- Five years [ c- More than five years [
Section Two: Rewards
2- Do you use reward as a strategy in your class?

a- Yes [ b-No [

3- If yes, how often do you use it?
a- Always [ b- Often [ c- sometimes [
d- Rarely [ e- Never [

4- Please, justify

When do you give rewards?
a- After a good behaviour []
b- After a good performance [
c- After a correct answer []
d- After participation [
5- For what reason you give rewards to your students?
a- To motivate them to learn more []
b- To increase their participation in the classroom []
c- To develop their performance [l
d- Other reasons

6- Which type of reward do you use?.
a- Tangible rewards( gifts) [1  b- Verbal praise L1 c- Both of them[]
d- Others

7- According to you, which type is more beneficial?
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10-

11-

12-

a- Tangible rewards [ b- verbal rewards []
c- Intrinsic rewards [ d- Extrinsic rewards [
Whatever your answer is, please explain

How do your students react when they receive rewards?

a- Positively [ b- Negatively  [UJ c- Neutrally [J
Section Three: Motivation

According to you, does motivation affect the students' participation?

a- Yes [ b-No [

Do you consider the teacher's role as an important factor in increasing the students'

motivation?

a-Yes [ b-No [

If yes, how do teachers motivate their learners according to their role?

Do you agree that using the reward strategy increases the students' motivation?

a- Agree [l b- Disagree [ c- Neutral [
In the class, when you give rewards, does students' motivation increase?
a- Yes [] b-No [

Section Four: Further Suggestions

Please, you can add any other comment(s) or suggestion(s)

«Thank you for your cooperation»
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Students® Questionnnire

—

Dear Students,
You are invited to be o part of our research work which is entitled wrewards as motivational

strategy for enhancing EfL learning : cnse of first year at Msila university ». This questioninaire
is designed to investignie your attitudes wwaords the usc of rewnrds in the class and their effects
an your mofivation, We will really apprecinte I you answer the following questions. Your
answers will only be used for the research purpose,
Please, tick the appropriate box (boxes) or answer with a complete statement when necessary.
Scction One: Background Information

How long have you been studying this language?
PO - s, RERERNY years

Your choice to study English is

a- Personal. (&
b- Imposed by administration. [J

c- Imposed by parents. [

—
]

2
)

Section Two: Rewards

Did you receive rewards(what is given after & good behavior or a good performance) in the

middle and the secondary school?
a-Yes [ b-No O

4- What about the university?
a- Yes b-No &8
5- Ifno, Why? According to you

.........................................

3-

.........................................

..................

6- If yes, which type of reward?

a- Extra marks X
d- Day off from work (concerning the whole class)

e- Others

b- Certificates [ c- Verbal praise f’f

7- According to you, which type is more beneficial?
a-Extra marks(J b-Certificates [J c- Verbul praise ';E

8- Whatever your answer pjease justify.
Vaf{..‘..gzj.mm}t VaLed..omd ..Af 4815 0 /
.-%Qll‘th Oder""""' B R L TR TR R L LRR LI LR LR

e amianaanes .

,_vtt.....(t.L r:ld,

-------------

TR R LR R A

............ YRR R R R R )

9. For what reason did you receive rewards?

76



a- Good behavior[Z]

b- Good participationN
¢~ Correct answer[J

d- Other O

............................................

...............................

10- How often students receive rewards from teachers in the class?
a- Always TJ b- Often CJ c- Sometimes I{)

d- Rarcly O e- Never [
11- How did you feel when you receive rewards?

a- Enjoy the lenmning process Eg b- More mativated [X,l ¢- Neutral 0]
Sectlon Three: Motivation
12- Do you feel motivated in your class?
a- Yes b-No [O
13- Do you agree that malivation is considered as an important factor in your success?
a- Agree X b- Disagree [J ¢- Neuwtral O
14- Do your teachers try to mofivate you in the class?
a-Yes K b-No O
If yes, sy how?
Z ... Xavsw...0 PV S WL R IVAC S ..\Qom.ﬂ\ﬂ-}.—;.(-.c-qJ.r,...m.;t ..........
Lad.L 4!5....(‘0...4.0....ms,m.../Ee.b:c\.c. ..1....a,_Lm,,.\..t.-.).l:.&ii..w.m....

A3 ; :
...@.4(....‘,\‘ .;\\hﬂ...k\'.’. Bl 5mnsscisiisinaisiis IO ———
15- Teachers use several-tvays to motivate their learners. Are rewards one of them?

a-Yes X b-No [
16- According to you, which type of reward is very motivating?

a- Tangible rewards(extra points or certificates). X
b- Extrinsic rewards (giving something concrete to the students). O
Verbal rewards (positive comment used by the teacher after the good performance such
as: nice, very good, excellent, great). K
d- Intrinsic rewards they come from the inside of the students. When the

from their achievement).[]
17- Do you agree that rewards increase students' motivation?

a- Agree X b- Disagree [ c-Neutral O

Cc-
y feel satisfied

If yes, please explain?
4 _.)'t?..(.&u.,h.....'s.\’.....‘r.w.a..t;f) ...... {,"Jui‘ ........ - A)L-‘JAOW%\{
....... rovies: . | A———

-------------------------------------------------

Section Four: Further Suggestions
Plcase, you can add any other comment(s) or suggestion(s})
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« Thank you for your cooperation »
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Teachers’ Questionnalre

Dear tenchers,
Our study is anbout the use of rewards in EFL classes and their effect on the students'

_motivation. We would be very grateful if you would aaswer this questionnaire, Your answers
will help us and they will be used oaly for the rescarch purpose .Please, tick the appropriate box
(boxes) or answer with a complete statement when necessary.

Section one: Background Information

I~ How long have you been teaching at University?

8- Less than five years [ b- Five years [J c- More than five years |

Sectinn Twoa: Rewards

2- Do you use reward as a strategy in your class?

a-Yes K] b-No [J

3- I yes, how often do you use it?
a- Always O b-Qftea O c- sometimes &7
d- Rarely [ e- Never [

4- Please, justify

B’\ . .C.\.q»ﬁ.‘x\. (.\5 AN {\’Q@.- 2 RS;.\,‘.&.(.. - :6;3 A >.f:¥\'. 5.4 .\.':". J:C\.\.’ ‘} joe RS .\,'.\. SR ¥
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5- When do you give rowards? Fhawm \\'“\':\"'Sk‘ re eedds

a- After a good behaviour &
b- Afier a good performance (§
c- After a correct answer []

d- After participation ]

6- For what reason you give rewards to your students?
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To motivate them to learn more X}

To increase their participation in the classroom [X]

b-
c- To develap their performance O

d- Other rensons

........... R B R T T i S B S S T R B R B GRS e R e R ey e g sy X
................................................... /
RN R A R Tt (P P SRR T S T T

- Which type of reward do you use?,

a- Tangible rewards( gifts) [0  b- Verbal praise (] ¢~ Both of them§Z]

According to you, which type is more beneficial?

a- Tangible rewards }Z] b- verbal rewards [XT

c- Intrinsjc rewards [ d- Extrinsic rewards [

Whatever your answer is, please explain

Veabod. veavaady. Yowe.avmedile . codae \'.o.“\»).s...
i Ta.\,g)e\ Q.. Qnd. . ok amade. an. Ak YAV b
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by e Wy Goaown -

O W Q"\ A ver s

10- How do your students react when thcy receive rewards?

a- Positively  [B b- Negatively [O c- Neutrally [
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Section Three: Motivation

11~ According to you, docs motivation affect the students' participation?
a-Yes [ b-No 0O
12- Do you consider the teacher’s role as an important factor in increasing the students’

motivation?
a-Yes b-No O

13- If yes, how do teachers motivate their learners according to their role?

M&m:@h..({w@m};gﬁ%..*cmgb.’s...a,\zmmpk.u...svm ...............
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14- Do you agree that using the reward strategy increases the students’ motivation?
a- Agree ;Z b- Disagree [J ¢- Neutral O

15- In the class, when you give rewards, does students' motivation increase?

a- Yes V] b-No O

Section Four: Further Suggestions

Please, you can add any other comment(s) or suggestion(s)
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«Thank you for your €
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